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In coniormmity with thé prererotée*tnat“reat proficiency 
in any language can be attained enly through aearing 
and speaking the language, the programs outlined for 
the elementary school place the major emphasis on oral 
communication, Through continuous and consistent use 
of auraleoral methods of teacning, pupils will -be 
provided with wany opportunities to use the language 
meaningfully and to acquire caltural understandings 
and appreciations, heading and writing skills , just 
as in learning English, are developed. as natural 
outgrowths of hearing and speakinge 


This guide presents tentative programs for two types 
of organizational patterns: ..a Kindergarten through 
Grade 8 program, and a program which can be initiated 
at the upver grade level, 


lllustrative teaching units and lesson guides provide 
activities designed to promote growth in the proper 
sequence in skills of oral and written communication, 
The initiation _of.a second language -program, the _, 
pacing of learning, and the ,depth.of.learning should 
in all cases ,be commensurate with the abilities of 
the pupils involved. 


Grateful acknowledgment is extended to the membders 
of the foreign language committee who cooperated so 
generously in the preparation of this publication, 
Special credit ror the development of the Teaching 
Guide for Spanish is due Miss Marie Heuer, Miss 
Katherine Jansson, Mrs. Charlotte Kniazzeh, Mrs. 
Helen Miranda, and Miss Dorothy Rietz. 
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General Superintendent of Schools 
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INTRODUCTION 


There is a growing awareness throughout the world 

or the importance of languages for better national 
and international understanding. A greater feeling 
of rapport is. established when we are able to commu-~ 
nicate with others in their native tongue. In our 
own local situation, with Chicago's imminent emer- 
gence as a world seaport involving relationships 

and contacts with foreign-speaking people, there.is 
a heightened interest;in and incentive. for the gree Cy 
of foreign languages. 


Most adults today did not study a second language 
long enough to achieve facility in its use and, 
furthermore, they started too late, As teenagers 
and grownups, they felt embarrassed about. imitating 
someone else, about repeating simple phrases. over 
and over. Only a.few retained the ability to imitate 
and repeat without self-consciousness,. All. children, 
however, have this ability as a natural, gift of 
childhood, Thus.it; is. that educators, seeking to 
achieve greater depth in the.present: high school 
foreign language program, advocate developing lan-~ 
guage programs in the elementary schools. 


The Modern Language Association,.in May of 1956, 
called a conference of.experts in child development, 
neurology, and speech-development, The consensus 

of the conference was that the best age for begin+ 
ning the continuous learning of a foreign language 
seems to fall within the span of ages to 8. In 
this period; the child seems to have a greater ability 
te leam to manipulate language patterns easily. 


The recommendation of educators, then, is that a 
foreign language should be introduced in the kinder- 
garten or first grade and continued aural-orally as 

a conversational experience, through sixth grade. 

The foreign language study should be related to the 
language arts, social studies, and other areas of 
learning in order to be fitted into the total elemen~ 
tary school curriculum. 


Concepts should not be taught in isolation, They 
should be presented in situations in which the 
children can identify themselves, The new words 

used in each play activity should be restricted in-~ 
sofar as possible to vocabulary which can be absorbed 


through much visual and tactile association, imitation, 
and repetition. 


With a broad base of speaking and understanding de- 
veloped in the lower grades, simple reading, written 
and oral compositions, and language structure under- 
standing mey be taught in the upper grades as a pré- 
liminary to more intensive study in high school. 
Reading, composition, and language structure, however, 
must not be introduced until proficiency has been es- 
tablished in aural-oral use of the language. It is 
agreed that the fundamental objective of the language 
program in the elementary schools should be the develop- 
ment of skills in communication. 


The foreign language program may be provided for all 
children at an aural-oral level who have attained 
proficiency at this level in their own language; like- 
wise, eventually, instruction at a reading and writing 
level may be provided for all who have proficiency at 
that level in their own language. Instruction should 
begin with five minutes a day in kindergarten increasing 
the time allotment daily or weekly until thirty minute 
to forty minute periods are provided in the upper 
erades., 


Elementary school foreign language teachers should be 
encouragec to implement the teaching program by the 
use of radio, records, television, films of all kinds, 
and pictures. Use should be made of native speakers 
in the schools, practice students with language quali- 
fications from universities and colleges, and adults 
in the community. Chicago, as a cosmopolitan city, is 
rich in multi-lingual groups; theaters, visitors, and 
organizations provide foreign language students with 
many opportunities to hear and imitate good native 
speakers of many foreign languages, ; 


On the basis of adequate achievement on vroficiency 


tests, pupils should receive advanced standing in the 
appropriate language program of the high school. 
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A LA LENGUA CASTELLANA 


por Leopoldo Dias 
de la Argentina 


7 
Claro y limpido raudal 
es la lengua que yo adoro, 
la lengua de,versos de oro 
y de vibracion marcial. 


Fs dactil como el metal 
vy rica come el tesoro 
que dejo Boabdil el moro 
alla en su Alhambra oriental. 


Como ciarines al,viento 
vibra su broncineo acento 
6n 2a ire (07s. Golor,: 


4 
¥ son sus clausulas graves, 
amoresos trinos de aves 
sobre las lilas en flor. 


It is not possible to understand what 
is in the minds of other people without 
understanding their language, and 
without understanding their language, 
it is impossible to be sure that they 
understand what is in our minds. Each 
language, including our own, is a 
delicate precision tool of immense 


potential value. 


- John Foster Dulles 
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AN APPROACH TO FOREIGN. LANGUAGE TEACEING 


statement of Philosophy 


As the result of the study and experimentation 
by @ number of professional groups on both 
national and local levels there has evolved a 
definite philosophy in regard to foreign lan- 
guage programs in the elementary school. The 
following concepts are considered fundanental 
in developing a successful foreign language 
program in the elementary school: 


. Foreign language enriches the general cur- 
riculum through the development of func-— 
tional communication skills and apprecia-— 
ticns of other cultures and peoples. 


. The success of a foreign language program 
in the elementary school is related to the 
interest and support of the community, 
pupils, and school personnel. 


All children - the less able, able, and 

very able —- with oral proficiency in English 
can acquire oral proficiency in.a. second 
language. 


. The period of early childhood in which young 
children have strong initative abilities is 
the most desirable time to introduce a second 
Language » 


As a communication skill, foreign language 
study should be an integral part of the lan— 
guage arts progran. 


. The foreign language progran in the elementary 
school should be correlated with all subject 
areas of the curriculun. 


. The study of the same language should con- 
tinue for at least two years. 


. There should be no break between study of 
the foreign language in the elementary 
school and its study in the high school. 


, The major objectives of the foreign language 
program in the elementary school should be 
to develop understanding of the spoken lan- 
guage and the ability to speak it in functional 
situations. 


» Instruction in a foreign language should be 
by the direct method, using the foreign 
language exclusively during the lessons 


e All language patterns and expressions should 
be introduced through meaningful aural- oral 
activities, . 


» All language activities should be based on 
topics of interest to pupils, with a sequen- 
tial development of vocabulary and language 
patterns, 


- Reading and writing should be intrceduced 
gradually as By ing outgrowths of oral 
ability. 


« Through continual motivation, maintenance 
ef interest, and satisfaction through 
achievement, pupils should be encouraged 
to continue foreign language study in high 
school, 


» The foreign language program of the elemen- 
tary school should be closely articulated 
with the high school program in order to 
achieve continuity in sequential language 
learning. 


Introducing a Foreign Language 


Second language learning should simulate the 
process by which a child learns his native 
language. In the peried of early childhood, 
a baby is surrounded by spoken sounds. He 
learns to associate sounds with things which 
satisfy his nee@cs and desires. Gradually, he 
begins to imitate those sounds in making his 
wants known. During the first five years of 
his life, the child typically progresses from. 
words t® phrases and senterices, At the kin-= 
dergarten level all activities are carefully 
plannes to provide experiences which con- 
tribute t% oral expression and to a prepara- 
tion for reading, 


Regardless of the age at which a child begins 
to study a foreign language a similar pat-- 
tern of language development should be followed 
but with acceleratien of the leerning proces3 
commensurate with the-maturity and ability a 
the pupil. 


A well-balanced program of langauge instruc- 
tion will develop ull skills of communication 
in the right.proporticn-and, at-the right point 
in the learning situation, Skillful integra- 
tion of skills achieves the effective use of 
any lanruage, 


The psychology of second-language development 
indicates that hearing a language is funda- 
mental in learning how to use it meaningfully. 
As the pupil hears words, phrases, and sentences 
used in relation to.objects, pictures, gestures, 
he learns to associate meaning with the oral 
sounds he hears, 


Listening to a language is followed immediately 
by using the language, This involves imitation 
of the scunds heard and freouent repetition of 
words, phrases, and sentences, To acquire pro- 
ficiency in a foreign langue ge proper pronuncia- 
tion is essential... As..the ~upils hear: -and 
imitate language patterns, they must learn to 
pronounce them correctly in order to be under- 
stood by others, Pronunciation. skills, a stock 
of useful words and expressions, and basic 
languagsa patterns can be developed and assim- 
ilated enly through repeated oral practice in 
functional situations, 


The Aural-Oral Method 


The aural-oral approach.in learning a foreign 
language is. based on the foregoing principles. 
The raterial in this guide has been planned to 
give abundant practice in the aural-oral skills 
necessary-for.conversational Snanish. It is 
requisite that the pupil hear and speak before 
he attempts to read, Consistent emphasis en 
correct habits of pronunciation and accurate 
language patterns is essential. 


Oral Communication 


Pupils should have frequent opportunities to 
speak the language in situations involving 
everyday conversation. To give all pupils a 
maximum amount of oral practice, choral repe- 
tition should be used extensively, followed 
by individual use of the expressions learned, 
Individual and group participation should be 
encouraged through the use of tapes and in- 
structional records, Choral recitatien's, 
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singing, games, and other group activities 
facilitate speaking proficiency for the entire 
class. Pupils should hear Spanish as’ the medium 
of instruction in the classroom so that; they 
learn to‘think in the language, without inter- 
mediary translation into English. 


The best opportunity for pupils to practice a 
second language is in the stimulating atmosphere 
of the classroom. It is -important that pupils 
think of foreign language as communication and 
that its direct use in conversatien be encouraged. 
Pupils should have many opportunities to expand 
their vocabulary through conversation on a wide 
variety of interesting *opics. 


During the first years of foreign lanfruage 
study; pupils are limitud to very simple con- 
versaticn based on the language patterns they 
have learned, As growth in language takes 
place, conversation will become less imitative 
and more creative. Meaningful activities stimu- 
late pupils to express their ideas more freely. 
Vocabulary and language patterns already assimi- 
lated should be used as the basis for introduc- 
ing new words and patterns, 


Written Communication 
Reading 


In the approach to second=langsuage learning, 
reading and writing shvuuld be introduced only 
after pupils have assimilated a basic cral 
vocabulary through aural-oral activities. In 
schools where foreign language instruction is 
introduced at the kindergarten level, reading 
should not be attempted before the third grade. 
When the foreign language piegram is initiated 
at a higher grade level, the ability and prog- 
ress of the class will determine the point at 
which reading begins. Only meaningful materials 
based on familiar oral vocabulary should be 
intreduced at the elementary level, 


The ability to grasp the thought directly from 
the printed page without intermediate transla- 
tion should be the goal in the reading program. 
Comprehansion of materials read should be 
judged through ouestions, summaries, and dis- 
cussiens both in English and ‘in Spanish. The 


instructional program should emphasize. different 
skillsiof reading: “reading to find the main 
idea, reading for information, or reading for 
details. Materials in English and in Spanish 
that contain information about the culture of 
the people will contribute to purposeful read- 
ing and promote better understanding. 


Oral heading 


Oral reading of material in a second language, 
like oral reading’ in-English, should follow |. 
vocabulary development and’ sitent reading for 
comprehension, 


Oral: reading is rocommended for strengthening. 
of language skills, for verifying statements 

in discussion, and for sharing with others the 
enjoyment of particular vassages,. Its use-in 
this way can contribute to making pronunciation 
skills automatic and to developing an awareness 
of the inter-retationships between spoken and 
written language forms, Dramatizatinon of 
materials’ read lends vitality to the classroom 
program and combines both spoken and written 
language experiences, 
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Children should have Some competency in read- 
ing a language before beginning to write it. 
Writing should be introduced one or two 
semesters after pupils have begun to read a 
foreign language. Through reading activities, 
the teacher should guide pupils in recogniz- 
ing the diacritical marks, punctuation, -and— 
capitalization characteristic of the language. 
Short reading léssons written on the chalk~ 
board .can provide the handwriting practice 
pupils need to aequire facility in writing a 
foreign lansuage with correct spelling, accent 
marks, and punctuation. 


Lansuage Structure 


3 ‘an! 


Structural forms should be introduced induc- 
tively. in functional’ situations. Principles 

of language structure sheuld always be developed 
in meaningful context. In schools where thers 
is a continuous fereion language program from 
Kindergarten through Grade 3, pupils will attain 
facility in using correct language patterns 


through ‘their ere ean use th conversatien, At 
the upper grade level, the teacher and pupils 
should cooperatively analyze familiar patterns: 
and form simple goneralizations. regarding © 
principles. of language, Sdavecnas « 


Composition 


Composition should be an cutgrowth of listen- 
ing, epeaking, and reading activities. -At the 
intermediate. grades, composition-will: be imita~- 
tive and repetitive, using sentences which have 
been asequired through aural-oral practice. At 
the upper grade level, pupils should have ac- 
quired sufficient proficiency ote write criginal 
stories, letters, and.dialogues, ¥ 


Dictation 


Practice in dictation,.develops. and integrates 
auditery and writing, skills... Dictaticn in-—- 
stills habits of careful listening and stresises 
the need for correct spelling, accent marks, 
and punctuation. Dictation. serves..to strengthen 
all language abilities. Material. used atthe 
intermediate and upper grade levels should be 
limited to two or three sentences containing 
words already feumiliar to pupils, Sentences 
selected for this, activity.should embody lan-. 
guage structure and vocabulary which have» been: 
develcped in previous; lessons. Immediate cor- 
rection by pupils and teacher is,necessary if 
pupils are to benefit..from the activity. 


Cultural Content 


Cultural understandings will be acquired 

through activities which highlight the life, the” 
custems, and the manners of the people whose 
language is being studied,.. These activities | 
should form an integral part-of the language : 
pregram, Additional insights will be Leasted 

as facility increases in the use of: the language. 
Collateral reading in English both in the lan- 
guage class and in.cther. subject areas’ can be 
utilized to augment cultural Paani sree 


Instructional Materials 
Wherever possible, realic.sneuld de used as sources 


for conversation, Maps, pesters, charts, pic > - 
tures, menus, coins, and travel folders provide 


stimulating topics for listening,for conversa= 
tien, and for reading experiences, 


Audio-visual aids, such as movies, slides, 
radios, tapes, and record players have an 
important role in learning a foreign language. 
Pupils need to hear the language spoken re- 
peatedly by a variety of native speakers. 

This can be done most effectively through the 
use of instructional records and tapes that 
allow time for repetition by the pupils. Some 
textbooks are available which integrate the 
aural-oral approach through recordings of the 
material in the textbook. All audiovisual 
materials should be synchronized with language 
activities to achieve the objectives of the 
foreign language programe 


Community Resources 


Community resources should be utilized to 
strengthen and deepen language skills and 
cultural understandings, Wherever possible 
the contributions of native speakers should 
be made a part of classroom activities. 
Teachers should be alert to the many cultural 
opportunities in Chicago which can be used to 
enrich the language program of the elementary 
school, 


GENERAL OBJECTIVES OF A FOREIGN LANGUAGE PROGRAM 
IN THR BLEMENTAIY SCHOOL 


To promote through person to person 
communication good international under- 
standing 


To acquire, through skill in foreign 
language, an insight into other cultures 
and an empathy for other peoples 


To understand and appreciate the contribu- 
tions of other peoples to the history and 
culture of the United States 


To develop depth and. quality in second 
language leaming 


To develop language ability as a functional 
tool of conmunication 


To develop ability to think in a foreign 
language without intermediary translation 
into English 


To provide an opportunity for second lan- 
guage learning to all children who have 
adequate oral proficiency in English 


To enrich the general curriculum of the 
elementary school through second language 
learning 


To correlate the study of foreign language 
with other subject areas 


SFECIFIC OBJECTIVES OF A FOREIGN LANGUAGE PROGRAM 
IN THE ELEMENTARY SCHOOL 


To develop aural avility to understand 
Simple oral Spanish used in functional 


and practice the ability to use simple 
words and expressions meaningfully 


To develop the ability to speak with 
eorrect -rhythmg™accent,, and Intonation 


To develop, after adequate oral practice, 
the ability to read and write simple 
materials based upon familiar oral 
vocabularies 


To develop, at,.the upper grade levels; 
the ability to analyze familiar language 
patterns and to form generalizations 
about principles of language structure 


To articulate the foreign language pro- 
gram of the elementary school with that 
of the high school 


| 
activities 
To develop through imitation, repetition, 
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KINDERGARTEN 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 
tA Phot 
BUENOS DIAS, NINOS - GOOD MORNING, CHILDREN 


Pee re eer 


Cee ro ee een re en Sm 


VOCABULARY 
Introduce 
Buenos dias, ninos. ~ Good morning, children. 
“9 os > = 
Buenos dias, nino(nina). ~ Good morning, child (boy) 
ae x ( oi rt ) ; 
Buenos dias, senora . .~ Good morning, lirs. 
Buenos dias, senora, Good morning. 
a “——S 2 e 
Buenos dias, senorita aik paGoodkmonnines,s Hissyecy 
Buenos dias, sénorita. Good morning. 
Buenos dias; senor 5 . - Good morning, Mr, 
Buenos dias, senor. Good morning. 
on . 
Buenos dias, papa. ~ Good morning, Daddy. 
Buenos dias, mama, —- Good morning, Mother. 
lluy bien. ~ Very good, 


MATERIALS OF INSTRUCTION 


Large picture of a group of boys and girls 
Picture of a small boy 

Picture of a small girl 

Picture of a young woman 

Picture of an older woman 

Picture of a man 

Record player 

Recording of conversation or song in Spanish 


PROCEDURES 


In kindergarten, limit the Spanish lesson from five 
to ten minutes a day. 


The activities suggested in this lesson guide should 
extend over a period of several weeks. 


liake the Snanish Lesson an experience to which 
children iLook forward. 


Introduce only one or two new expressions at a time, 


Convey meaning through the use of objects, pictures, 
gestures, dramatization rather than by translation 
into English. 


Have children listen, imitate, repeat. 
Speak in a normal tempo and tone of voice. 


Give all children maximum eral practice by having» 
much chorai repetition. 


Repeated practice and repetition are necessary to 
establish automatic.recall and response. 


Explain to the class that children.in other. countries 
are very much the same as children in our country. 
They go to kindergarten, they like to play, they like 
tc help mother .and daddy, but they do. not speek the 
same language as we do. 


Tell the class chal ‘the children in Spain and South 
America and in many other countries speak Spanish 
instead of English. 


Illustrate that in a Spanish school the children 
would call you Sehorita (Setiora) instead of Miss. 
(Mrs, \ig 


° ° foul ° tJ 
Have the class practice saying Senorita, Senora, 


Play a recording of a Spanish conversation or of a 
song in simple Spanish. 


Ask the children if any of them can wee ra CHA the 
words they heard. 


Ask how many would like to learn to unde rs tand and 
to speak Spanish. 


Explain that the class will have a lesson in Spanish 
each. day. 


Tell the children that during the Spanish lesson they 
will pretend that they live in Spain and cannot. speak 
any English, Everyone will speak in: Spanish, 


Inferm the children that you are going to leave the 

room for a minute and that when you return you will 
speak only in Spanish, Tell the class to listen care- 
fully and to watch your lips so that they can learn 

to understand and te say the words. Remind the children 
that in Spanish you are called Sericrita (Setiora), 


instead of Miss (Mrs oo )e, Have the children 
practice saying the correct title after you, 


Leave the room for a moment, re-enter, smile, wave yeur 
hand in greeting and say, "Buenos dias, Pics 


Repeat the greeting several times but do not attempt 
to have the children reply immediately. 


Display a picture of boys’ and girls to the class and 
many Cimes » ATSO point. to.the “group..and 
call them "nittos »" Have several boys and girls come 
to the front and call ‘them' nitlos." Have the group 
repeat after you. 


Show a picture of a boy and say Wino ot Point. to 
various. boys and say “nifio." Have the group repeat 
after you, Show a picture of a girl and say "nifta 
Fellow same procedure as with nifto. 


{t 


Speak directly to one child, shake his hand, and say, 
"Buenos dias, nino," Whisper the correct reply, and 
encourage the child to repeat, "Buenos dias, Senorita 
(Setfora)." 


Continue the same procedure with other boys and girls, 
having the whole class repeat the words each time after 
the individual has replied. 


After sufficient practice has established the meaning 
f. at 

of buenos dias, nino, nina, sefiorita, (sefiora), again 

leave the room and as you return repeat the greeting 

to the whole class and by a gesture encourage them to 

answer in unison. 


Introduce the expression muy bien to compliment the 
class or an individual on good imitation. Be generous 
rn-praise .and,use it often, The children “will quickly 
understand the meaning. 


Use a picture of an older woman to develop the concept 
of sefiora and the picture of a man for senor, 


The expressions presented during the first days will 
require frequent repetition and imitation on following 
days in order that the children may acquire automatic 
use of them with correct pronunciation. 


In subsequent lessons, repeat the same pattern, words, 
and phrases.many times in order to review and reinforce 
previous learnings, 
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The progress of the elass will indicate how rapidly 
new words can be introduced. 


Provide much practice by utilizing situations through- 
out the day in which~the children have opportunities 
50 use Spanish words in. a meaningful way e 


Have one girl take the part of la sehorita, another 
that of la sefiora, and a boy the | part Os eu senor. 
Let the three > children take turns in greeting the 
class with "Buenos dias, nifios.' The clas should 
answer, "Buenos Ss dias, “sefiorita. Buenos dias, sefora. 
Buenss secwA: senor. 


On another day, begin to greet a few children with the 
Spanish equivalent. of their first nemes., ~ If there is 

no equivalent for a particular name, give it a Spanish 
pronunciation. Have the individual and ‘the class imitate 
the pronunciation of each name. Hach day continue to 
introduce the Spanish first names of one or two more 
children. 


Suggest that it would be fun ‘to surprise mother and - 
daddy by saying good morming to them in Spanish at 
breakfast the next day. Introduce "Buenos dias, 
mama," and “Buenos dias, papd," using pictures with 
clearly defined pictures of a mother and father, 
After the children have associated the meanings with 
the words, have them practice them chorally and 
individually. 


Have children take, turns playing mother and daddy, 
saying, "Buenos dias, nifios." The rest of the class 
replies with, "Buenos dias, mama," or "Buenos dias, 
Dapae 


Have the children dramatize breakfast at home. Mama’ 
and papd are seated at the table. Other children can 
take the parts of children of the family. 


Some groups may assimilate the vocabulary of this 
lesson very rapidly; other groups have need ofa much 
longer period of continued imitation and repetition, 


Song: 


Sing the song "Buenos dias, mi mama’," Handbook, 
Chicago Radio Series (See Instructional Materials). 


Sing the song several times, Then dramatize it, 
perhaps with mother and father sitting at the breakfast 
table with the ninos coming in to greet them, Listen 
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carefully for good vowel and consonant sounds, making 
corrections unobtrusively, keeping it fun to learn 
Spanish, 


/ 


Ze ; 
BUENOS DIAS, MI MAMA 


& oh, bue» nos 


ee 
di- as, mi pa» pad, La» la= la= la» la=- la- la. 


a 
ee a 
Oh, ma» mag pa~ Da, Bue= nos di~ aso 


ba : i a! + ae | howe %) hoe ne 
ny 4 


, (x 
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KINDE RGA RTEN 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


ae a) 
,COMO ESTA USTED? - 


VOCABULA RY 


Review 


ard 
Buenos dias, ninos - 
(nino, nina), 
Buenos diac >, sefforita. ~ 
(senora, senor). 


Muy bien, | = 


Introduce 


we nS 
4como esta usted? ~ 
Muy bien, gracias, - 
é¥ usted? 
Bien, gracias. ~ 


PROCEDURES 


HOW ARE YOU? 


Good morning, 


Oe ghd deg 


Good morning, 


Very well. 


How are you? 


children 


Very well, thank you. 


And you? 


Well, thank you. 


Begin each lesson with the Spanish greetings learned 


in the first lesson guide. 


Have the children greet the teacher in unison and 


indiviqaually. 


Greet one child, shaking his hand and saying, "Buenos 
After he returns the greeting, 


dias, rs 


introduce the new phrase, asking him, " Como esté 


usted?" Whisper the reply, 
usted?" Help him to’ repeat 


W4 


the phrase. 


Muy bien, gracias, iY 


Answer his 


question "4Y usted?" saying, "Bien, gracias." 


Repeat the questions and answers with other individual 


children, helping them to reply with distinct, full 
vowel sounds and fricative d and t. 
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Be sure that the children pronounce muy as only one 
syllable: mwi. 


Continue giving Spanish names to the children, Say, 
"Buenos dias, Carlos. Como esta usted? Buenos dias, 
Margarita.” Have each child answer, 

Let the children dramatize a meeting on the street, 

a home- visit, or coming into. the school room, using 
the vocabulary from the first two lesson guides, 


All phrases should be practiced repeatedly and often, 
Encourage the children to use them in their free play 
in the classroom and outside of school. 


In every lesson there will be many onportunities for 
the teacher to use gracias. 


As children perform common courtesies throughout the 
day reply with gracias instead of the usual thank you. 


KINDE RGA RTEN 


ILLUSTRATIVE LESSOIM GUIDE OR CONVERSATIONAL. SPANISH 


VAMOS A CANTAR = LED'S SING 


VSCABULA RY 


Review 
— e iV 2 - 
Buenos..dias, -ninos. =..Good- morning, children. 


ee a! F : a 
Buenos dias, senorita» - Good morning, Miss 


(seora, senor). Pen peggy li Pig ie 
ne / , 

Buenos dias, mama, - Good morning, Mother. 
Y ¥4 sf : ’ 

Buenos dias, papa. ~ Good morning, Father, 

Muy bien, - Very good. 

iIntroducs 
Vamos a cantar, - Letts sing. 


PROCEDU RES 


Here aré a few songs using phrases learned during 
the preceding lesson guides. 


Teach these songs on different days. Dramatize them 
in the same "make-believe" situations as before, 
singing the words this time. 


The teacher might say, "Today vamos a cantar," 
From Broadcasting Handbook for Teacherts Use, Song 


NoOe-2.. Division-.of..Radio-and.Television,-Chicago 
Board. of Education, 


a 


a9 


oa : va 4 
BUBNOS DIAS, gCOMO ESTA USTED? 


yi Pe A 
Bue=- nos di= as ¢4Co-~ mo es~ ta us- ted? Muy 
a oe : 


eee ES Ee Oe ES Se 
er eunniad Minne { 
4 


Sing the song several times. The tune is simple. 
The words are the conversational pattems learned 
in the first two units. 


Let the children sing the song with the teacher. 
The boys could sing the song to the girls, 


Divide the group into pairs and have one child sing 
it to his partner. Let his partner sing it back to 
him, 


The first child might sing the first two measures .and 
his partner could respond with the last two measures, 


It would be fun to improvise a bow and even a dance 
formation, very informally done,.to. accompany the 
singing. 


BUENOS DIAS, NINOS 


i pane ‘af 
Bue= nos di= as, ni= nos, bue- nos di- ag, 


vo 
= 


Bue» nos di- as, ni- fos, bue- nos di- as, 


Se a Nene 
aes 
j 


‘ 
Leto: —e | 
ore tae 


| 


ee ne 


a e if o i Pe 
nos, bue~ nos di- as, ni- nos, bue=- nos di- as 


rs : 
bue= nos di- as, ni- nos. 


Dramatize this song, letting different children take 
turns singing it to the class. Then divide the group 
in two parts, and let one group sing it to the other 
Sroupe 
¢ 
j 


BUENOS DIAS! 


) ws Ata 
\Bue= nos die as, bue- nos di- as, Oh, ma- 


e va 
mé$ {|Bue~- nos di- as Bue- nos af. as Oh pa- 


Gomposed and written by Helen Miranda. 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


ADIOS - GOOD-BYE 


i 
VOCABULA RY | 
Heview 
rt Ad ; ; 
Buenos dias, ninos, - Good morning, children. 
Buenos dfas, seforita., | - Good morning. 
sComo estén ustedes? ~ How are you? 
Muy bien, gracias. - Very well, thank you, 
X¥ usted? And you? 
Bien, gracias. ~ Well, thank you. 
Introduce 
es ed é 
Adios, ninose ~ Goodbye, children. 
Adis, sefiorita, (sefiora, ~ Good-bye, 
senor, mama, pape) | 
Hasta la vistae - = See you later. 


PROCEDU RES 


Sing some of the songs presented in the earlier lesson 
suides, 


Use the phrases taught previously as informal conversa- 
tions between the teacher and the group and individual 
children, At the end of each conversation, wave to the 
group or to the child and say, “Adios, ninos," and 
leave the room for a moment, 


Divide the children into two groups. Have individual 
children in one line greet their partners in the other 
line and ask how they aree 
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° PL on 
End each lesson with, Waedios, ninos,: 


The children in the second line will reply to the 
questions, 


At the end of this activity, encourage the children 
in both lines to say, "Adi 6s «| 


Let the children dramatize meetings between friends, 


mother and father greeting each other, or:greeting a 


coild, the teacher saying good morning to a pupil. 

In this way a variety of opportunities for practicing 
the conversational patterns that have becn introduced 
is provided, 


Simple stick puppets such as kindergarten children 
enjoy making can be utilized for conversational 
practice, Talking on the telephone is another way 
of providing opportunities for individual children 
to use their Spanish in an informal, natural way 
without self-consciousness, 


The phrase hasta la vista may be introduced in the 
same way as  adneoy 
it if 

or “Hasta la 
vista, nihose " The group answers, “Adios, sehorita 
sehora 


Teach the children to wave in the Spanish manner, 
that ia, toward: the spesker.. [b is anirienaly 
gesture, as if inviting the Eis who is addressed 
to come again, 


Spanish-speaking people always. shake hands when they 
meet and frequently when they bid each other goodbye. 
Have the chiléren practice this cultural pattern,also 
in their simple dramatization of meetings of friends. 
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-KINDE RGA RTEN 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


COMO SE LLAMA USTED? 


————s 


VOCABULA RY 
Review 
rg pa 
Buenos dias, ninos. 


f at £ 
Buenos dias,, senorita 
(senora, senor). 


Ag 
iCOmo esta usted? 


Muy bien, gracias. 
4Y usted? 


Bien, gracias, 
ra 5 
Adios, ninos.e 


Le i ae 
Adios, senorita 
(senora, senor). 


Hasta la vista. 
Introduce 
iC 6mo se llama usted? 


Me llamo aust 


PROCEDU Ris 


- WHAT 


ee 


Is. YOUR NAME? 


Good morning, children, 


Good morning. 


How are you? 


Very well, thank you, 
And you? 


Well, thank you. 
Good-bye, children, 


Good-bye. 


See you later, 


What is your name? 


My name is 0 


Start with conversation sequences developed in the 
previous guides. Avoid exaggerated pronunciations, 
Strive for an easy, normal conversational tone and 


speede 


To introduce the new phrases the teacher should point 


to herself and say, “Me llamo senorita ot 


the phrase several times, 


Repeat 


Speak directly to one child saying, *3Cémo se liama 
usted?" If he hesitates, take his hand, point “itt to 
Limselif and prompt him to say, "Me llamo o 


Follow the same procedure with other children in the 
group, Continue to give the Spanish equivalents of 
the childrents first names. 


Have individual children be the teacher and ask others 
what their names are, Play a ball game using these 

two phrases. Bounce the ball to a child asking, "gCémo 
se llama usted?" The child bounces the ball back 
answering, "Me llamo __ a 


Have the children dramatize such events as a new 
child.coming, to.school, or phe-fairst day ofveachool. 
Use the conversational patterns already learned and 
add the new phrases. 


Let the children play a&.game with these phrases. 
The group forms a,cirele...One, child standsturnwanse 
center and covers his eyes. Turning.in his place 
and with eyes still covered he points and says; 

" ;Cdmo se llama usted?" The one to whom he points 
answers, "Me llamo, _ .' If he answers correctly 
he may go to the center and cover his eyes, 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


of 
4DISPENSEME? - PAHDON ME? 


VOCABULA RY 


Heview 
ta nd 
Buenos dias, ninos, 


a a 
Buenos dias, ,schorita 
(sefora, senor), 


4Cémo esté usted? 
iCémo estdn ustedes? 


Muy bien, gracias, 
4Y usted? 


Bien, gracias. 
2 2 nd 
Adios, nifios. 


J ly As ° 
Adios, senorita 
nw 
(seflora, senor), 


Hasta la vista. 

icémo se llama usted? 

Me llamo Fy 
Introduce 

. Pg 
4 Dispenseme? 
4 ° 
st, senorita. 


POA 2 
No, senorita. 


Good morning, children. 


Good morning. 


How are you? 
How are you? (pl.) 


Very well, thank you. 
And you? 


| Well, thank you, 


Good-bye, children, 


- Goodbye. 


See, you later, 
What is your name? 
My. name is. 9 
Excuse me? 

VES wNLLA eon amie ei 


Noy Miss. sou ceo 


— 
A RL SE ee ene 
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PROCEDU RES 


Start with a conversational pattern learned in previous 
lessons. Use a situation which will require the phrase, 
iDispensene? by saying, " scomo se llama usted?" When 
the child OS DORA S pretend you do not hear his reply 
asking, " sDispénseme?" Say it with a questioning look, 
so that the new word will elicit a natural response, 


After the child repeats, "Me llamo >! answer, 
"Gracias," or “Muchas gracias. 

» 
Continue the practice with other children using the 
same phrases or others in which jDispénseme? may be 
usede 


Individual children can take turns being la senorita, 
mand, papd, and so on, pretending not to understand 
the answers and using the expression éDispenseme? 


Dass sefiorita and no, senorita can be taught reviewing 
some of the conversation patterns learned in other 
Lessons, 


Speaking to the children ‘the teacher points to herself 
and says, "Me llamo >" using the name of one of 
the children, The teacher shakes her head vigorously 
saying, "No, sefiorita." Prompt the children with 
gestures to repeat, RNG: sefiorita,." 


Continue the practice using the names of other children, 
eliciting the response no, senorita from the group in 
unison and from individual cniioren, 
When the teacher says, "Me llamo sofiorita , Pa 

eat ae ee har) ort tame WCU, Gite eater Tae ° ! 
she nods dramatically while repeating, Si, senorita, 
several times. 


Indicate to the children that they are to repeat, 


J aid 
ee sefiorita,' when she says, "Me llamo seforita 
pone iiamo senorita 

® 


Let the children take turns in another lesson imper- 
sonating the teacher when they play the si, senorita, 
no, seflorita game. 


Be sure to pronounce no with a good Spanish o sound, 
Do not dipthongize this vowel so that the no - sounds 
like the English no, 


KINDE RGA KTEN 


ILLUSTRATIVE LESSON 


eo 


VOCABULA FY 


Review 
a yes 
Buenos dias, Ninos. 


oF Hee 
Buenps dias, sehorita 
(senora, sefior). 


Path se 
gc6mo est usted? 


Muy bien, gracias. 
4Y usted? 


Bien, gracias. 
Vamos. a cantar, 


° ot 
Muchas gracias, ninos. 


Muchas gracias, seflorita, 


Introduce 
{Feliz cumpleafnos! 


De-nada-. 


INSTRUCTIONAL MATERIALS 


A "birthday ring" 


£9 


GUIDE FOR CONVERSATIONAL SPANISH 


Good morning, children. 


Good morning, Miss_ 
(Mrs » Mr ) 


How are you? 


Very well, thank you. 
And you? 


Well, thank you, 
Letts sings 
Thank you, children. 


Thank you, Miss 


Happy birthday! 


Youtre welcome, 


A picture of a birthday cake clipped from magazines 
or a drawing of one made by a child 


PROCEDU RES 


Counting and telling ages will be taught in a later 
grade, However, it is fun to make a little ceremony 
of someone's birthday or to make believe it is some- 
one's birthday. 


Explain that one of the children has a birthday (or 
is pretending it is his- birthday). 


Have the birthday child come to the front of the 
group. The following dialogue may be used: 


T, Buenos digs, nino(a). 

Py Buenos dias, senorita. 

T, &sComo ests usted? 

P,..Muy .bien, gracias. éY.usted? 

T. Bien, gracias, _, (Presenting the cake) 
$Feliz cumpleatios! | 

P, Muchas gracias, seNorita. 

To. De nada, (Repeat two or three times.) 
Vamos a cantar, (Sings tfeliz Cumpleafios } ) 


a 
sFELIZ CUMPLEANOS! 


its et a~ rios fe- 1iz, Cum- ple- a- nos 


ry ; 
a~ nos fee liz} 


~— 
P. Muchas gracias, senorita. 
T. De nada, nifio(a). 


Heve chilcren sing ";Feliz cumpleanos!" to birthday child. 
(It is the traditional "“Havpy Birthday to You" tune and 
can be learned quickly. ) 


The birthday child thanks the children saying, “Muchas | 
Gracias, ninos." Help other children to answer, "De nada." 


For practice, the birthday child may go around group while 
each one wishes him j Feliz cumpleanos! and he replies, 
‘iuchas gracias," and is told, "De nada." 


The "party" may be prolonged by singing the songs learned 
in other units. Simple dances can be improvised with such 
songs as "Buenos dias, mi mam&" and"Buenos dias, ninos.! 
Have children pair off, bow to each other alternately, and 
Skin around each other hol¢cing hands. The whole group can 
then proceed to skip around a circle with each child hold- 
ing his partner's hand. 
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KINDE RGA RTEN 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


EL POLIGIA = THE POLICEMAN 


VOCABULARY 


Review 


Vocabulary taught in previous lessons 


Introduce 


od 
El policia ~ Policeman 


PROCEDUTES 
Young children enjoy playing games. 


They are familiar with the policeman as their friend 
and helper, 


Tell them you are going to play "Policeman" in Spanish. 
At first the teacher will be the policeman, A child is 
chosen to play the part of a child who is lost. 


A small paper or tin star will lend an air of reality 
to the game» 


The teacher pointing to herself presents the words 
el policia, 


Have the lost child, looking confused, come to the 
front of the groupe. He may pretend to cry if he 
wishes. 


The policeman approaches in a friendly way, showing 
that he wants to help the child, 


The teacher, el pelicia, and child engage in the 
following dialogue: 


Pla it acd oo 
El policfa: Buenos dias, ninp(a). 
El nifioe Buenos dias, sencr. 
Hl policia: &omo se llama usted? 
Bl nino: Me llamo ° 


After playing the game several times with individual 
children the following variations may be used: 


2 oe al rs 
El policia: Buenos digs, ning(a). 
o SU o 
jc mak 0X 9 yan Buenos dias, senore 
a 


El poljcia: éComo se llama usted? 
Bl nino: 7 Me llamo ° 

El policia: éDispénseme? 

EAL TEGO shi) Me llamo ° 


Bl policia: Muchas gracias. 


Have children take turns playing el policfa and 
the lost child, 


KINDE RGA RTEN 


ILLUSTRATIVE LESSON GUTDE FOR CONVERSATIONAL SPANISH 


POR FAVOR = PLEASE 


VOCABULA FY 


Review 
of 
Buenos dias, nifios. 


ne TOO os 
Buenos dias, senorita 
(senora, senor). 


a Sf 
éComo esta usted? 


Muy bien, gracias. 
4Y usted? 


Bien, gracias. 

7 a als io 
Adios, ninos. 

iJ “wy oo 
Adiés, senorita. 
Hasta la vista. 
£Cémo se llama usted? 
Me llamo ° 
aan 0 oe 
éDispénseme? 

i. an? ° 
Si, senorita. 
No, seforita. 

Introduce 

Por favor. 


“UY 
Hasta manana. 


Good moming, children, 


Good mormming. 


How are you? 


Very well, thank you, 
And you? 


Well, thank you. 
Good-bye, children. 
Good=bye, Miss 2 
see you later. 

What is your namef 
My name is ° 
Excuse me? 

Yes. 


No. 


Please. 


Until tomorrow. 
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MATERIALS OF INSTRUCTION © 
Several toys and books from the kindergarten classroom 
PROCEDURES 


Fave e number of children stand before the Sea 
Give the toys and books to them, 


Step to a child with a toy and say, "Por favor, 
holding out a hand indicating that you want him to 

give the toy to YOUg, When he gives you the toy says; 
"Muchas gracias, nino.” Wait for him to reply, "De 


nada," Prompt him to say it if he forgets, 


Continue practice by going to each child with a toy 
or a book, 


Another day let a child be the teacher and ask for a 
toy saying, "Por favor." The child who gave the toy 
should always “reply wa "De nada, when the first 
child says, "Muchas graciase 


In order to help establish rapid recall and response 
use kindergarten games, sugh as the ball game suggested 
in Unit V with phrases {Como se llama usted? and Me 
llamo 04 These phrases can be adapted to the 

ball game: 


On 
i.’ Buenos: digs, 4 
ry (ESS SO 
Bs Buenos dias, ° 
Te  acémo est& usted? 
P, » Bien, gracias. 


ae Me, llamo true or false), 
P. Si, senorita (no, senorita). 
Let various children play the part of the teacher and 


ask the questions in order that they may get practice 
in that skill, too. 


KINDE RGA RTEN 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


UNA FIESTA - A PARTY 


VOCABULA RY 


Review 


“os 9! 
Buenos dias, nifo 
(mite. nino). 


_. ad 
Buenos dias, senorita, 
af Mai ‘ 
(setiora, senor, 
mand, papd). 
me 
£Cémo esté usted? 


Muy bien, gracias. 
eumusted? 


Bien, gracias. 
¢ ot 
Adios, ninos. 
Hasta la vista. 
PS 
gccmo se llama usted? 
Me llamo © 
sDispénseme? 
fa o/s 5 
SL, senorita, 
og 2 
No, sehorita. 

° a/ 
Feliz cumpleanos,. 
De nada. 

2 =a 
BL poLLGLa . 
Por favore 
rt 
Hasta mananae 


Introduce 


Una fiesta 


oe 


Good morning, child. 
(girl, children). 


Good moming,. 


How are you? 


Very well, thank you. 
And you? 


Well, thank you, 
Good-bye, children, 
See you later, 

What is your name? 
My name is 0 
Excuse me? 

Yes, Miss ° 
No, Miss ° 
Happy birthday. 
Youtre welcome, 
Policeman, 


Please, 


Until tomorrow. 


a party 
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PROCEDU RES 


Plan a party with every child getting an opportunity 
to participate in conversations learned in the earlier 
Lessons.Make this a pleasant, happy experience, 
Perhaps the children might wish to invite their 
mothers to come, 


Have a master of ceremonies who can greet the guests 
as they arrive: 


Buenos afas, sefiora ee 
Buenos dfas, mam ae 
Buenos dias, nino. 


Arrange a little play It might be breakfast time, 
Two children, mama and. papd, are seated at the table 
eating breakfast. Use the dishes.from the doll corner 
to add realism, Two or three other children come in: 


ad a 
Nifip Ll: {Buenes dias, mamas 
Nifio,.2: Buenos dias, Papae 


a, 
Mamas Buenos ats Ss, ninps. 
Papas Buenos dias, ninos. 


(Have the children bow or curtsy to each parent. 
Spanish~speaking children show great respect for 
their parents, This is a chance to dramatize 
this, respectful attitude.) 


Mama : (Po Nitto 1) &Como esta usted? 

Nino 1: “Muy bien, gracias, éY usted? 

Mamgs Bien, gracias, 

Papa: (To Niro 2) - éComo esta& usted? 

Nifio 2: Muy bien, gracias. 2Y usted? 

Papa: Bien, gracias, (Finishes breakfast 


and gets up, to leave for work, ) Adios, 
mama » Adigs; ninos. 

Mamas Adios, pape 

Niffos:_ Adios, papa. 


illustrated, Have eee hands neh the ninfos 
as he leaves.) 


Another little play might show mama and papa in the 
living room. Other small groups may sing the various 
songs learned during their Spanish lessons to them, 


If the children have learned a few simple dance 
steps to "Buenos dias, mi memét and Buenos dfas, 
niftos they might entertain m mama and pa apd by 
doing them. 


The game Bl policfa, learned previously, might be 
another little play for the fiesta. 


Presont qa birthday scene such as the one suggested 
in j;Feliz Cumpleanos!} 


Illustrate the various games played showing how 
conversational patterns can be practiced and thus 
learned. 


Another master of ceremonies can be chosen to say 
good-bye to the guests: 


Adigs, senora e 

Adios, mam o 

Hasta la vista; nifos. 
Hasta mafiana, seflorita. 
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GRADE lL 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA FAMILIA - THRE FAMILY 


VOCABULA RY 
Review 
la nina - little girl 
el nino ~- little boy 
Introduce 
la familia - family 
el padre ~- father 
la madre ~ mother 
el nihito -~ baby (boy) 
la nihita - baby (girl) 
iquien es? ~ who is it? who is 
no’ses~ =. - is not, it is not 
éste ns 
esta cia 
no = no, not 
es acy 1S INL Se dn) he 
éGomo se Liane What eee er ee name? 


Se Llama : His (her) name is 


P ROCEDU HES 


Have either a group of dolls representing a family, 
or large, colorful pictures mounted on poster board, 


Vocabulary should be practiced by choral repetition, 
followed by individual imitation. 


Encourage children to listen and then imitate the 
teacher's pronunciation, 


Show the family of dolls or the picture of the family. 
Point to the family and say, "Es la familia." Repeat 
the phrase several times. 


Indicate by gesture and smiling that you want them to 
say the phrase in unison after you. 


Give individual children an opportunity to repeat, 
VES Laweemi lve 


Point to the family and say with a questioning 
intonation in your voice, "Quien es? 


Repeat the question several times. Help the children 
to answer, "Es la familia." 


Give individual children an . epportunity to answer, 'Es 
familia," when asked, "gQuien es?" 


Point to the father of the family and,say, ."Es el 
padre." Repeat the sentence several times. Be sure 
to keep an easy natural rhythm in these sentences 

to establish correct Spanish speech patterns, 


Have the children reveat in unison after the teacher, 
"Es el padre," | 


Help individual children to say, “Es el padre, 


after the teacher says the phrase, 


t 


Pointing to the appropriate figures say: 


T. hs DbearPanidiay 
Foul jon Le familias 
i sQuién es? 

Pe) (B86 La siete doer 
T,.  &éEs el padre? 
P, Es el padre. 

tT,  é£Quien es? 

Pei BS eile padres 
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On other days introduce the words la madre, el nino, 
oid 
la nitla, el ninhito, la ninita in the same way. 


Point to the figure or picture each time, and have 
the class recite in chorus; ‘then individually, so 
shat each pupil has several opportunities to speak, 


When the children are sure of the name for each figure, 
the teacher can point to each and ask: 


AW Quién es este? 
P, Es el padre. 

ihe @uidén es esta? 
Bie so 8 ge ute 


The teacher points to the little boy and says, Este 
es un nino, Ne es una nifia." 


Bach time the teacher indicates a figure, the class 
repeats the teacher's sentence in chorus, Esta es 
ila madre, No es el padre, ang soon, 


Then give individual childrer a turn to repeat the 
phrases after the teacher says them. 


Have each child walk to the front of the room, pick 
out a figure, and present it, saying, "Este (esta) 
es ° 


a 


The teacher points to a figure and says; 


ane Es este. un nino? 

P, No es nifo. Es una niha. 
Help the children with this answer, Be sure to praise 
their efforts with muy bien frequently. 


ay Es ésta una nina? 
P, No 6s nina, «Es un nino. 
The indefinite article is used for emphasis, 


After the class has heard and answered the questicns 
many times in chorus, let indivivual children take a 
turn coming to the front of the room to ask a question, 


Put pictures of the various members of the family 
around the room, The teacher calls out the Spanish 
name of one of these pictures. A child is chosen to 
select the picture named. Then he pronounces the name. 
If he is correct, he may keep the picture, The child 
who has the most pictures at the end of the game is 

the winner, 


Arrange a bulletin board with pictures of the various 
family members which the children have drawn, Use 
these pictures in the Spanish lessons when practicing 
the conversational patterns, 


Review the vocabulary learned in kindergarten, 
Language is a skill which has to be practiced, 


LA MUNECA 


Ro-~Ro mi mu~ e~ ca,fMi- ren que bo= nie ta} 


Z ; aD ey 
Ya:"ma- ma" me di- ce uan Ose nie fene—enee 
gig 


Lullaby my dolly. 

Look how pretty$ 

Now "mama" to me says she, 
Because she is my baby. 


Introduce the phrase 3Como se llama? Point to a picture 
of a boy or girl and repeat the 2 phrase. Answer the 
question by saying “Se llama 

Have the children repeat after you, first in unison, then 
individually. 

Ask one child the name of one of his classmates. Help 
him to answer, "Se llama i 

Review these phrases frequently using pictures and the 
children in the room. 


GRADE 1 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


EL HIJO ¥Y LA HIJA -‘ THE 


ee 


VOCABULARY 


Review 


éste 

ésta 

éQuien? 

sQuién es? 
Introduce 

6l hijo 

La hija 

ce 


tonite(a) 

grande 

Sequeno(a) 
Ste: 


tds 


PROCEDURES 


_ 


a 


no 
yes 

this 
this 
who? 


Who is it? 


son 
daughter 
of 


ND THER DAUGHTER 


ee ee nee 


Who is 


pretty, good looking 
big 

small 
of the 


a el contracts to del 


Use a group of dolls, or large colorful pictures 
showig a family group of father, mother, son, 


daugter, and baby. 


The mildren's ewn paintings or drawings could 


alsove used. 


about something they have made, 


They'll have fun talking in Spanish 
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The teacher points to the mother and says, "Es ia 

madre," Then she points to the girl and says, Es 

flav niffa," Again the teacher points bo the figures 
as she says, “tag la madre de la nifia." 


Say this over and over continuing the pointing and 
having the children say it in a chorus. 


Give individual children a turn to repeat the deen 
after the teacher, | 


Now pointing to the father, the teacher says, "Es 
el padre." Again point to the girl while saying, 
Es la nina, Then pointing to the figures the 

teacher says, "Es el padre de la nifta." 


Say the sentence a number of times, each time the 
children imitate the teacher. 


Provide for individual repetition of the sentence. 
Now the teacher points to the mother and says, "Es 
la madre." Say it over and over having the children | 
Tepeate “Then point to the boy and say, "EBs el nino, 


The teacher repeats this many times with unison and 
individual responses from pupils. Now she points to 
the two figures and says, "Es la madre del nino. 


In like manner arrive at the sentence, "Hs el padre 
a 280827 Pacre 
del nifio." 


Continual repetition of all vocabulary is necessary, 


if pictures are used, use only pictures which convey 
correct concepts of words. being taught. 


Say each new expression many times to establish 
association of oral sounds with objects or pictures. 


Point to each representative doll or figure as 
teacher and pupils carry on a question. and answer 
dialogue, 


fg a ci nino es .e¢l hijo del padre? 
Po EL nino es. el hijo del padre. 

aN éQuien es el nifio? 

P, ‘El nifio es el) hijo del padres, 


Continue practicing using the words 8 sitet La 
hija, la nina, and el niffito (la niftita 


Have the class say this in chorus, and then 
individually, each time pointing to the figure 
corresponding to the word. 


Assembie a number of books and. toys. .Some of 
them will be new or in excellent. condition, 
These will be the pretty things you will talk 
about. 


Be sure the books have attractive covers that 
will appeal to the children, 


Use some toys, that are worn. and in poor condition, 
The books might have the regulation library binding 
or be without .pictures, 


These are the things which are not pretty to which 
you will,refers 


Point to one of the toys or books in good; condition 
and say, "Es bonito." 


Smile and nod as you point. Let your voice indicate 
how pretty it is, 


Repeat the phrase several times, Have the children 
repeat it in unison and individually. 


Continue using the same method, referring to the 
family of dolls. 


La nifia es bonita, 

El nihito es bonito. 
El nifio es bonito. 

La madre es bonita. 
dpe bonito elnino? 
Es bonita la nifiita? 


Point to one of the shabby toys or books and say, 
"No es bonito." 


The teacherts'face, voice, and gestures: will indi- 
cate that the object is not pretty. 


Refer to the other things which are not pretty. 
Give plenty of repetition both in unison and 
individually. 


Introcuce grandeand pequerio(a) in the’ same way that 
bonito(a) was presen’ =e 


Pointing to the aopropriate objects or pictures play 
a question-and-answer game: 
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Te dep bonito? 

P. Si, senorita, es bonito. 

Tov. cbeebonLro?s 

Bye Nees sehorita, no es bonito. 

T. &Es pequena la nina? 

Pet wid senorita, la nina 6s ‘pequena 

T, 6Bs bonita Latmedre? 

P, Si, sefiorita, la madre es bonita 

T, &éEs grande el nino? | 

P, “oo, sefiorita,el nino no es grande. 


Draw a family of stick figures on the board, Decorate 
the skirts of the mother-and the little girl. 


Give the father and the little bey beautiful bow ties, 
Colored chalk helps to increase the illusion, 


Use the figures with the following dialogue: 


i 
T, gQuién es esta? 
P, Es la(una) nifia. 
T/,. tbo, Warning bonita’? 
P, Si, sefora, es una niha Bvt Oe 


Continue the questioning as you Sede to the rest 
of the family. 


Pictures of the play family may be arranged around 
the room, One child covers his eyes. The teacher 
and the class select one picture. The children clap 
their hands to show they are ready. The child chosen 
tries to guess the one agreed on. : 


Owe thauel:ninito? | 
P, No, senorita, no ed el ninito. 


He continues until the right picture is guessed, 
Then someone else covers his eyes and the class 
chooses another picture, 


Children may give names to the dolls and talk about 
the doll family in this way: 


AL Quien es? 

P » ¥anS Maria. 

T, éQuién es la madre de Maria? , 
Diay letras sehora es la madre de Maria. ° 
T, 4Quién es la hija de la sefiora?. 
P, Maria, es la hija dé la senora, 
T. &Quien es? 

Po Es) Juang 


/ 
T. ¢éQuien es la madre de Juan? 
ey 2 Bite sehora es la madre de Juan. 
T. gQuién es el hijo de la sefora? 
P, duan es el hijo de la sehora. 
Wis sQuién es 61 padre de Maria? 
EB eape et sehor es el padre de Maria. 
Te sOuren es’ er hi jo del senor? 
P, El hijo del sefior es Juan. 
Ts 20wien ea 1a hija del senor? 
P. La hija del sefilor es Marfa, 


All through this preceding conversation, lead the 
children to answer in complete sentences. 


Have the children play the same picture-naming game 
used in the preceding lesson, using the review 
vocabulary (nifio, nina, and el ninito, taunini ta). 


Review the song "La Muneca," 


RORO, MI HE FMANO 


Ro- ro mi her= ma» no. jMi- ren que bo- ni- 


3 f. 9 ° 
tOe 4Co= mo 6s ta? me di- ce, que es mi her-= 


4g 
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GRADE 1 


ILLUSTRATIVE LESSON GUTDE FOR CONVERSATIONAL SPANISH 


BL HERMANO Y LA HEHIANA = RROTHER AND STSTER 


et ee ee 


rs 8 


VOCABULARY 
Review 
de of 
bonito(a) pretty 
no no 
rs 
si yes 
una nina a little girl 
un niho a* Tittie+ Dov 
éduien es? tho is it? Who is 
Introduce 
el hermano brother 
la hermana - sister 
los padres - parents 
Se te ee eee ON SY Sao ee ae 
PROCEDURES | 


If there are twins or brothers and sisters in the 
class use the children to illustrate the lesson, 
Otherwise use the family of dolls or pictures in 
the previous units to establish the meaning of 
el hermano and la hermana. 


Teacher points to the two figures BS she- says, 
"Rl nitie es el hermano de la nina. 

Repeat the phrase several times, Continue using 
the same introductory technique used in the first 
two lesson guides for the grade. 


Give individual children an opportunity to repeat 
the sentence. Encourage their responses with much 
praise: muy bien, nifio; eso es, Maria. (That's 
right, Mary.) 


oe 


Give practice by using the following phrases: 
El nino es el hermano de Maria. 
Juan es el hermano de la nifa. 
Juan es el hermano de Maria. 
iEs el niflo el hermano de la nifia? 
iEs el nifio el hermano de Maria? 
sus Juan el hermano de la nina? 
éHs Juan el hermano de Marta? 


Develop the meaning of la hermana in the same way. 
Refer to tho figures to establish their relationship, 
Use the entire family in this discussion: 


T. éBs la nina la hermana? 

Po Si, seforita. La hermana es la nina, 

Le) oes Juan el padre? 

P. No, sefYorita. Juan no es el padre. 

T. és la hermana la madre? 

Pa NO: senorita. La madre no es la hemana. 


Review family relationships and the use of the 
adjective "pretty.' 


Tal (Biss boniva la madre? 

P, Si, sehora. La madre es bonita. 
T, &Es bonito el hermano? 

P, Si, senorae El hermano es bonito. 


The children might enjoy drawing pictures of the 
various people in the family. Have them tell a 
story about their picture. | 


Es el padre. 
28 el padre de Juan, 


is la madre, 

Es la madre de Margarita, 
Es la madre del niffo. 

La madre es bonita, 


Dramatize an evening at home. Have a number of 
announcers who introduce the family. 


a 
Carlos es el nino. 

ius el hermano de Rosa. 
Es el hijo de la sehora. 


ed 
Rosa es la nina. # 
Es la hija del senor. 
Es la hermana de Carlos. 


The family can talk to each other reviewing conversa- 
tional patterns presented in kindergarten and the 
previous first grade lessons. 


Use the family of dolls or the picture of the family 
to introduce the words los padres. 


Refer to the figures to establish their relationship. 
T. gHs la madre? 

P, Si, seforita. Es la madre. 
i, gus@el padre? 

Pp. Si, sefiorita. Es el padre. 
T. La madre y el padre son los padres de los ninos. 


Have the children repeat the phrase in unison and 
individually. 


Review the words los padresand son with questions like 
the following: 


mT, 20ut6n, 68? 

P., &ES Maria, 

T,  g0Omo se llama el nino? 

P. Se Llama Juan. 

T, g90n padres Juan y Maria? 
P, Juan y Maria no son padres. 
i ARS se) madre? 


oa 
P’, bl ,ueenonitenwerilesmeadre., 


5) 


ys Rie Cats © Smee c= ames = eae 


ES el padre? 

Si, senorita, eS el padre, 

2501 padres La madre y el padre? 

Si, senorita, la madre y el padre son padres. 
Son los padres de Juan y Maria? 


Wd sa% Le 
Si, senorita. Son Los vadres de Juan y Maria, 


GRADE lL 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISE 


LA ABUELA Y BL ABUBLO - GRANDMOTHER AND GRANDFATHER 


VOCABULARY 

Review 
la familia 
iquién es? 
los nifos 
las nifias 
si 

introduce 
la abuela 
el abuelo 
tiene 
yo tengo 
équiénes son? 
repita usted 


repitan ustedes 


PROCEDU RES 


aS A 


—— 


family 

Who is? 
little boys 
little girls 


yes 


grandmother 
grandfather 
has 

I have 

Who are? 


Yepeat 


Tepeat 


—i_ ast Seas 0 oes ee 


so WV ° } 2 
nina in the previous lesson. 


Ae 


ON 


Now introduce some of the new vocabulary using 
la abvela and el abuelo, Always remember that 
opportunities for each child to speak are im- 
portant whether he speaks with a group or alone, 
The teacher begins the conversation: 


T. Es una familia. Repitan ustedes. 

P, Bs una familia. 

T, Es la abuela, hepitan ustedes. 

P, Es la abuela, 

Have at least four children repeat alone, thus: 
T,. &éQuien es? 

P, Bs la abuela. 


Teacher asks individual pupils: 


T, jAlicia, tiene usted una abuela? 


pes Be, : 
Ae Si, senorita, ye tengo una abuela, 
Continue questioning other pupils. 


Introduce abuelo in the same way: 


T., Es el abuelo.” ‘Repitan ustedes. 

Po Ba vel abuelo. 

J. Juana, repita usted, 

Pei ie él, abuelo. 

T. gQulén”e's? 

Fa Ks un abuelo. 

T, Maria, tiene usted un abuelo? 

Mo Si, senorita, yo tengo un abuelo. 

The teacher asks as many children as possible 
this question. 


Teacher holds up pictures of two boys and says: 


pe sony Les niftos. Repitan ustedes. 
P. Son los nindés?® : 
Now ask various pupils: 

T, gZQuidénes son? 

P, Son Low minos. 


Continue to get several responses. Then hold up 
pictures of two girls and say: 


rt 
Le 3 On “Vas "nina Ss’ ¢ 
PB 2:SonAdas ailinesis ¢ 


Repeat several times. Then hold up pictures of 
both boys and girls and says 


A} 
io. Gon. los iLy0s, 
Pe) On EOR art TrOs « 


Now the teacher shows the pictures alternately 
as she asks: | 


ns ,Quiénes son? 

P. Son las ninas. 

T. gQuidénes son? 
Continue holding the pictures for the desired 
answers until opportunities for answering have 
been given to as many children as possible, 


Game 


Provide a toy telephone. Children pretend they 

“are connected first with the grandfather and later 
with the grandmother. They converse on the tele- 
phone using the greetings learned in the kindergarten 
lessons. 


BUENOS DIAS, ABUELA 


2 er Re | a 2S A ES NE HR OO 
} 
| i : 
ce eee er en me eee: Tenens ae eee ee ee SMES! 
} 4 | 


| Sere, EES ee 


wae oe 
1. Bue- nos di- as, a- bue- la. Bue- nos di- 
2, Bue=- nos di=- as, a= bue= lo.e Bue- nos di- 


EPEC IRS 8 ah Gy g WBS Bee 


Composed and written by Helen Miranda. 
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Poen 

Mamacita, mamacita, 

Yo te ofrezco el corazon, 
Entre rosas y gardconias 


Y claveles* en boton. 


*% claveles - carnations 


GRADE. 1 
ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 
QUE ES ESTO? - WHAT IS THIS? 


eS 
VOCABULARY 


Review 
la ning ~ WA ttLe! eivi 
el nifio - little boy 
“4 one _ you have, 
she (he, it) has 
es Suelo LS 
bonito(a) - pretty 
muy bien - very well 
introduce 
la pelota - ball 
la muneca | - doll 
el tambor - drum 
Zauée es esto? _= What is this? 


P ROGEDU RES 


Use actual toys, if possible, or pictures of the 
objects and children, Hold He the picture of Une 
AT Tt lS oT rds iG seks  sQuLén es esta?ns la niha." 


At this point, the teacher might walk among the 
pupils and repeat the question as she points to 
aLitile,ginl din,.the class. Do, this.many. times, 
Then hold up or point to. a picture, of the Little 
boy and “ask; ” 'sQuien es éate?Es ps nino. 


Again the teacher may walk among the children this 
time pointing to one of the little boys while she 
asks: 


T. eguLen es éste? 
P. ES el nino. 


This review is s preliminary to introcucing the phrase 
£Que es esto? with the new vocabulary. Repeated use 

of the already familiar phrase pguLen es éste (ésta)? 
referring to neovle and the new phrase zQué es esto? 
with objects will help to establish the correct patterns. 


Now introd ce the new nouns beginning with la pelota. 
Hold uv the ball and say: 


T. Es la pelota. .Repitan ustedes. 
P., Hs la velota. 


After several repetitions ask individuals to repeat 
the statement until several children have had an 
Opportunity to say it alone. ‘Then show them the 
picture of the ball (or hold up the ball itself) and 
ask: 


f 
T. Que es esto? 
P. Es ta pelota. 


Now repeat the question calling on a large number of 
puvils until you feel that all really are able to say 
» sre 


Then pick up the doll vi point to the eee as . 
you state: 


pe 
T. Es la muneca. 
P. Es la muneca. 


From here on, proceed as you did with la pelota to 
complete teaching la muneca, and to introduce and 
teach el tambor. 


To review tiene and yo tengo anc to practice the 
new nouns introduced in this iesson ask, Wa T4ene 
usted una muricca?* Girls may answer, "Sa. Yo Tengo 
una mufleca.. i “The boys will answer, "No, No tengo 
miieca. Here 1s & good situation for practicing 
Sco Pwned ane. negative answere. 


From time to time the teacher ghouid etait to praise 
the children's efforts. So use muy bien generously. 


Gane 


Ask the children if they would like to-play "teacher," 
Then they will take turns being teacher. The first 
one who plays teacher picks up a toy (or points to a 
picture) and asks, ' Que es esto?" Then the child 
calls on one of the other pupils to answer, "Es la 
mufeca," After he has asked one or two questions, 

he chooses another pupil to be "teacher." 


Song 


“LA PELCTA 


eee ee rR ene 


le La pe- lo- ta, LA pe- lo- ta, la pe- 
Ce La mu- fne- ca, La mu- ne- ca, La mu- 


lo- ta Tan bos ni- ta. 
Me- ca Tan bo~ nie ta, 


*Composed and written by Helen Miranda 


LA PELOTA ¥ LA MUNECA 


Ls) 2a pea lo iy la pe= lo- ta, Mi- ren 
2. “La mua he~ ‘eg,’ *La mu<-fhe= caf? Mi-< ren 


la pe= i0- ta, La pe- lo- ta, la pe- lo- 
la mus ne~ cag La mu- fie=~ ca, la mu- fe- 
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ta iQue, as nig ta. es! 
ca uc bo- ni- ta “es! 


Los Angeles City Schools, Imstructional 
Teaching Spanish in the Elementary Schools. 


Angeles: Los Angeles City Schools,.1957. 
from "La Pelota" P.17 


Guide pigs 
Meee Roy-i Py 
Adapted 


GRADE 1 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


VAMOS A CONTAR — LET'S COUNT 


VOCABULARY 

Review 
la peleta - ball 
la muneca - doll 
el tambor - drum 
es ra T Na to Beats OS et 
son - are 

Introduce 
uno - one 
dos _ = two 
tres - three 
cuatro - four 
cinco - five 


vamos a contar ~iLetts count 
SSS re a es 


MATERIALS OF INSTRUCTION 


Books, toys, crayons, pencils, colored papers, 
pictures which are to be counted 


PROCEDU RES 
Arrange the articles to be counted in groups of 


five on a table in front of the group so that all 
may see them, 


63 


| 
| 
| 
| 
| 
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Say to them, "Vamos a contar," Count slowly pointing 


to an object as you say tne number, 

Count another group of five. 

Repeat pausing after each number, Indicate with a 
smile and gesture that the children are to repeat 
the number, 


Give individual children an opportunity to count as 
the teacher pauses, 


Count in unison the windows, chairs, desks, lights, 
and other objects in the classroom. 


Count the boys and girls, Let individual children 
be the teacher and lead the counting, 


Count a series of five;,objects pausing.for children 
to say the next correct number: 


eoallll Os e's cuatro, cinco 
Ps tres 

Te ttkO: tres, cuatro,cinco 
Ps dos 

T. uno, dos, tres, cuatro 

rs cinco 


Bounce a ball, Have the*+children count in.unison,. 


Let the children take turns bouncing the.ball and 
counting to five, 


Draw groups of objects on the board as three dolls, 
four balls, two drumsy, five girls, one boy, 


Play a question and answer. games 


tT, . (Pointing to /threeudo tis) ) soins 
P. No, sefiorita, Trea, ) 
T. (Pointing to four balls} <éCuatro? 
P, Si,esenoritaics Cuatro, : 

T. (Pointing to one: bald )od éDosz 

P, No, senorita, © Uno. 


Say a number and have someone give you that many 
books, papers, toys, or crayons. 


nifios.e 
Song: 
4 
ADIOS 
BAS | | 
BEd ] Ce did CD be ach Rs oh ed Ee 
/ 2G Se Eee Ee eee 


Tell a short story about a picture, pointing to the 
various parts as you talk about them: 


Es la familia, Estos son tres nihos. La madre 
es la sehora Garcia. Es la madre de Juan, Es 
la madre de Rosa. Es la madre de Carlos. 


Gheck their comprehension with questions about the 
story: 


is sQuién es? 

Ps. Es la familias 

ts iEstos sol tres nifios? 

Re 8ol; sefiorita, gon tres nifios. 

a gLa sefiora es la madre de dos nifos? 

Ps Ne, senorita, La senora es la madre de tres 


A = GQloaponbeséii — tompveRioscli, ri.cstpy ra! 


oe 
A - dios, Nhe HL - tosjre Vao= yan con! mao mA. 


65 


GRADE 1. 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LEVANTESE, POR FAVOR = STAND UP, PLEASE 


VOCABULARY 


Review 
ninos 


All Spanish equivalents of the children's 
names 


Intro duce 
Levantese, por favor. - Please stand. 


“ 
Levantense, por favor- - Please stand. 


Sientese, por favor. - Please sit down. 
Siéntense, por favor. - Please sit down. . 
Venga., por favor. - Please come, 
Vengan, . por favor. - Please come. 


eras 


PROCEDU RES 


In the case of commands reverse the usual procedure, 
Instead of beginning with the group and getting 
group response =~ begin with the individual. So, 
first, the teacher goes to a child, and indicates 
with gestures that she wants the child to get up. 

At the same, time she calls the child by name and 
says, "Maria, levdntese, por favor," Repeat these 
two steps with about four aT eee 


Now the teacher addresses either half the room at 

a time, or the entire group, indicating with ges- 
tures that they snould all rise as she says, "Nihos, 
levdntense, por favor," 


O7 


Then using suitable gestures, the teacher says, 
"Nifos, sientense, por favor. 


Since few words: are given in the review vocabulary, 
the Spanish equivalents for the children's names 
are used in every command given in this unit. This 
is a good time to stress namese 


The teacher now proceeds to teach "Venga, 
With a beckoning gesture directed toward an indi~ 
vidual she says, "José. venga por favor," 

s ommcrmanes comms Fo eo mate. aoe 3 - 
In a like manner call one pupil at a time until 
about four pupils have had this experience, 


Now call two pupils at a time. Ana y Felipe, 
vengan, por favor. 


Game 
First the teacher shows the children how to play 


"La Madre Dice." She begins by saying, "La madre 
dice: 'Nirfos, leventense, por favor.! " Then the 


children obey the request, Then about the third 
command she says, "Nifios, sightense, por favor, 

Now according to the rules, the children refuse to 
obey this order because the teacher did not precede 


the order with "La madre dice." 


Song 


*VENGA 


w., 
Ven- ga, ven- ga,Ma- ri- a, Ven ga,ven- ga, 


Al- bere to Ven- ga, ven- 9, So-fi a, Ven- 


“This song compogeq ‘and written by Helen Miranda 


GRADE 1 
ILLUSTRATIVE - LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LOS NUMEROS - THE NUMBERS 


VOCABULARY 


Review 


The vocabulary of the previous lLoassons 
Ne k 


Introduce 

seis ~ six 
siete ~ peven 
ocho : | - eight 
nueve - nine 
diez 9 - ten 
muéstreme - usted - show me 
las pelotas - balls 
las mufnecas ain GL Ls 


los tambores.. , - drums 
a ee ree 


MATERIALS OF INSTRUCTION 


Enough objects so that the children may learn to 
count to ten ' 

A ball 

Pictures of groups of objects 


PROCEDU RES 
Use the same tecanique for introducing numbers 


described previously in first grade to presént 
the numbers from six to ten, ‘w 


Provide many opportunities to count the objects 
around the room, 


Play the ball game described «eariiar, counting 
up to diez this time, 


Teach "Diez inditos"(t@en Little Indians"), 


~~ : ; i | 
e Ga} & Bu cy 


U- no, dos, tres in- di- tos, cua~- tro, cin- 


=) 


co, seis in- di- tés, Sie~ ee O- cho, nue- 


Ts - 
q } L 


a | nena Se 
mI Se 
= ae y : 


a 
ve ins di- tos, Diez in- di- tos’ son, 


Use pictures of “groups of objects; “five dolls, four 
drums, six balls. 


Give these pictures to individual children, Have 
them stand before the rest of the children holding 
the pictures face down. 

Say, _"Mudéstreme usted las munecas.'" Help the 
child holding the picture of five dolls to turn it 
over so everyone may see. 


Continue with the other pictures, helping the children 
to turn the picture face up if they need this help. 


Another day use these same pictures saying, _ 
mMuostreme usted cinco muflecas," or —_"Muéstreme 
cuatro tambores." 


Draw groups of objects and stick figures of various 
family members on the board. 


o9 


50 


Have individual children point to the a propriate 
picture as the teacher gays: 


Muéstreme usted las pelotas. 
Muéstreme usted al padre. 


Muéstreme usted al niffo, 
Muéstreme usted custro muffecas. 


ee rere 


EN 


GRADE 1 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


,DONDE ESTA? - WHERE IS IT? 


VOCABULARY 
Review 
The numbers from 1-10 
The family members 
las pelotas - balls 
las munecas ~ dolls 
los tambores - drums 
étiene usted? - do you have? 
yo tengo - I have 


introduce 
&donde esta? ~ where is, where is it? 


— ia s J °. 
aqui esta -~ here is, here it is, 


i ee, 


MATERIALS OF INSTRUCTION 


A doll, a ball, and a drum | 
Pictures of groups of objects... such as were used 
in Los numeros, page 68. 

Pictures of the family members 


P ROCEDU RES 


Place the doll, ball, and drum in various places 
ab. the front of! the) classroom. 


Ask, "&Dénde estd la pelota?" Repeat the phrase. 
Goto the ball, touch it, and say, "Aqui. est. da 
pelota." Repeat the phrase. 


ek 


ie 


Continue with the coll and the drum, asking, 
"sDdnde esta 2" and answering as you touoh 
the object, “Aqui esta ‘ 


Repeat the procedure, this time pausing so that 
the children may imitate the question and then 
the answer, 


In another repetition ask the question and indicate 
with a gesture that the children are to answer, 
first in unison and then individually. 


Use the following kind of dialogue to give practice 
with these phrases: 


T. &Ddnde esta la madre? | 

P. Aqui esta la madre. (Gives her the picture) 
I. Muchas gracias, (child's name) . 

Pe ah ee nada , ee 

T. &Donde este el-tambor? 

P, Aqui estd el tambor. 

T, Muchas gracias, 0 

P, De nada, sehorita. 


Have a child act as the teacher and ask the 
questions. 


Play a game using the phrases idénde est? and 
aqui esta, Four or five children cover there 
eyes while one of the toys is hidden, the ball 
for example, 


The rest of the group say, "éDonde esta { la pelota?" 


This is the signal for the four or five children 
to start hunting for the ball. 


The first one to find it holds it up, saying, 
"Aqui estd la pelota,." He may have a turn to hide 
the ball while’ a new group of children cover. 
their eyes. 


Play this game having a child hide while ge ee 
children cover their eyes. Tae 


éDonde esta (child's name) ? ai the signal for 
them to start looking Aqui esta ," gays 
the one who finds the “pider one 


Give the pictures of groups of objects to various 
children, Have them hold the pictures face down, 


Have another child go to those holding the pictures 
and ask, "3Tiene usted cinco pelotas?" The child 
with the picture answers, "No BSneo cinco pelotas," 
or, "Sf, yo tengo cinco pelotas,” as the case may 
be, 


If he is able to answer "yes" he holds up the 
picture to prove he has it. 


Someone else is chosen to ask, "éTiene usted wh 


and the game continues until everyone has his one 
ture face up. 


. Poem ! 
MIS PIECITOS* 


Mis piecitos 
Corren, corren. 
Mis piecitos 
Saltan, saltan, 
Mis piecitos 
Andan, andan. 
Corren, saltan, 
Andan, andan, 
Mis Piecitos. 


“piecitos -— Little feet 


The children will enjoy suiting their actions to 
the words of this poen, 


yee 


7h 


ted 


2. Ya Jlegamos a la escuela. 
Que contento! !qQue placer! 


GRADE 1 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


ese 


VOCABULARY 


Review 
on 
el nino 
la nina 
los nifios 
égque es esto? 
Introduce | 
el macstro(nm, ) 
la maestra(f.) 
la clase 
la sala de clase 
: ee 
&quien soy yo? 
el Libro 
el lapiz 
el papel 
la puerta 
la ventana 
vaya usted 


vayan ustedes 


boy 

orl 
children 
what is this? 
teacher 
teacher 
class 
classroom 
who am I? 
book 
pencil 
paper 
door 
window 

go 


exe) 


a 
Gal 


=3, 


ON 


PROCEDU RES 


4 
The teacher may greet the children with, "Buenos dias, 
muchachos." They answer, “Buenos dias, seforita," Then 
she may say: 


T, La seforita White 6s la maestra. Repitan ustedes. 
P, La sefiorita White es la maestrea. 


While pointing to herself, the teacher says, "Yo soy la 
maestra," With a questioning tone in her voice she asks? 


T, &Quidn soy yo? 
P, Usted es la maestra,. 


Help the children to answer. 
Addressing several pupils by name ask individually: 


T, Miguel, équién soy yo? 
M, Usted es la maestra, 


After this, the teacher addresses the class: 


T, &Hs Miguel el maestro? 

P, No, senorita, liiguel no es ak maestro. 
T,. &Es Maria la maestra? 

P,; No; senorita. Maria no es la maestra. 
T. gQuién es la maestra’ 

P, Usted es la maestra, 


Repeat the last question, asking several pupils. Notice 
that all answers are in complete sentences, 


Next hold up a pencil ,and_ say: 


T. Es el lapiz. Repitan ustedes, 
P, Es el lapiz. 

T, &Queé es esto? 

P. Es el idpiz, 


Repeat the last question several times, calling on 
pupils by their Spanish names, 


Teach 61 libro, el papel, la ventana, and.la puerta 
in the same manner as for el lapiz, Then try alternat- 
ing with questions about these objects to see if the 


children really do differentiate readilys 


figs Que eg esto? 
Ps Es el PAOYro Ss 
T. &éQue es esto? 
PP.) ses 6) lapizy 
PoresOnueces westuy 
P. Es el papel, 
Te) 2008 88 eestor 
P, Es la puerta. 


Now try a few "foolers" like this. Pick up a book, 


° ri 2 
Ty 2Bsrel, lapis? 
P, No, Senorita, ne es el lapiz. 


Pick up the paper and ask: 


hs éHs el papel? 
Pe. Si, es 6l papel. 


This last exercise is very much like a game, as the 
children “catch on" that you are trying to "fool" them, 
Test the children's accuracy further in this manner 
making use of the other objects named in this unit, 


Song 
%#EN LA SALA DE CLASE 


Se 


Boys sing the first verse, and the girls, the second, 
2 


lo Los mu- cha- chos ese- tén en la sa- la de 
2. Las mu- cha=- chas es= tan enila sae la de 


a 
cla- se La ma- es- tra es- ta. en la sa la 
clay so ba ma~ ‘es= trea es=- ta en la sae la 


de cla= se, 
de cla- sé. 


Note: Los muchachos - boys; Las muchachas - girls 


*Song composed and written by Helen Miranda 


= 
2, 
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Bonn era 


mmond 
Cat et tle Se A . 


ya 


GRADE 2 . 
ILLUSTRATIVE LESSGN GUIDE FOR CONVERSATIONAL SPANISE 


EL PERRO Y¥ EL GATO = THE DOG AND THE CAT 


—_- et 
— ees 


VOCABULARY 


Review 
tengo I have 
tiene has, you have 


4 
4qve os esto? 


What is this? 


cuatro four 

ninos children 
Introduce 

el perro dog 

el gato cat 

el animal animal 

blanco(a) white 

negro(a) black 

pardo(a) brown 

la cola tail 

la pata paw 

La piel fur 

tiene has he(she)? 


scusntos(as)? 


how many? 


80 


PROCEDURES 


Provide a toy dog or pictures of animals including a 
dog. Teacher hoids up the dog. and. says: | 


T. Es el perro. Repitan ustedes. 
P, Eslzel perroas 

T, &Qué es esto? 

P. Es el perro, 


Now ask several individuals this same question: 


a“ 
Te. Juan, gquée es esto? 
Je ES el perros 


Point to the dogis paws and state: 


T. Son las patas,. Rapitan ustedes, 
P, Son las patas. 


Now point to the dog's feet again and ask: 


T,  éQué son estas? 
Pe Son las patas. 


After three or four choral answers, ask individuals: 


hig 4 Qué son estas? 
P, Son las patas, 


When the teacher feels that sufficient practice is 
given to this response, point to the dog's feet with 
gestures like counting the feet and say: 


T. El perro tiene cuatro patas,. Repitan ustedes. 
P, £l perro tiene cuatro patas. 

T. 2&éQué tiene el perro? 

P, El perro tiene cuatro patas, 


The teacher repeats this question asking several indi- 
vidualse Watch the pronunciation of perro on account 
of the ris } 


Pointing to the dog again, say to the children: 


T, El perro-es pardo, »Repitan ustedes. 
P, El perro es pardo,. 

T. &Hs pardo’el perro? 

P, El perro es pardo, 


After repeating the question with the SEL ask 
particular pupils to answer: 


T, Jose, 29s pardo el perro? 

Jo El perro es pardoe 

T, Rosa, ges negro el perro? 

R, No es negro el perro, senorita. 


Call several individuals in turn and ask: 
ite Pedro, itiene usted un perro? 
Po Sil, Senorita, yo tengo-un ‘perrs, 
Ve ula, 2uLene Usted un perro? 
Lo No, Sono7isa, no tengo perro. 


Game 


Have pictures representing things or people for which 
the children have learned the Spanish names. Several 
oupils take turns at picking up a picture and asking, 
'sQué es esto? sQuién soy 09! The "teacher" may ask 
cther members of the class to answer his question, 


Song 


3Qué di- ce el pe- rrofiGuau- guauliGuau- guau} 
° 4 12° ; 2 ? 2 Cy 
gQué di-« ce ol ga to? JMiau- miauliMiau- miaul 


3Qué di- ce el poe~ rroviGuaue guaul iGuau- guaul 
3QUE di ce el pga- to? iMiau-« miau! IMiau- miaul 


*Composed and written by Helen Miranda. 


Hold up the toy cat in view of all the pupils and say: 


T,., Es el gato. Repitan ustedes. 
P, Es el gato. 

Tt, Juanita, squé es esto? 

J. Es el gato, 

|, Diego, gqué ‘es esto? 

D. Es el gate. 
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Afford. opportunities for further. practice on this 
dialogue before going on to the next question. 
Pointing to the cat's paws in a gesture of counting 
say: 


T, El gato tiene cuatro. patas,. Repitan ustedes. 
P, El gato tiene cuatro patas., | ) 

T, Alicia, jque tiene el gato? 

A. El gato tiene cuatro patase . 


Give several opportunities to children to repeat this. 
Then hold up the cat, looking at it carefully, and say: 


T, El gato es blanco y. negro. Repitan ustedes. 
P. El gato es blanco y negro. 


ay 4 


" sQue- 


Ask at least four pupils to answer the question, 
es esto?" Then ask the class: 


T,--gCuantas patas tiene el gato? 
P, El gato tienes cuatro patas, 


Repeat this guestion and answer several times, ‘Then ask: 


De José, Zcuantas patas tiene el gato? 
Jo El gato tiene cuatro:patas, 


Ask several more pupils this same question, Then ask: 
up Josefina, tiene usted un gate? 
J. aby senorita, tehgo un gato. 
Ty) Bis, OLanco su gato? 
Jo Mi gato es blanco y negro; 
 T....Maria, étiene usted un gato? 
M,...Ne,: Senorita, No tengo, gato, 
Game 
Play the same game found in the unit about the perros 
Song 


Sing the same song listed in the lesson about the dog. 
Review the first verse and teach the second VRAIS 


Introduce 6l animal ae referring to dey aaa: of a 
variety of animals. 


Use the same procedure to present the word as was used 
to teach el perro and el. gato. 


Practice using this word by. asking aac come using 
the lesson vocabulary. 


GRADE 2 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


NADAR Y VOLAR - SWIMMING AND FLYING 


VOCABULA RY 
Review 
Review the vocabulary from 
introduce 
puedo i 
puede i 
nadar - 
volar £ 
gustar = 
44e gusta? ba 
me gusta = 
guadqa usted? a 
(no) nado z 
gvuela usted? 
(no) vuelo ~ 
nada = 


vuela 


el pa jaro 


el pez 


las plumas 
el ala, .ilas alas 
en el agua (las aguas) 


en el aire 


Grade Il. 


I am able, can 
he, she is able, can 
to swim 

Ce ey 

to like 

do you like? 

I like 

go you swim? 

I (do not) swim 

do you Livy 

L fdo*not) “fly 

he, she, it swims 


Bowe Sie. tal Lod 
Bird 

fish 

feathers 

wing, wings 

in the water 


in the air 


84 


PROCEDURES 


Have a fish bowl, containing: a goldfish-in the front 
of the room and, if possible, a bird cage containing 
a bird. Otherwise use pictures or artificial fish 
and birds, 


Remember to make frequent. use of repitan ustedes, por 
favor or repitan, nifiods, por favor. Also keep in mind 
that children respond vith greater effort if the teacher 
shows her appreciation. Be generous with muy bien, 
gracias responses, 


Pointing to the fish begin the conversation: 


Te. He el pezwe 

Pe nus. od peZo 

Te éhs pequetio el pez? | 
P. S¥, el pez es pequeno. 
fhe i, Tiene el pez patas? 
P.. No, el pez no. tiene patas. 
Te. .6bo Nero el pez ¢ 

P, No es negro.el, pez. 

T. éBs blanco el pez? 

P. No es blanco el paz. 
T. és pardo el “pez? 

P,. No es pardo el peze 

Lie éLs gusta el pez? 

P. O11, me.gusta el pez. 


Continue with this conversation wording your questions 
so as to include expressions, such as bonito, pe quene, 
Brande, feliz,:and so on. 


New indicate by gestures that you are talking about 
the bird. Begin the conversation about the bird: 


A Gy Ws péjaro. 

P, Es el pajaro. 

T. éLe gusta el pajaro? 

P. Si, .me gusta el pajaro. 

T. &éHs blanco el pajaro? 

Pe No es blanco el p jaro. 

Die) Ay Sa DATO. SL pa jaro? 

P, Ne, el pajaro no. es pardo. 

ve SBS negro el pa jaro? 

P, Sti, sehorita, el pajaro es negro. 


Introduce nadar, nada, volar, vuela, puede volar, 


puede nadar, and puedo by referring to the fish and 


the bird. Gestures help to convey meanings. . 


Te--Blb-pez nada. 

Bl pez nada en el agua. 

El pez puede nadar,. 

El pez no vuela, 

Bl pez no vuela- en el aire. 
jl pez no puede volar. 


Ask questions using these phrases: 


Te éNada el pea 

Pe Si, el pez eee 

T, éNada el p&jaro? 

P. No, sefiorita, no nada el pa jaro. 
T. éNada usted en el agua? 

P, Si, nado en el agua. 

T. &Vuela el pajaro? 

P. Si, vuela el pd&jaro. 

i.” &Puede volar el pez? 

P. El pez no puede volar. 


Continue presenting the vocabulary meanings, always 
referring to the objects, 


Another day review these words, introducing plumas 
and alas. 


T. éPuede el pajaro volar? 

P. aa el pajaro puede volar. 
T, 4éPuede ur ted volar? 

ae G senorita, No pucdo volar. 
io) ta pa. jaro tiene plumas. 

P, El. pajaro tiene plumas. 

; 4Qué tiene el pa&jaro? 

a, fb p&jaro tiene plumas. 

¢ EL pa jaro tiene alas. 

» Bl péjaro tiene galas. 

- éQué tiene el pajaro? 

» ,.B1 péjaro tiene alas, 


LOS PATITOS - THE LITTLE DUCKS 


Ya los pa= ti- tos Na- dan en el a- gua; Na- dan 
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y na=- dan, 


Poem - 


Na- dan en el a- gua. 


Ya los patitos 
Vuelan en el aire. 
Vuelan y vuelan, 
Vuelan en el aire. - 


Ya los patitos 

Duernen en los juncos. 
Duermen y duermen, 
Duermen, duermen, duermen, 


Canta, canta, 


Pajarito, 
¥ me cantas 
Muy bonito. 


GRADE 2. 


ILLUSTRATIVE LESSON GUIDE. *OR CONVERSATIONAL SPANISH 


—- i ———- 


VOCABULA RY 


Review 


The numbers from 1-10 
Vocabulary from previous Lessons 


Vamos a contar - letis count. 
Introduce 
Contemos -~ Letis-count,. 
Cuente (usted) de - Count from 
Fs] 0 to © 
équiere (usted) contar - @o you want to count 
de a ? from to es 
Yo quiero contar de - I want to count fron 
a ry to ° 
Cuente (usted) e = ¢ount “ 
cuento - [I count 
cuenta - he, she counts, you count 
once - eleven 
doce - twelve 
trece - thirteen 
catorce - fourteen 
quince - fifteen 
diez y seis - sixteen 
diez Siete - seventeen 


y 
LOGE we OCIO - eighteen 
v 


diez nueve - nineteen 
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P ROCEDU RES 


Review the phrase Vamos a contar and introduce Contemos. 
Count the boys and girls in the room. 


Use the techniques suggested in the first grade number 
Ari. Louch roachichilds Say the numbers, 


Repeat the number. Have the children say the number 
first chorally and then individually. 


Giving a ball to individual children, use the following 
phrases. Children bounce the ball the required number 
of times, 

T. Cuente usted de uno a once. 

Pe. Muy bien, senorita. 

T. Cuente usted de uno a quince. 

P, Muy bien, senorita. 

T. gQuilere, usted contar de uno a doce? 

err a ch a senorita, Quiero contar de wno a doce, 

T. é&Quiere usted contar de uno a catorce? } 

ee ee senorita. Quiero contar de uno a catorce. 


Count the number of objects and people in pictures or 
draw groups of things: on the board. 


Use the following dialegue to give practice in learning 
these phrases; | 


ae Cuente las pelotas, Pedro. 
P. Si, senorita, (Counts) Cuento;einco pelotas. 
T., Muchas~gracias, Pedro. ~Pedro~ cuenta cinco pelotas,. 


ae ee: los perros, Margarita. 

= senorita. (Counts) Cuento doce perros. 
ee Muchas gracias, Margarita, Margarita cuenta 
doce perroSse 


¢ : : Dae . fre 
Continue counting.los animales, los pajaros, los ninos, 
la familia, 


Choose someone to play he is the teacher and give the 
commands | 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPaNISH 


LOS COLONES - TER COLORS 


VOCABULA FY 


Review 


The vocabulary from previous lessons 


negro(a) 
pardo(a) 
blanco (a) 
Introduce 
rojo(a) 
azul 
amarillo(a) 
verde 
anaranjado(a) 
morado(a) 
pequeno (a) 
grande 
4de qué color es? 


deme 


AE 


black 
brown 


white 


red 

blue 

yellow 

green 

orange 

purple 

small 

big 

what color is “3 
give me, 


and 
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MATERIALS OF INSTRUCTION 


Toy..drum, doll, Oeil .eau oooe 

Books, pencils, papers of different colors and sizes 

Pictures of the above toys where differences in colors 
and sizes may be noted 


Use colored papers to introduce the colors. Point to 
the red paper and say: ) 


El papel es rojoe 

No es negro (pointing to black). 
No es blanco (pointing to white). 
BS LOjJO6>* . 


Repeat phrases, pointing again to appropriate colors. 


Saying them again, pause after each sentence so that 
children may repeat the phrase. 


Continue introducing the color names. 
Ask questions about the colors: 


T. El papel es amarillo (pointing). 
gus amarillo el .papel? 

P. Si, sehiorita, el papel es amarillo. 

T., Hs negro el papel? 

P. No, senorita, 6l “papel no es negro, 

tT. £88 ro jo el papel? 

P. No, sefiorita, no°es rojo. 


m f ; cat 
lo present the phrase éDe que color es 708¢ 
the toys, books, papers, and pencils of various colors. 


Point to one of them and say, "De qué color es la 
pelota’?" Repeat the question. 


Answer giving the color of the ball, La pelota es 
ro jae ) 


Give the children opportunities to repeat the ques-= 
tion in unison 4nd individually. 


Do the same with the dnswer, 


Use .the following kind.of dialogue to give practice 
in learning the color names: 


T. &De qué color es la mufieca? 

P, La mufeea es amarilla. 

T, &De qué color es el tambor? 

P. Hl tambor es verde. 

T. éEs blanco el gato? 

P, No, sefiorita, el gato no es blanco. Es pardo. 

te 85 ne gro el perro? | 

Pe 02, .80nor Ua, SL D6 Fro 63 nerro. 

T. &Tiene usted el libro azul? 

P. No, sefforita, no tengo,el libro azul. 
Tengo el lapiz amarillo. 

T. &éTiene ysted la pelota morada? 

P, St, sehorita, tengo 1a pelota morada. 


in another lesson introduce the adjectives grande and 
pequeno in the same way that the color names were 
presented, pointing to the object or the picture, 


Another day have a number of children come to the 
front of the group, Give sachone’a toy, a paper, 
book, or pencil. 


Ask the child who has a book to give it to you, saying, 
"Deme el libro." 


Hold out your hand to indicate that he is to give it 
to you. 


Continue asking for the other objects the children 
haves 


Use the color names and the adjectives of size to 
give practice in learning these: 


Deme el libro grande, 
Deme el papel pequeno,. 
Deme la pelota verde y grande. 
Deme el perro pequeno y blanco, 


Play a color game with books, papers, pencils, Send 
a child out of the room. The class decides on a 
green book, for example: 


The pupil re-enters. 

Fe 9 GO FOLD ¢ 

GC. No. No es rojo. 

PP, VONeero €no? 

GO. No es negro. 

P. Verde éno? 

Orr Bi es verdée 

rs Gob belapia éno? is 

Ge Noe No es el lapiz. 
Pe El papel, éno? 

G. No. No es el papel. 
Pe El libro éno? 
G-Nesi, si, nino, Es el libnoiverde. 
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Try making up some riddles: 


Es negro. 


‘Es prande. 


Tiene cuatro patas, 
Tiene una cola. 

No. vuela. 

SQuE es? (un. perro) 


Es amarillo. 

Es pequeno. . 
No.nada. 

Vuela en el. aire. 
Tiene PLUMAS ¢ 

gQue es? (un pa&jaro) 


Bs bonito. . 

is pequeno. 

Es blanco y negro. 
No vuela. 2 . 

No le gusta nadar, — 
Que es? (un gato) 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA TIENDA - THE STORE 


VOCABULA HY 


Review 
Words and phrases from 
introduce 
la fruta 
la naranja 
el pldétano 
la manzana 
la pera 
la zanahoria 
la lechuga 
la papa 
la tienda 
comprar 
icuanto cuesta? 
cuesta, cuestan 
guesta mucho, 
4avende usted? 
yo vendo 
vende 
el dinero 


el centavo 
el vendedor 


el cliente 


previous lessons 


- fruit 

- orange 

- banana 

- apple 

- pear 

- carrot 

- lettuce 

- potatoes 

- store 

- to buy 

- How much does it cost? 
- it costs, they cost 

- It costs a lot. 

- do you sell? 

pa Gal 

- you sell, he (she) sells 
- the money 


- cent 
- vender 


- customer 


- there is, there are 


| 
: 


Se OU 
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P ROC DU RES 


Use pictures or objects to introduce the names of 
the fruits and vegetables. 


Display an orange or a picture of one: 


a hg 6 
T, Aqui esta una naranja. 
La naranja es una fruta. 


Ask the children to repeat each phrase as it is 
introduced. 


Develop the vocabulary in several lessons by practicing 
this vocabulary with a variety of activities. 


Encourage the children to tell something about the 
fruits and vegetables as they identify them. 


Vary sentence beginnings by placing the pictures 
or objects in different places around the room: 
As individual children get a picture they might say: 


a 
Pe Esta es una manzana. 
La manzana es rojae 


P, Aqui est& un pldtano. 
El platano es amarillo. 


Use these new words to practice commands: 
dike! Marta, deme la pera, por favor. 


Use a flannel board, bulletin board, or chalk ledge 
to give practice in grouping the fruits and vegetables: 


ss 
Vane CaaL est4n las frutas. 
Hay manzanas, peras, y una naranja. 


Review conversational patterns: 


is Carlos, éle gustan las papas? 
C. Sf, senorita, me gustan las papas. 


Count the fruits and vegetables: 


» Pedro, cuente usted las manzanas. 
- Cuento cinco manzanas, 
» Muchas gracias, Pedro, 


ah 


r 
a 
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Show a picture of a fruit and vegetable store:. 


7 ee geri o : 
lo Aqui esta ung tienda. 
Es una tienda de frutas y legumbres, 


Point to the salesman: 
LT. Aqui est& el vendedor. 
Point to the customer: 
Pe Aqui estd% el cliente (la cliente). 


T, El vendedor vende las frutas y legumbres,. 
El cliente compra las frutas y legumbres. 


Practice the new phrases until they are. thoroughly 
faniliar, Combine the phrases into a variety of 
patterns. 


Let the children play store with fruits and vegetables 
made from construction.paper. A child comes in and 
says, "Quiero comprar unas frutas." As the customer 
asks for each item the storekeeper must hand him the 
correct fruit or vegetable. If the. storekeeper makes 
a mistake he loses his store and the customer becomes 
the storekeeper, 

Song 


een 


BURRITO, BURRITO 


Sa H 


ny: phartus | # | 
ivaae : ees 


4G 
Bue rrie- to, Bue rrie.to, ices mos.a la 


7 ie 
tien= da, An- da- le, ae da~ le. gCugn- do lle-~ 


ga~ re= mos? 


9€ 


Assemble a’ display of fruits and vegetables, Prepare 
price tags. Post the prices near the various fruits 
and iach celia toil co 


Hold up a price tag and an apple: 


es Aqui estd la manzana. 
La manzana cuesta cinco centavos, ° 
ZCudnto cuesta? 

P. Cuesta cinco centavos. 


Repeat the procedure with the other cards and objects. 
Have fen children tel chal the phrases. 


Vary che practice of the phrases by using different 
fruits and vegetables and other prices: 


T., gCuanto cvestan las zanahorias? 
Py tas Apline tts cuestan quince centavos, 


Indicate by voice and Sa iho that rails price is part) 
Seyctah 


Of. °Ouésta mucho, - 


As a oftinin eae hot iealey. for National ‘Education Week 
or an assembly program, set up a play store, Have 
oojects to represent the foods and money. 


The children may wish to.make clay fruits and vege- 
tables and paint them, 


Encourage pupils to prepare a dramatization using 
the .conversational. pattems they have learned: 


El vendedor: Buenos.dias, senora.. 

La cliente: Buenos dias, senor. 

El'vendedor:  3Como esta& usted? ee 

La__cliente:.... Muy.bien, gracias. _4¥ usted? 

Bl vendedor:.. Bien,..graciasa sQué quiere comprar? 

La eliente: Quiero comprar seis naranijas y.unas 
| PAPAS’... 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


EL’ DESAYUNO ~ ~ BREAKFAST 


VOCABULARY 


Review 


Introduce 


el desayuno 
yo toma 
toma 


| usted toma 


la.cocina 
el mantel 


la servilleta 


oo ne 


ponga la mesa 
pongo la mesa 
: el cuchillo 


el plato 


| la cuchara 
el tenedor 
la taza 


el vaso 


el tocino 


la tostada 
en 


el jugo (el jugo de naranja) 
la taza de chocolate 


| 
ek huevo 
| 
| 


el vaso de leche 


Color words and phrases from 


previous lessons 


breakfast 

I eat 

he(she) eats 
you eat 
kitchen 
tablecloth 
napkin 

set the table 
I set the table 
knife 

dish 

spoon 

fork 

cup 

glass 

ese 


bacon 

toast 

ih aire ei) 

juice (orange juice) 
cup of chocolate 


glass of milk 
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~ PROCEDURES © 


For the lesson El cesayuno the teacher should have 
sither pictures o of the service necessary for setting 
a table or real doll dishes. 


If it is impossible to have the toy dishes in the 
classroom, play dishes could be cut from colored 
construction paper. 

The larger the collection of realia, the more varied 
will be the activities which the teacher and children 
ean work out for this unit, 


fo introduce the vocabulary show a picture of a family 
eating: 


Tt. Es el desayuno, 
1QUS es esto? 

P, Es el desayuno,. 
Use the same method of listening, imitating, and 
repeating the: phrases, first in unison, then individ- 
ually. 
Use a plate and fork and pretend to eat. 

De Aa Bono 


Give the dish to a child, Help him to pantomime 
eating: | aol 


T. {To chila@dii@eted toma, 


(To class) (Name of Child) toma, 


Show the picture of the kitchen, 
T. Yo tomo el desayuno en 1a cocina, 
Repeat the phrases several times, Ask questions, 


Give the children opportunities to answer chorally 
and individually. 


Be sure that each phrase is clearly understood and 
correctly pronounced before going to the next one, 


Another day present the vocabulary for setting the 
table. 


indicate that you are going to set the table: 


ea ae pongo la mesa. 


Show each object to the class before placing it on 
the table, 


aie Aqui est& el mantel. 
Pongo el mantel en la mesa. 
Pus a Pe . 
Aqui esta 6l cucnillo. 
Pongo el cuchillo en la mesa, 


Continue the procedure until the table is set. 
Practice the new phrases through repetition. 


Let the children set the table using the conversa-= 
tional patterns as they do so. 


P,. Pongo la mesa, 
Pongo el plato en la mesa, 


Te Paco, vaya usted a la mesa, 
Ponga el tenedor en la mesa, 
P. Pongo el tenedor en 1a mesa. 


Play a game, Have a child go to the table and say, 
"Pongo la mesa.’ He outs an item on the table. The 
next child comes up and adds another item but must 
mention the one put there before. 


The third child comes up and mentions three items: 


Pivseeuniad: bongo la mesa, 
Pongo el plato en la mesa. 
Second Child: Pongo la mesa. 
Pongo el plato y el tenedor en la mesa, 
Thiyva ,Calids  ~Pomeo La mesa. 
and so on 


If one child cannot name all the items, the game is 
started over. 


Introduce the foods for breakfast; 


‘ie Alicia s ponga la mesa, por favor. 
Lee 
Ae Si, seNorita, Pongo la mesa. 


Show the picture of the eggs: 
T, ome los huevos, 


Provide opportunity for repetition through question 
and answer dialogue: 


fe Marita, ,qué toma usted? 
M. ‘Tomo los huevos. 


introduce the other foods. 
Color drawings of the foods. 


Encourage the children to collect pictures of the 
breakfast foods and plan breakfast menus. 


Prepare a dramatization of the family at Dine ais are 
Begin with the greetings learned earlier: 


Rosita: Buenos dip Sy mam 
Buenos Se pap: 
La medre: Buenos diag, peep 
Como esta ustec?. 
Rosita; Muy bien, graclase 4Y usted? 
La madre: Bien, gracias, Ponga la mesa, por favor. 


Continue using the conversational patterns ceveloped 
in the unit, 


LOL 
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LOS AMIGOS — FRIENDS 
VOCABULARY | | 


seen: Meee Dee oe eR ee ae 


Review 
The vocabulary from previous lessons 


Introduce 


el amigo (la aniga) 


quisiera presentarle 
ami amigo 


mucho gusto, 
encantado (a). 
1 of 
que tal? 
buenas tardes. 
buenas noches. 
hasta luego. 
” “g * 
hasta la proxima vez. 
“4 4 ~~ 
dcuantos anos tiene usted? 
rw 
tengo_ anos. 


dcuantos anos tiene 
el (ella)? 


el(ella)tiene ___ anos, 


mi, mis 


Su, sus 


0 


friend 


I would like you to 
meet my friend 


I'm happy to know you. 
I'm happy to know you. 
how are you? 

good afternoon. 

good evening. 
good-bye. 

good-bye. 

how old are you? 

I am years old. 


how old is he (she)? 


he (she) is years 
old. 


my 
your 


or 


PROCEDURES 


Arrange for another teacher or an older child who is 
not known to the children to be present in class. 
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The dialogue between the visitor end the teacher must 
be prepared before the Spanish class begins. 


At a pre-arranged signal from the.teacher, the visitor 
will open the door and enter the room. 


sip Buenos dfas, seforita _o 
Ve. Buenos dafias, sefiorita,. 

te sCOmo estd usted? 

V. Muy bien, gracias.’ 2Y usted? 
T. Bien, gracias. 


Select a cnild to come to the front of.the room as 


you say the next sentence» 


Te Roarscok gyi » quisiera ra ane ees ee 
- amigo, Carlos. 
Ve Mucho. gustoo. 


Introduce as-many children as possible to the visitor, 
After the children have heard the correct phrases many 
times, the visitor prepares to leave: 


T. Hasta lue g03: sehorita. 

Ve Hasta la proxima vez. 

P. Encantado. 
After the visitor has left call three children to the 
front of the room. Let them practice introducing each 
other. 


Use the names of children .who you know.are friends: 


T,:--Ricardo es el.amigo de Pablo,: 


‘Repeat the phrase. Use the names: of ‘different children 


in the class. 


a Pablo, gtiene usted un-amigo? 

Pe pele senorita, tengo un amige. | 
T, 35s nino su gmigo, > es una nina? 
P, Es nino, senorita, 

T. &Cono se llama su amigo? 

P. Se llama Ricardo. 


Repeat these questions to many children until they 
learn. from context. the meaning. of el-.amigo(la amiga). 


Have pictures of boys and girls of different ages. 


Point to’a picture of a very small child: 
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vai 
kT, Aqui esta una niffa pequefiae 
Ella tiene dos anos, (Hold up two fingers.) 
Repitan ustedes, por favor. 


T&P, Hlla tiene dos anos. 


2 Rena esté un nifo pequeno. 
El tiene cinco atios, (Hold up five fingers.) 
Fepitan ustedes, por favor, 


Repeat these sentences many times, referring to the 
picture each time, 


Point tothe picture of the small child: 


an ECusntos anos tiene ella? 
Pp Ella tiene dos afios. 

T, &Cuantos anos tiene usted? 
Pee Lengo alos. 


Provide the correct response if necessary, 


Tell a story about a picture. Ask questions after 
telling to check the childrents comprehension, 


Give the children a picture or let them draw a picture 
pertaining to the lesson, Have them tell a story about 
the picture, 


te ee AY 
Aqui esta dos pinas. 25 
La nina pequena se llama Maria o 
Maria tiene cinco anos. 
La nina grande es Kosa. =~ 
Rosa es la hermana de Maria. 
Rosa tiene ocho afios. 


Lou 


~ or G> | we 7 | 
U- no, tra~ la- la, dos, tra- la- la, tres, cua-tro, 


OE ES + POA: TI LSS LT | CLIT EA LOLS SALLI: Oe 
een dc Do 
Be Bee Ss & aa se i 
a a a 
te, tra-la-la, o-cho, 


tra~la-la, nue~ ve, di- ez, tra—la-la. 
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LA VISITA = THE VISIT 


VOCABULARY 


Review 


Vocabulary from previous Lessons 


Introduce 
qué hace ella(é&1)? | - What is she(he) doing? 
visitar - to visit 
la sala ~ the living room 
voy ~ I am going, I go 
él(ella) va - he(she) goes, is going 
la alfombra - rug 
el piano | - piano 
el sillén - am chair 
el sofa - sofa 
la lempara | - lamp 
pase usted - Cone in. 
pasen ustedes =~ come in, 


PROCEDU HES © 


Have a picture of a living room with a rug, piano, 
arm chair, sofa, and lamp in it, 


Small, plastic furniture for a doll house would also 
be interesting to use. 


195 


CN be 


Refer to picture or to the object each time you 
introduce an article of furniture, 


To Bs” una sala: 

(Repeat two or three pat ads 
T. &Qué es esty? 
Fe’ Es una sales 


Follow the. same procedure. to introduce ]a alfombra, 


2 J ue | ee 
el piano, el sillon, el sord, and la laémpara. 


Have the children identify different articles of 
furniture: 


Te Mués treme la alfombra, el sillen, el Ped 
el sofa, la lampara, 


If possible, have one of the children bring a doll 
house and furnishings te school and play the following 


game 


Divide the class into two teams, Have the doll. house 
where all the children may see it, with the furniture 
on the table beside it, ' 


Say, "Ponga la lempara en la sala." A child from 
Team 1 goes to the table, selects the correct piece 
of furniture, and places it in the doll house, saying, 


"Yo pongo la laémpara en la sala." 


If he chooses the correct article and puts it into 
the house, he scores a:point for his team, 


The team scoring the most points wins the game. 
Call several children to the front of the room: 
eG 
T,. Antonis, usted es el sefor Garclae 
Maria, usted es la sericra Garcia. 
Jorge, usted es Juan Garcia.  V 
Anita, usted es Dolores Garcia. 


Have chairs arranged in front of the room to simulate 
the furnishings of a living room, 


Indicate the group in front of the room as you speak 
to the class: 


eat rated settler ‘he 
Tl. Aqui esta la familia Garcia, 
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Call another group of children to the front of the 
rOoom: 


T,. Carlos, usted, 6a° 6} sefior Lépez. 
Carlota, usted es la ‘senora LOpeZo 
Roberto, usted es Pedro Lopez. 
Hlena, usted es Ana Lopez. 


Point to the group of chairs: 
Ze 
Fea eee a esta la sale de la familia Lopez. 


Have the children playing the parts of the Lopez 
family take their places in the chairs at the front 
Of une room. 


° ° es o iv ° ° 
us La familia Garcia va # vVisitar a’la familia 
Lopez 


T&P, (Reveat the above phrase.) 


Take the child who is el sehor Garefa and walk with 
him to the circle of chairs. 


Na Aqui est& 1a puerta de la casas 
(Repeat the phrase once or twice.) 

T. El sefior Garcia va a la puerta. 
El va a la puerta. 
(Repeat several times. ) 

Tg é Que hace 61? 

P. El va a la puerta, 


Provide the correct response the first time if necessary. 
uv 


Ask, "Que hace el sehor Garcia?" of as many children 


mesa nee 0 cameras ce 


as possible, 
Walk to the imaginary door and say, " 


A Voy a la puerta 
e 1a casas 


Have each member of the Garcia family approach the 
imaginary door and repeat, "Voy a la puerta de la casa." 


Let the children finish the scene using conversational 
patterns they have learned: 


Buenas tardes (Buenas noches). 
{Como esta usted? 
Quisiera presentarle a © 
Mucho gusto. 
Encantado, 
Sicntese, por favor. 
La sala 6s bonita, 
Gracias. 
Muy bien. 
Adios. 
Poe 
Hasta la proxima vVeZo 


Observe the Spanish patterns of. behavior, hendshsking, 
use of titles, bowing, and so on, | 


Other phrases which might be introduced in the lesson 
are’ 


liamar a la> puerta 
abrir la puerta 
cerrar la puerta 
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GRADE 2 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


NUESTRA ESCUELA - OUR SCHOOL 


-— 


VOCABULA RY 


Review 


Words end phrases from earlier lessons 


| Rae een sees 


la escuela ~ school 

la bandera - flag 

el patio de’ recreo - playground 
él columpio - swing 

el resbaladero ~ slide 


la directora; el director - principal 


el salon - assembly hall 
el gimnasio -~ gymnasium 

la biblioteca - library 

el merendero -~ lunchroom 

la oficina -~ office 

la escuela de parvulos - kindergarten 
estudiar - to study 


leer to read 


escribir to write 


11LO 


PROCHEDU FES 


Take a tour of the school. Visit a few places each 
day 


T, Es la biblioteca, 

. gQu6é es este? 

P. Es la biblioteca, 

Die 4 Es grade la biblioteca? 

P. SY, seforita, la biblioteca es grande, 

tT. Ea le ofieings 
EQue es. esto? 

P, Ea is ofiei ra. 

Tl. La sefiorita_ es la directora,. 
Como se llama la directora? 

P, La directora se. ligma_ ie 

T. és maestra la senorita ___—s? 

P. No, senorita,.no es maestra, Es directora. 


Draw pictures of the places visited... Use these pictures 
to review vocabulary with the children, 


ihe iHay un, gimnasio en la escuela? 
Pe ais senorita, hay un gimnasio en la escuela. 
T, &Donde esta la dipectora? 
Fgh ce directora esta en.la oficina. 
Ler ses pequefio el salon? 
Po No, sehorita, neo es pequenos Bs grandee. 
Tt, éDonde ¢stan los ninos? 
a ® 
P. Los ninos: estan en el patio de recreo,. 


Write some thing on. the board. Tell the children, 
"Yo escribo," Write something on a paper, saying, 
"Ya escribo," | 


Have a child write on the board. Say; "Juan escribe." 
Say, "Usted escribe," to the child who is writing. 


Help him to repeat, "Yo escribo." 


Review the phrases, giving practice to the children 
as they reply first in.unison and then individually. 


Te éEscribs Juan? 

Be, rea senorita, Juan escribe, 

T. éEscribp yo? 

Vee ee OA seforita, usted escribe. 

ane éEscribe Miguel? 

Bide ey senorita, Miguel no escribe, Juan escribe, 
T. ¢éQuilen escribe? 

P. Juan escribe. 


a Sa 


Present the verb fcrms of leer and estudiar in 
this same question and answer form, 


Dranatize a school happening, a visit from the 
principal, a mother'ts visit, using the vocabulary 
of this lesson. 


Play a gD6nde esta? game. Send several children 
from the room. The rest of the class decides where 
the steacher, vthe principal, ,or,.a child is. to,.be, in 
the school. 


When the children return the class asks, " éDénde 
est& la directora?" for example: 
Bach child may ask questions. 

First Child: .4Hsta en la biblioteca? 


Class: La directora no est& en la biblioteca, 
second Child: éEsta en el salon? 

Class: No esta en el salon. 

Third Child: ék&sta en el campo de recreo? 

Class: Sl, ninog abajdirectora esta en el 


patio de recreo, 


The child who guesses.correctly may leave the room 
with a new group. 


song 
MI BSCURLITA 


a) a Cy rs © 
o ° oO ig Red 
Mil es=- cue= li- ta, mi es=- cue~ li- ta, Si, 


‘ 
ene a ar ee ee 
ee { 
Peep 
ey a ew — 
‘. 


xa Sy go 6 @ Oi 
me gus- ta mucho a mi, Por= que yo ve- O, por 


= s o roo 
que yo ve= o Veo amis a~ mi- gos a~ qui. 


After the children leaimm the first four lines, teach 
them to sinz it again, changing the last line like 
pee cle 


pa 
Vec a mi maestra aqui, 
Vee muchos libros aqui, 
Veo la pizarra aqui, 


Many nouns can be substituted for many variations 
and much practice in pronouncing the words. Then, 
it might be fun to substitute the names of all the 
children, using the Spanish versions and pronouncing 
them very clearly. 


Remember to use the untranslated a before the object 
of a verb when the object is a definite person. 


Poem 
A GASA 
Escuela terminada 
A casa vamos ya,. 


Adiés, adios, 
A casa vamos ya. 


el 


GRADE 2 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


Fe ide 
EL JARDIN ZOOLOGICO ~ THE ZOO 


A ne eee 


VOCABULA RY 

Review 
los’colores 
la pata 
la piel 
ancola 

introduce 
el jardin zoologico 
el leon 
el tigre 
Sb scs.0 
el mono 
el elefante 
el parque 
el srbol 
Laerion 


la jaula 


PROCEDU Ris 


ZOO 
Lion 
tiger 
pear 
monkey 
elephant 
park 
tree 
flower 


cage 


Have many colored pictures of animals about the room. 
If stuffed toy animals can be procured, they could be 


used during this Lesson. 


Have some pictures of animals in cages. 


a 
Te Aqui’ estan los animales, 
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Point to the picture of the bear. 


De) tue el Oso, 
sQué es esto? 
Pea” East O8G2 


2 = * | 
Introduce e1 ledn, el tigre, el mono, and el elefante 
in the same manner. ~ a 


Be sure to repeat each anodes several times and have 
the children repeat as often as necessary. 


Te. gBs el pso un animal grande? ys 
P, Si, sehorita, el oso es un animal. grande. 
T. &De qué color ea el oso? 

Me RL Oso €S pardo. 

ee Mu pane” las natas del oS0, 

P, Aqui estan las patas del oso. 

T. Muy bien, éTiene una cola el oso? 

P, Si, senorita, el oso tiene una cola. 

I. <éHs grande o pequena la cola del oso? 

Pa. ou cola es pequefias 


Use similar conversational pattems to ask questions 
about el leon, el tigre, el elefante, el mono. 


Point to the picture of the caged animals: 


vay tes leon esta en una jaulaec 

EEgtd en una jaula el leon? 
PP, Si, senorita Gl eon esta en una Jaula.. 
TP. é8s sta Juan en una jaula? 
RP. No, sehorita, Juan no esta en una jaula. 
ns pegs en una jaula el mono? 
ae de senorita, el mono estd en una Ee 


Continue questioning the children in the same manner, 


Use pictures of a zoo and a park with trees a 
flowers, 


Z , 

Te gDonde estdn los animales? Ee 
Los animales estan en el jardin zoologico,. 
5 Le 
4Doénde estan los gnimales? rs 

P, Los animales estan en el jardin zoologico, 


: re 8 jardin zool6gico este en el parque, 
Donde este el jardin zoologico? — 
Pe. El javpdineaclosico esta en el parque, 


fie Esto, es el Srbol. 

4 Que es esto? 
P. fis el drbol 
iu ’Donde esta el {rbol? 
Bed aie arbol esta en el Parque. 
Te. 2&De gué color es el arbol? 
P, El arbol es verde, 


Introduce la flor using the same procedure. 


Play a question-game. One child is the teacher, 
He asks three questions of another child, 


LG FY 
Purst<Cnialds éDonde e ta el jardin zoglogico? 
Second Child: El jardin zQologico esta en el parque, 


Pairs Oiw id: éDonde estan los animales? 

Second Child: Los animales estsh en el jardin 
ZOOS ELCO.« 

First Child: &4De qué color es el oso? 


Second Child: El oso 6s pardo., 


If the second child answers all the questions correctly 
he becomes the teacher, 
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Bonne Drummond 


Gr. 9, Cameron Sehoo| 


GRADE 3 


7 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA SALA DE CLASE ~ THE CLASSRCOM 


VOCABULARY 


Review 


Vocabulary from previouslessons on the 


schoel and the classroom 


introduce 


el cuaderno 
el pupitre 

la tiza 

la pared 

el estante 

el cielo raso 
la luz 

el suelo 

el mapa 


el cesto (para papeles) 


head 
1&2 Maquina para 
sacar punta 


la pizarra 
el borrador 
la regla 

el asiento 
con 

abrir 
cerrar 


WG: 


notebook 
school desk 
chalk 

wall 

book shelf 
ceiling 
Light 

floor 

map 


wastebasket 


- pencil sharpener 


blackboard 
eraser 
ruler 
seat 

with 


to open 


to close 


to see 


come 


erase 


BALE 


LANGUAGE ST HUCTURE 


In this drill, stress verbs used in the first person 
plural and the third person plural, (Subjects "we" 
avid ("they hi4 | 


PROCEDU RES 


Use the objects in the room to introduce the new 
vocabulary. After the words have been introduced 
use conversational patterns similar to the following: 


ra / ; 
T, Marla, muest reme la pizarra. 
P. Aqui esta la pizarra, senorita, 
T. José, déme la GIZGes | 

“ 2 2 
P. Aqui estd la tiga, senorita, 
T, Alberte,gcuantas paredes hay en la sala? 
A. Hay cuatro paredes en la sala. 
ir 

T,  é&Donde esta el mapa? 
P, El mapa esta en la pared. 


Point to or pick up objects as they are introduced 
in these ‘sentences. 


Introduce the forms of ver and abrir in action situa- 
tionse Establish their meanings with questions and 
statements about these actions. 


T, ~&Vemos a la nina en la sala de clase? 
P. Vemos a la nina en la sala de clase, 
T. La maestra abre el cuaderno. 

P, La maestra abre el cuaderno, 

A tr t F 

[, Los ninos abren el cuaderno, 

P, Los ninos abren el cuaderno, 


Use vemos with the objects el pu itre, La panned, el 
estante, el techo, dnd so on. | 


Practice the various forms of borrar with el borrador 
and la pizarra. 


T,. Borramos con el borrador, 
P, Borramoes ‘con 61 borrador,. 
Mm 


Do Borran ia olzarra, 
P, Borran la“plzdrra. 


Use venir with la sala de clase and el asiento, 
stressing the forms venimes (we come) and vienen 
(they come or are coming). 
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From third grede on, Spanisn becomes a listening, 
speaking, and reading activity. 

Vhen the children have mastered the speech patterns 
presented, plece printed signs on the objects in 
the room mentioned in the vocabulary. 


These signs give the Spanish names. which the children 
have aiready learned, 


Writs a stuzy en the board utilizing the vocabulary of 
ne e ~- 
the lesson. Use this story fcr a reading Lesgon. 


The class puts several-objects (regla, borrador, 

tiza, etc.) on the desks and under the desks, One 
child is cnosen to leave the room, The others decide 
which object he must guess. When he returns, he tries 
to guess the object agreed upcn by asking three ques-~ 
tions: 


. a ey 
éHES, grande o pequens? 
F, “a Ao 

EDonde esta? 

&De qué color es? 


This song has a marked rhythm and is intended to be 
sung to the bouncing of a ball. (Children have en- 
joyed singing such jingles in English and will be 
interested in acquiring one in Spanish.) 


ate 
38 


Composed and written by Helen Miranda 


Reg~= las, ma= pas, cua= der= nos, ti- aa, 


lie bros, par- a mi, plu- ma, tin- ta, y 
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Song 


SOLFO 
(a la Juan Sebastiano Bach) 


~<a ‘ 
Do re mi fa sol can- sa- do estoy de sol- fe- 


Wun ohenit Tactalod udlth vee boon us 
~ $s as as ae van Bi— = 


ar no gquie= ro mas can- tar el -———-—— 


bye 


° GRADE 3 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


EL COMEDOR ~ THE DINING ROOM 


VOCABULA hY 


Re view 


Vocabulary from previous lessons 


introduce 
tambien - also 
trgigame - bring me 
el aparador ~ sideboard 


eyeceriagdo (la criada) - servant 


el ca jon - drawer 

el platén - platter 

em medio de - in the middle of 
la tetera - tea pot 

la cafetera - coffee pot 

el frutero - fruit bowl 

la azucarera - sugar bowl 
llevar - to carry 
elia@salsero - salt shaker 

él pimentero - pepper shaker 
el florero - bowl of flowers 
servir -~ to serve 


pronto - quickly 


—~_————- - 


LANGUAGE STRUCTU RE 


Position of adjectives 
fgreement of adjectives 
Review of prepositions 


PROCLDU HES 


Use appropriate pictures and objects to introduce. the 
words of the unit, Doll house furniture and dishes 
are useful alsoe 


Develop short dramatizations of home activities with 
the dining room as the setting. 


Review use of prepositions with the new vocabulary. 


Donde esté el frutero? 

El frutero esta en la mesa. 

sDonde esta el platon? 

El platon esta en el aparador. 

éDondge esta la priada? 

Esta con el ninito, Estén en el comedor, 


Introduce en medio de with the new words of the lesson. 


rT. 


He ; 

La cafetera esta en medio de la mesa, 
Ponga la mesa. 

Ponga la tetera en el medio de la mesa, 


After the vocabulary and language patterns have been 
thoroughly assimilated, write the dialogue on the board 
and use it as material for a reading lesson, 


ILLUSTRATIVE LESSON GUIDE FCR CONVERSATIONAL SPANISH 


GRADE 3 


LA COMIDA = DINNGR 


15 


a a as sre ww ind a a Rh as el ORI bel eee ald 


VOCABULARY 


Review 


Vocabulary from previous 


Introduce 


La 
1a 


el 


el 


la 


conida 
sopa 


pescado 

arroz con pollo 
pastel 

torta 

queso 

helado 

helado de chocolate 
helad®de vainilla 
carne 

biftec 

mantequilla 

pan 


ensalada 


buscar 


encontrar 


dar 


tomar 
comer 
al dia 


Ssabroso(a) 


lessons 


= 


~ dinner, meal 


soup 
fish 

rice with chicken 
pie, pastry 

cake 

cheese 

ice cream 
chocolate ice cream 
vanilla ice cream 
meat 

beefsteak 

butter 

bread 

salad 

to look for 

Oe rnd 


to give 
to eat, to take 
to eat 
a day 
delicious 


PROCEDU RES 


Advertisements in magazines afford excellent collections 
of pictures of food and eating situations, These may be 
utilized in thislesson. Use these pictures to develop 
the various feod concepts, Then provide practice in 
incorporating these concepts as follows: 


T, Es una comida, Repitan ustedes. 

Pe Es una comida. bie 

T. gCuantas comidas al dia $oméan ustedes? 
P, fomamos tres comidas al dia, 


Ask questions which necessitate the use of verbs in the 
first and third persons plural. 


Pa 6 
Te Maria, ztamamos tres comidas al dia? 
Me Si, tomamos tres comidas al dia. 


Gontinue to provide practice with further conversational 
patterns until you have introduced all the new words of 
the vocabularye 


Game 


Encourage the children to become creative with their 
Spanish, Composing adivinanzas or riddles furnish an 
opportunity for creativity. Also this activity provides 
a means of communication, The teacher leads the way by 
asking the pupils a riddle, Then they try to compose 
some 5 


T.. Soy carne, Soy de color rojo. <A los nines 
les gusta comerme. Me comen con papasa 
. Oe 
QUE soy? " 

P, Usted es biftec, 


NINO QUERIDO 


eee 


. $ # x « H eZ + if t 
i Pi rope ; baal 2 Pe, ae aes: i} . al we ( : a “ 
TAs ' ; Triad oe ia | a 2, are re : Re TTT Dy SORE OTT iC; 7 = . — 
3 a F we y | 7 
j y if 


\ — 
| 


; 


4 ey, ah : a | 
Ni- fo que~ ri- do, éQue co- me us- ted? 
ay ha a a 
as _f 
a0 
wl E+ =, 2 . 


Co=- mo las pa= pase Me gus= ta coO- mere 
Co- mo lacar=-ne. Me gus- ta co- mer, 
Co= mo el que= soe Me- gus- ta co- mer. 
Co- mo lator=- ta, Me gus= ta co- mer, 
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GRATE 3 


_ 


ILLUSTRATIVE LESSON ,GUIDE FOR CONVERSATIONAL SPANISH 


LA ROPA DE UNA NINA - A GIRL!S CLOTHING 


VOCABULA RY 
Introduce 
‘Ve, ropa. - clothing 
el vestido ~ dress 
la falda - skirt 
la blusa - blouse 
el sudter ~ sweater 
las medias cortas - socks 
los zapatos - ghoes 
el sombrero - abe 
los guantes - gloves 
lleva usted? - are you wearing? 
lleva = wears 
yo llevo - I wear 
hoy - today 
nuestro(a) - our 
| su,sus his, her; :their 


LANGUAGE STRUCTURE 
Review use of possessive adjectives. 


mysltemss Caada yours’ su~faltda 
mis faldas sus faldas 


leo 


Introduce the use of: 


his, hers su zapato 
sus zapatos 


our: , nuestro libro nuestra casa 
nuestros gapatos nuestras medias 


their: su sombrero 
sus sombreros 


P ROCEDU Ris 


Use clothing that the children are wearing de 
illustrate he meaning of words, 


T. {Qué lleva Maria? 
Maria lleva una blusa y una falda, 
T. 4De qué color es su blusa, Maria? 
Me Mi blusa es verde. a 
AUP aes: qué color son les zapatos de Maria? 
Pe Sus zapatos son rojos. 
They a De que color son los zapatos.de Pedro y Pacc? 
P, Sus zapatos son negros. 


Have the children describe what they are wearing: 


Yeo llevo una falda negra y una blusa blanca. 

Mis zapatos son rojos. 

Hoy no llevo un sombrero verde. Mi sombrero 
eS Projo. 


Let them tell about the. clothing someone else: is 
wearing. 


Catalina lleva un vestido bonito. Su vestido 
es rojo y azul. Me gusta su vestido. 


Write down some of these descriptions, As a 
culminating activity let the children read these 
from the boarda 


Tape record some of the best descriptions, Let 
the children hear themselves and their friends 
when something is said especially wells 


GRADE. 3 
ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA ROPA DE UN NINO ~ A BOY'S CLOTHING 


Ce + ee ee — 


-“—— 


VGOCABULA RY 
Introduce 
la camisa - shirt 
el pantalon - trousers 
ee 

el suéter - sweater 
el saco = guitcoat 
el aprico - overcoat 
la corbata - tie 
los calcetines = gocks 


ze Omo es ve - what is Loe? 


LANGUAGE STRUCTURE 


Use the first person plural and third person 
plural of verbs, 


P ROCHDU RES 


Introduce the new words with the same type of 
dialogue that was used in the lesson on girls! 
clothings 


Give practice in using the new verb forms. 


oe 


tt gud 


Divide the class in two groups. Ask one, 
llevan ustedes?" 


Help them to answer, "Llevamos zapatos negros." 
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Ask the other group, ",Qué llevan ellos?" They 
answer, "Ellos llevan zapatos regros.” 


Have the children make scrapbooks of a girl's 
clothing or a boy's clothing. Give them the 

names (hectographed or mimeographed) so that 

they may see a correct pattern always, 


Have an amateur program. Uet the announcer 
describe what each performer is wearing to the 
"radio" audience. 


All the selections for the program will be 
given in Spanish - another oppertunity to use 
the language meaningfullye é 
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GRADE 3 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


eee 


VOCABULA hY 


Review 


Words and phrases from previous lessons 


introduce 
el mes — month 
el enero - January 
el febrero - February 
el marzo - March 
el abril - April 
el mayo - May 
él junio - June | 
el julio - July 
el agosto - August 
el septiembre ~ September 
61 octubre - October 
el noviembre - November 
el diciembre - December 
treinta - thirty 


treinta y unody etc. -= thirty-one, etc. 


cuarenta - forty 


cuarenta y uno,etc. - forty-one, etc. 
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VOCABULARY (Cont'd.) 


patinar - to skate 
| jugar con - to play with 
trabajar - to work 
visitar - to visit 
ei calendario ~ calendar 
el primero ~ first 


gnugl es la fecha 
de hoy? - What is today's date? 


LANGUAGE STRUCTURE: 


Forms for asking and telling the date 


PROCHDU RES 


Use a calendar preferably one in Spanish to teach 
the months of the year. 


Review the cardinal numbers from uno to veinte y 
NUGVE o le 


Introduce the numbers from treinta to cuarenta y 
NUSVE o 


Assemble pictures which suggest appropriate activ- 
ities for each month. Refer to the calendar as you 
speake 


T. Es el mes de Pate Repitan ustedes, 
P,. Hs el mes de febréer 
T. - Los niffos. patinan ee “febrero. 
éPatinan en febrero los nifids? 
P, Si, sefiorita, los nifios patinan en febrero. 
T. éNadamos 6n febrero? 
P, No nadamos en febrero. 
T. ébLge. gusta patinar en febrero? 
P, Si, me gusta patinar en febrero. 


Present other months and appropriate activities in 
a similar way. 


Encourage conversations using the vocabulary of’ 
the _@68Gon, 


Introduce the correct form for asking and telling 


the date. Use the calendar. 


T, 


Jingle: 


Cul es la fecha de hoy? 


Hoy es el primero (dos, tres, cuatro, etc.) 
de enero de mil novecientos cincuenta y nueve, 


Treinta dias (Thirty Days) 


Treinta dias trae noviembre, 
Gon abril, junio, y septiembre. 
Los demds traen treinta y uno, 
Excepto febrero mocho, 

Que sélo tiene veintiocho. 


en 
Los meses del ano. 


En enero hace frio,— 
en felbrero tambien. 

En marzo hace fresco, 
en abril esta bien. 


En mayo hay las flores. 

En junio - <tqué hay, senor? 
Bn julio hace viento, 

en agosto, el calor. 


En septiembre hay neblina, 
en octubre el tronar. 

Noviembre trae lluvia, 
diciembre el nevar, 


inde 
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IQUI; RIQUI, RIQUIRRAN 


wee res ree 


I Y 4 Oy) 
ve 5 
Juan, Go-men que- so, 8o- men pan. Les de Ri-~ que, 


>) 


: at 
al- fe- ni- que. Los de Ro- que, al- fan-do-que. 


Ri- qui, ri-~ qui, ri-qui- rran, 


ILLUSTRATIVE LESSON GUIDE #“OR CONVERSATIONAL SPANISH 


cen Ce ee en, Oe ee ee eS yee ee eee 


GRADE. 3 


LAS ESTACIONES = THE SEASONS 


VOCABULA RY 


heview 


The months of the year 


Tntroduce 


el 
la 
el 
el 
el 
el 


el 


invierno 
primavera 
verano 
otofio 
picnic 
papalote 


Lago 


jugar al tenis 


jugar al beisbol 


jugar al futbol 


jugar a la pega 


el 


‘ge 


J aca 
Ja COLT 


playa 


paltar la soga 


winter 
spring 
summer 
autumn 
Dion os 
kite 

lake 


to play tennis 


- to play baseball 


patinar (con patines - 


de 


ruedas) 


dar un paseo 


to play football 
to play tag 
garden 

beach 

to jump rope 


to roller skate 


to go for a walk 


A Fe 
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PROCEDU RES 
Heve a calendar and pictures of seasonal activities, 
Refer to the picture of winter ana say: 


T,. Diciembre, enero, y febrero son los meses 
del invisrno, ; 
Los nifios patinan en el invierno, 
géLe gusta el invierno? 

P, Si, me gusta el invierno, 

T, éQue& hace usted en el invierno? 

P, Patino en el invierno. 

T. %&éNadamos en el inviernc? 

P,. No nadamos en el invierno, 


Continue presenting the names of the other seasons 
in the same waye 


Introduce the idioms jugar a and dar un paseo with 
pictures or with stick figures drawn on the board. 


Tell a story to the children using a picture of a 
seasonal activity, Check their comprehension of 
the story by asking questions, 


Dramatize a picnic in summer, a skating party in 
winter, a walk in the spring. Review the vocabulary 
from other lessens in these dramatizations. 


Use a play microphone, Let individual children 
describe a walk in summer, a game of tag, a trip to 
the park or the zoo in the spring, 


Let the children decorate a bulletin board illustrating 
one of the seasons. Label the pictures using the 
vocabulary presented in the lesson. 


After the words have become part of the children's 
speaking vocabulary let them dictate a group composi- 
tion, Use this as a reading lesson, 
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GRADE 3 


ILLUSTRATIVE LESSON GUIDE OR CONVERSATIONAL SPANISH 


EL TIEMPO » THE WEATHER 


VOCABULARY 


Feview 
Vocabulary from Las estaciones 


Introduce 


SQué tiempo hace? ~ What is ‘the weather 
Like? 

Hace mal tiempo. - It is bad weather, 

Hace buen tiempo. - It is nice weather; 

Hace calore | ~ It is hot. 

Hace frio. ~ It is cold. 

Esta nublado. - It is cloudy, 

Hace ae ~ It is sunny. 

Llueve, _- It's raining, 

Nievas - It's snowing, 

Hace viento. - it's windy. 

Tengo calor, - Tim hot, 

Tengo trio. ~ I'm cold. 

Tengo sede ~ I'm thirsty. 

Tenge hambre. | - I'm hungry. 

Estoy cansado(o) mein solvents 


3No es verdad?({Verdad?) - Isn!t it(he, she)? 
Doesn't it(he, she)? 
muche (a) ~ much, a lot of, many 


PROCEDU RES 


Have pictures of a sunny day, a cioudy day,-a rainy 
day, and a windy day. Refer to these pictures to 
introduce the phrases for the different kinds of 
weather. 


Rerer to the weather outside to introduce {No es 
verdad? and ,Verdad? 


T. Hace buen tiempo. &No es verdad? 
No hace mal tiempo. éVerdad? 
No hace viento. éNe es verdad? 


It will be necessary to use these phrases many times 
in many contexts. Use gestures to help convey nee 


Use the months of the year to help the children master 
the vocabulary: 


T. éHace buen tiempo en agosto? 

P, Si, hace buen tiempo en agosto. 

T. éLlueve en abril? 

Fe sai, llueve en abril. 

T. éLlueve.mucho 'en abril? 

Be Sx llueve mucho en abril, 

T, &Hace mucho viento en marzo o en mayo? & 
P, Hace mucho viento en marzo. 


Use the seasons to talk about the weather, 


a 
T, &Hace frfo en el verano? 
P. No hace frio en-el verano, Hace calor ‘én el 
verano.: 
T. Qué tiempo hace en el invierno? 
P, Hace mucho frvfo. 
T. &Nieva en el verano? 
P, No nieva en el verano, Nieva en el invierno, 


To introduce tne ptira se) tengo frifo, 
use the calendar and the pictures of 
of weather, 


20 galor, 
aa rent kinds 


en 
ai 


hxaggerated pantomime helps to clarify the meanings 
of these phrases as well as those for:L am thirsty, 


J am hungry, and I am tired, 


Introduce these phrases in dramatizations where 
conversational patterns are practiced, 


Keep a weather record. Use the phrases 
the lesson, Los Meses del Ano. 


Hoy es_.el dos da mayo. 
Hace buen tiempo. 

No esta nublado, 

No hace mucho viento. 
Hace calore 


Proverbs 


Cuando no llueve, lLloviznsa. 


duando en marzo se arrulla la 
perdiz, ano feliz: 


Poen 


Gon 
Con 
Con 
Gon 


mis dos ojos te miro. 

mis dos orejas te escucho. 
mi boca-te-habio. 

mis dos brazos te abrazo. 


presented in 


ee 


138 


Song 


ae 
CANCION DE LA LLUVTA 


a 4 - he 
Ha~ cen Los pa- tos: cua- oua- cua; y las ra- ni-- Gas: 


Eve / NS IN A h ne Ss 

tft | € fe | Bias: mu 
Mans, } @ lea | me oo dl 
! a} —4 oa mR: 2000) 


ey 
Por— que sea-cer- ca el tem- po- ral Ya caen ai go-tas 
Le 


so— bre el pa-rral llue~ve, lLlue-ve, llue-ve, 


Tavares omnes 


7 “a ene rae a 


a que fe- Li- ci-dad. 


GRADE 23 


oe 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


ve 
LOS DIAS DE LA SEMANA - DAYS OF THE WEEK 


VOCABULA FY 


Review 
Vamos 
Introduce 
el domingo 
6iflunes 
el martes . 
el miércoles 
el jueves 
el viernes 
A 
el sabado 
lavar 
planchar 
cocinar 
coser 
barrer 
ir a la iglesia 
cus hase 61(ella)? 


a 
gue hace usted? 


= 


Sunday, on Sunday 
M-..day, on Monday 
Tuesday, on Tuesday 
Wednesday, on Wednesday 
Thursday, on Thursday 
Friday, on Friday 
Saturday, on Saturday 
te wash 

to iron 

to cook 

to sew 

to sweep 

te motion church 


what is he(she) doing? 


What are you doing? 


IK) 


PROCEDU RES 


Have a calendar for frequent reference when necessary. 
Point to one week of the calendar and say: 


To Es una semana. 

P, Es una semana, 

T. Es un dia de la semana. 

Py “Began ata de la semana, 

T. Son los dias de la semana. 

P, Son Jos dfas de la semana. 

Tl,  ¢2g6uantos dias tiene la semana? 
P. La semana tiene siete dias, 


Show pictures of a housewife performing chores about 
the home. Refer to this woman as la madre: 


T, La madre lava el lunes. 

P, La madre lava el lunes. 

T. &éQué hace la madre el lunes? 
P, La madre lava el lunes. 

T, La madre plancha el martes. 
P, La madre plancha el martes, 


Continue this speech pattern through el viernes, 
Then review vamos using pictures to make the sentences 
clear, Say: 


T, Vamos a la iglesia el domingo. 

P, Vamos a la-iglesia. el domingo. 

Te gAdcende vamos el domingo? 

Pe Vamos a la iglesia.el domingo. 

T. Vamos a la sala de clase el lunes, 

Re Vamos a la sala de.clase el lunes. 

he gcCusntos dias yamos a la sala de clase? 
P. Vataos cinco dias a la sala de clase. 


Now the teacher may try a few "foolers." The children 
soon realize that the teacher is trying to "catch" 
them, and it alerts them.to thinking fast. 


T,. éHoy es domingo? 

P. Hoy no es domingo. 

T. 2&éHoy es miegreoles? 

P. No es miércoles; es lunes, 

T. é&Hay seis dias en la semana? 

P. No, seflorita, hay siete dias en la semana. 


The’ teacher might ask the same question several times 
as she calls on various pupils. 


T. &éVan ustedes a la escuela el sabado? 
P. No vamos el s&bado- 


Use a variety of ways to incorporate their vocabulary 
in the questions to give sufficient practice, For 
the next question a variety of answers might come 
forth, so many children may be asked: 


T, &éCudntos dias va usted a la iglesia? 
P,. Voy a la iglesia un dkeantdos:.dias,:-ete:.)) 
de la semana. 


Always insist on complete sentences for answers. 


song 


Re 
8QUE COMER? ~ WHAT TO BAT?“ 
(Tune of"Brother John’ 


eS 
pi -esslunes, 
Si es Lunes. 
éwue, comer? 
gQué comer? 
Lunes los ejotes, 
Lunes los ejotes. 


Mem-m, M-m=m. 


3i es martes. 

Si eg martes. 

gQue comer? 

Qué comer? 

Lunes los ejotes, 
Martes los camotes. 
Mem=m, Mmm. 

a att award 

Dl es miercoles. 

OL 639 miercoles. 
éQue, comer? 

Que comer? 

Martes los camotes, 


Miéreoles las fresas, 


Mem=m, M-m-=m 


3 
b> ed jueves, 
Si es jueves, 
z £ 

2 Qué, comer? 
Que comer? 


Miéreoles las fresas, 


Jueves las cerezas, 
Mmm, M-mem., 


34 ed viernes. 

Si eg viermes. 

éQué comer? 

sQué comer? 

Jueves la cerezas, 
Viernes el pescado. 
Mem=m, M-m-m 


si eg sabado. 

Si eg sabado. 

ZQUue comer? 

dQué comer? 
Vigrnes el pescado, 
Sabado helado, 
M=-m-m, Mem-m. 


Si es domingo, 

Si es domingo, 

4 Qué comer? 

bQuS comer? 

Algo hay de todo, 
Y de este modo, 
Lunes los ejotes, 
Martes los camotes, 


Miércoles las fresas, 


Viernes el pescado, 
Sabado helado, 


ae 
Ay de mi, ay de mil 


oe Adapted from " Qué Gomer?" p,93. 


Stes 
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Proverbs 


Enero heiado, 
febrerc uractornado, 
Marzo airose, 

y abril liuvioso, 
sacan a mayo : 


florido y hermoso. 


El lunes ni las gallinas ponen. 
El martes ni te cases ni te embarques. 


Lo bueno dura poco. 


1h 3 


GRADE 3 


ILLUSTRATIVE LESSON GUIDE vOR CONVERSATIONAL SPANISH 


a re ee 


VOCABULA RY 


Review 


nuestro(a) menity 


su-sus - their 


Introduce 


Le bpicicleta - bicycle 


el juguete | ~ toy 


el tren - train 


J a 
el camion - truck 


ee 
el avion - plane 


los patines - skates 


los soldaditos - toy soldiers 


2 ni . 
la casita de muneca - doll house 


redondo (a) - round 


todo(a) yg hall 2 yl a 


delante de wt 2. CO On. 


sobre - over, on, above 


debajo de - undex 


este(a) - this 


ese(a) ~ Ghat 


LANGUAGE STRUCTURE 


Use of the demonstrative adjectives este(a) and 
ese(a) 


Lh, 


PROCEDURES 


Use small inexperisive toys to introduce the vocabulary 
of the lesson. 


Review the vocabulary of other lessons, Point to a toy 
and say, “&4Qué es esto? Es un tren," 


Ts ,Que es esto? 

Ps He ane tren, 

T, &De que color es el tren? 

P, El tren es negro y verde. 

T. &Tiene usted un tren? 

P, Si, sefiorita, tengo un tren. 

T, &éComo es el tren? 

P, El tren no es grandee Es pequefo. 
To éLe gusta el tren? 

ye aie me gusta el tren. 


Use the toys to show the meaning of the prepositions 
gelante de, sobre, debajo de. 


T, &Donde estd la casita de mufiecas? 
Esta sobre la mesa; 
&D6nde estén los soldaditos? 
Estan delante de la casita de mufecas. 
£Esta deba jo de la silla el juguete? 
Nos estd sobre la silla. 


Use the position of the toys to develop the meaning 
of the demonstrative adjectives este(a) and ese(a). 


; ve ‘oo Oe 
Te &De que color es este avion? 
Me gusta ese camion. 


Have the children tell about un juguete que me gusta, 


Make a scrapbook of these stories about toys they, like. 
Mimeograph their stories, Let them illustrate the 
stories with their own drawings. The children will 
enjoy reading their own scrapbook, 


Let the children call their friends on the play tele- 
phones, They discuss their toys during the conversation, 


re) bats 


Y Gegusis 
Grade cae 
ameyran choal 


Bever| 


HY, i Hy th ie @ arnt . Point is 


AnD GS 
th bs A 
j : 
| ee? 
14M 
ie 
b] 
Lie 
ee 
Vid 
{ 
wy 
} ‘ u i 
6 ij ' i, 
*y ee wi in 
r 7 1 
7 « LJ " « 
ty 


4 why aa ww y oO 
Uf A At iM 


wa | ° Piibiie, m) 


oN : 


eu ee : 

q ae ON ‘ih ¥ Ne a i ‘ 
Vs 

Ne yan wei Mey pie ‘ 

eh Waa a ee Pale’ 

t hl a rf ! R i" 

a cA sh a 


TROP tae oft. iw’, nial 
“1 na tH ‘yur ane, Iii 


Pecy Wie: Sal i) oo 


Lh.7 


GRADE l 


ILLUSTRATIVE LESSON GUIDE rOR CONVERSATIONAL SPANISH 


LA CABEZA - THE HEAD 


VOCABULA RY 
la cabeza - head 
el pslo - hair 
la cara | - face 
la nariz - nose 
el D796 - eye 
6l diente - tooth 
el Laplo - lio 
la oreja - ear 
gcuantos tiéne? - how many do you 
have? (he, she) 
rubio(a) - blonde 
castafio(a) - brown (said of hair, 


eyes) 


LANGUAGE .STRUCTU He 


Use of tener with parts of the body 
PROCEDU RES 
A doll is helpful in presenting. the lesson. 


Point to the head and various features as you say 
their names, 


Give the children many opportunities to repeat in 
unison and individually. 


Lt 


Ask questions in Spanish. Have the children act as 
teacher and ask the questions, 


Have individual children describe the doll, another 
child, a picture or a painting they have made. 


og os as 
Hs una muneca,. Esta es la cabeza, La muneca 
tiene el pelo rubio y los ojos azules. Su cara 
es bonita, Tiene dos labios rojos, 


Play a game: 


T,. gfiene usted 10os5),0 108 castalios? 
P, No tengo los ojos castahos. Tengo los ojos 
azules. 
T. éTiene usted tres cabezas? 
P, No tengo tres cabezas. Tengo una cadeza. 
T. é£Tjene Maria el pelo rubio? 
A 
i. Si,/s ehorita, Maria tiene el pelo rubio, 
T. gComo es la cara de Rosa? 
P. La cara de Rosa.es bonita. 


Use the vocabulary inndifferent contexts. 


ie Donde estan les labios de la munéca? 
Pee Aqui_estaf las labios de la mufeca » 
T, &Cudntos labioseblene el nino? 

Pi. «tere cos: Labi oe, 

Tyiovs Be qué color gon los labios? 

P. Losslabios son rojos. 


Learn to sing 'Ojos y boca y manos y pies,"(Manos 


means hands, and pies, feet.) 


OJOS Y BOCA ¥ MANOS Y PIES 


Sad pal al sek de ae a 
Em Sa Eni etn 
tas | BD | tt tg al! 
oi 


O- jos y bo- cay ma= nos y'-pieS. O- jos y 
(Order may be changed for other verses.) 


bo-= ca y ma= nos x DLeSe O- ate y bo- ca y 


1h9 


a, |S 
ial ; 
S70  6=NsO 6S es mi =6can= tO~ 


ma~ nos y 0d 


Use other parts of the head in the song. 


oa 
ESTAS SON LAS MANOS 


. - 
: a, 
ee %, k o Nese 
ae tt ee = 
by : ( 
Om tt cee ee ee - come 
= , ea} 
oS -G 


Es= tas son las ma-= nos La- la= la- la la 


oe 


vy ge ¢ 
ESs~- tas son los pis es pla- pla- pla- plas pla 


Estos SOLOS O08, 
Estos son los dedos, (fingers) 
Esta es la cara, 
sta es la boca. 
Estos son los dientes. 
stas son las orejas, 


Proverbs 


wee 


A pan duro, diente agudo. 
Saber es poder. 


150 


UNA BOCA 


Tengo una boca, 

Chiquita y bonita. 
Adentro de la toca 

Hay una lengue. 

Adentro de mi boca 

Tengo uncs dientecitcs, 
Muy blancos y penitos 
Tengo unos labios ,. 
Muy rojos~paxra sonreirse: 


GRADE | 
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LO 


en, 


COMBSTIBLES - FOOD 


1. 


VOCABULARY 


teview 


Review the names of foods introduced in previous 


lessons 
Introduce 
el. dulce - candy 
el melén | ~ melon 
la fia - watermelon 
el tomate ~ tomato 


el frijoi (los frijoles) ~ bean’ (beans) 
el guésante (los gpuisantes)- pea (peas) 


la chuleta de puerco - pork chop 
la carne de vaca -~ peef 

la carne de ternera - veal 

la miel - honey 

la mermelada - marmalade 
: A aye 

gcudnto? - how much? 


fa 
gcuantos hay? how Many ‘dare. there? 


hay -~ Unere ra. there are 


LANGUAGE STRUCTURE 


Using verbs that have already been introduced in 
previous units, feature negative statements and 
interrogative forms in this lesson, 


PROCEDU RES 


silize colorful pictures found in magazines for 
illustrative purposes. Lead the children to fom 
concepts of the Spanish words through the use of 
food pictures. Then provide practice in the lan- 
guage structure required in-this lesson using these 
concepts, 


te BS ol melon. Repitan ustedes, 
P. Es el melon; 

T...%Ls,.e1 meldhn pardo? 

P. &l melon no es pardo. 

T, &Venemos un melon? 

P. No tenemos melon, 


In order to elicit questions from the children, the 
teacher takes one of the pictures from the current 
vocabulary collection and hides it benind ner back, 


T.  20ue tengo vor 

P, éTiene usted mermelada? 

T. No tengo nermelada. _ 

P, éTiene usted la sandia? 

T, No tees. sdndia, , 

Pe Yiiene “uste SE tomate? 

T. No tengo tomate, 

P,  éliene usted.la carne ce tartheras 
T. No tengo la carte de ternera, 
P. &Tiene usted los guisantes? 
Te Si,\ tengo los’ cilsantes. , 


To encourage creativity and give further practice 
in, the interrogative sentence formation have the 
children compose riddles, The teacher composes 
the first one as a demonstration: 


De Oy comestible. 
Los ninos me comen con pan, 
£Que soy yo? 

Ce. éEs usted mantequilla? 

ZT, -No soy mantequilla, 

C, ibs usted mermelada? 

fe SL, soy mermelada, 


os 
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ILLUSTRATIVE LESSON GUIDE “OR CONVERSATIONAL SPANISH 


LOS ANIMALES - ANIMALS 
VOCABULARY 
Introduce 


el burro burro 


el caballo horse 


el caballito pony 
la vaca = COW 
el conejo rabbit 
cabra goat 
cerdo 
ove ja 
cordero 
temero 
dar de comer a 
trotar 
galopar 


saltar 


LANGUAGE STRUCTU HE 
Questions with the pronouns Ea and *e ile ™“as “sup i7ecus 
PROCEDU Ris 


Use the animals from a toy farm in introducing the 
vocabulary for the lesson, 


Use these new words reviewing conversational patterns 
from other lessons. 


La OHS Sion a ‘cone jo? 

Bega west Ch grandé. Ls pequeno. 

ee, fine La Aap esta el caballo? 

P. Ust& cerca del werdo. ye 

Le é Leg gusta el caballito, Maria? 

Vian eee sefiorita, me gusta el caballito. 

De! 606 qué color es la oveja? | 
P, La oveja 6s blanca. : 
T. gCudgntos corderos tiene la oveja? 

P, La oveja tiene tres corderos,. 


Refer to appropriate pictures to establish the meaning 
of dar de comer, trotar, galopar, and saltar, 


Pie GOSS | tiene un conejo. 
El nifio da de comer a su conejo. 
El conejo salta. No trota. No galopa. 


Let the children describe these pictures. 


ah ee Ae A : 
Aqui esta un nifio.. Tiene tres caballitos, 
Los caballitos trotan. Pueden galopar, Les 
gusta saltar, El nino da de comer a los caballitos. 


Introduce questions with the pronouns él and ella 
as subjects. Refer to a picture in presenting them, 


T, El seiior Garcfa tiene un burro. 
Gl tiene tres caballos. 
Cush tos burros tiene 61? 

Pe Bl, tiene up pburncasd 

T. é&Tiene ot tres acas? 

Pe No; sefiorita, él no tiene tres vacas.. 
i. tiene tres caballos. 


Let the children make a picture using a description 
written on the board. 


Aqui est& Juan. Juan tiene un burro. Noes 
grande el burro, G1 nino tiene dos caballitos, 
Un caballito es pequefo y negro. Un caballito 
no es blanco. El es castano. 


uS5 
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BL CORRAL - THE PANEYAD 


a ee 


el corral 


decir 


primer, primero(a) 


segundo(a) 
tercero(a) 
cuarto(a) 
quinto(a) 
sexto(a) 
séptimo(a) 
octavo(a) 
noveno(a) 
décimo(a) 
nunca 


ninguno(a) 


VOCABULA RY 
Introduce 

el szallio rooster 
él pollito ohrinck 
la gallina hen 
el pavo turkey 
el pato duck 
el ganso goose 


farmyard 
to say 
first 
second 
third 
fourth 
fifth 
sixth 
seventh 
eighth 
ninth 
tenth 


never 


none, nobody, no one 


LANGUAGE STRUCTURE 


Use of ordinal numbevs 
Present tense of the irregular verb decir 


PROCEDURES 
Introcuce the nouns by displaying pictures of a 
farnyard and the animals or a toy farmyard and 
the appropriate ariimals. 
Provide opportunities for aural-oral activities 
such as question-answer games, identification 
games, and discussions. | 


Introduce the present tense of the irregular verb 
decir: 


La gallina dice, -~ Clu, clu, clu. 

éDice usted, --— Clu, clu, clu? 

No, yo no digo, -~Clu, clu, clu. 
Games 


One child stands in front of the class” and” says: 


Un animal dice, -- Nei, nei, nei. 
4Qué es este animal? 


Another cnild says: 

Es.un caballo, 
Have the children take turns in front of the ‘class. 
Ask a chila to come to the front of the class. 
Arrange all the pictures of the animals on the 


chalk ledge turned toward the board. 


The child takes one of the pictures and, without 
looking at it, shows it~-to the class. 


He asks three questions of the class: 


. ad m 

éDe qué color es.el animal? 
. 4a 

4h8 grande o pequeno? 

QUE dice el animal? 


After the child nas.guessed the correct animal from 
the answers given by the class he returns the picture 
to the ledge and another pupil is chosen to continue 
the game, 


Introduce the usage of the ordinal numbers. 


Arrange a series of objects: ten chicks, ten pencils, 
or ten books, in a row. 


Bnumerate the objects using the ordinals. 
Give practice with such commands as: 


Demg el quinto pollito. 

Tréigame el primer lapiz. 

Muestreme el sexto libro, 
Primero and tercero drop the "o" before masculine 
Singular nouns: el primer gato, 31 tercer ganso, 


Several pupils are chosen, each to be a different 
animal. Another pupil pretends he has lost his 
dog. . : 


He- is- asked.to close.his eyes fora minute while 
the teacher gives a toy dog or.a picture of.a dog 
$o--one ofthe "gnimals.|! 


He holds the. dog behind his back and the other children 
hold. their hands behind them, 


The-first.child.uncovers. his..eyes .and.says: 

| sTiene usted mi. perro, seffora vaca? 
end. Child: Mu-u, mu-u, Yo. no tengo su perro. 
lst Child: ¢Tiene usted mi_perro, sefor caballo? 
3rd Child: Nei, nei. Yo no tengo su _perro.. 
lst Child: iTiene usted mi perro, seffora gallina? 
hth Child: Clu, clu. Yo no ‘tengo su perro, 
lst Child: éTiene usted mi perro, senor burro? 
Sth, Child: Ji-eja, ji-ja... Si, yo tengo su perro. 


The child having the dog gives it to the first child. 
All of the children take their seats except the one 
who held the dog. 


He now becomes the boy (or girl) looking for his dog 
and a new group is chosen to be the animals, 


Each child should have a small picture of the animal 
he represents pinned to his shirt. 


° ° sew by 7 if 
Los po» lli- tos di- cen pi= 0, Pl= O; Pl= O, 


ve ear eT: es : e 


| u : Pe 
Cuan= do tie- nen han- bre, Cuanedo tieenen fri«0,. 


PATITO COLOR DE CAFE ~ LITTLE BROWN DUCK* 


2 Se OR: Cee 1 ey ae 
Hl 
= i 
mo Cl ee aE ir eed 
% 4 *} a H 
Wied a ; i 
i 
rE ee oe oon 


ti- to'co Lor de cae fd, Si 


. Pa 2 . . ’ , 
tu nome quie- res, 4Por- que, pore qué? 


Write a short stury about the farmyard and the farm animals 
on the board after the new vocabulary is thoroughly familiar 
to. the enildren, : ; 

Use the story as material for a reading lesson, 


Have the class copy the story into their notebooks, 


3 
o 


LM ah Us UNO Te NIE sp 


Thi Ghee ceo, 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA CIUDAD - THE CITY 


ee eee 


la’ botica 
el cine 


andar 


la acera 


VOCABULA RY 
la ciudad city 
el campo - country 
la calle ~ street 
la avenida - avenue 
la calzada - wide avenue 
el norte, al norte ~‘hortnh, voxthe “north 
Gieeer, a) sur ~ south, to the south 
el este, al este - east, to the east 
él oest6, al oeste - west, to the west 
el buzon - mail box 
el centro - downtown 
vivir Aly to live 
cruzar - to cross 
1a bocacalle - intersection 
la esquina - comer 


drug store 
movie 
to walk 


sidewalk 
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PROCEDU HES 


Have pictures of Chicago scenes and a few of New York, 
San Francisco, Milwaukee, and New Orleans. Use the 
Chicago scenss to serve as general illustrations and 
the o thers to point out directions. Hold up a typical 
Chicago scene and-say: ‘! . 


phe sta es una ciudad. Repitan ustedes, 
Ksta es una ciudad. 

T. No es el campo. 

P, oa es el campo. 
Esta es la ciudad de Chicago 

P, Esta es la.ciudad de Chicago. 

T. Vivimos en’la ciudad de Chicago. 

P, Vivimos en la ciudad de Chicago. 

T. No vivimos en el campo. 

P, No vivimos en el campo. 


Ask questions to reinforce meanings: 


T. &Vivimos en una ciudad? 
raed 8 

P. SY, sefiorita, vivimos,en una ciudad. 
Ts docoinagend lama lal ciudad en que vivimos? 
P, La ciudad en que vivimos se llama Chicago. 
Te éVivimos en el.campo? 
P, No vivimos en el campo. 
T. &éVivimos en la ciudad de San Francisco? 

(Give San Francisco its Spanish pronunciation.) 
P,. No vivimos.en,la.ciudad de San Francisco. 


Use the pictures of the other cities to present the 
words al norte, al sur, al este, and al oeste. A 
map is useful also in naming the directions: 


L¢ iQue es esto? 
Pot: Be una (olndad, 
Tie ROR; Esta es la ciudad de Milwaukee. 
T. Milwaukee esta al norte de Chicago. 
P, Milwaukee estg al norte de Chicago. 


Continue with the last conversational patter to teach 
that New York is al este, San Francisco is al oeste, 
and New Orleans is al sur. 


Use the pictures to develop the meaning of la acera, 
la calle, la avenida, la calzada, el buzon, el centro, 
ia bocacalle, la esquina, la botica, Sic ine y. and cruzary 


After these words have keen presented conversations 
can include the vocabulary of the Lessons, 


ile LDonde vive usted? 

ag Vivo en la calle Maple. 

T, &Dénde est& la botica? 

P, La botica esta cerea, del -cine. 

T. &Donde estd& el buzch? 

P, Estg& en la esquine de la Calle Oak y la 
Avenida Stone, 


Play a policeman game. Have one child act as el 
« Another child approéches the policeman: 


= kg 

El nino: Buenos dfas, sehor 

Kl policia: Buenos dias, éQué busca usted? 

Hl nino: i Busco La botica-. 

Bd, motwiecia: Si nifio. Se, encuentra en la Avenida 
State. fista cerca del cine, al norte 
de la escuela. 

Se eee - 

BY nine: Muchas gracias, senor. 

: pe Eel oh’ 

El policia: De nada, nino; 


The child becomes the policeman and someone else 
becomes the person who asks directions. 


Proverbs 


Unos dicen lo que saben y otros 
saben lo que dicen, 
HL hombre propone, Dios dispone. 


Hablar sin pensar es tirar sin apuntar., 


16x 
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bong 


SAN SERENIN 


eee ot a 


sft ten 


Se eee 


uk ae a et 


a cal 2 ia ~B € ai be 
aay | Tee 


2 Bais: 

| / Ee 7 Le Sen a 

| | IRR ee nas Bi 
H { te 


2. San Serenin del monte, 
San Serenin cortes, 
Yo, como soy tu hermano 
Yo me levantaré. 


oO. | Ban Serenjn del monte, 
San Serenin cortés, 
Yo como buen hermano, 
Yo te saludaré, 


163 


GRADE ) 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA FINCA - THE FARM 


VOCABULA RY 


el agricuitor - farmer 

la finca - farm 

cultivar - to raise (to grow) 

la cebolla - onion 

el rdbano - radish 

el campo - field 

el establo - bam 

trabajar ~ to work 

el trabajo - work 

el azadon - hoe 

la azada ~ spade 

la huerta - orchard, vegetable 
sarden 

el producto - product 

la cosecha ~ harvest 

cosechar . - to harvest 

sembrar - to sow 

cavar - to dig 

la semilla - seed 

dificil - difficult 


en ts 
AE ig - easy 


PROCEDU RES 


Introduce the new vocabulary using pictures as 
explained in other Lessons. 


Have the children repeat in unison and individually 
s the teacher presents the new words and phrases. 


Ask-—questions.of.the group-.and. individuals. referring 
to toe pictures of the farm. 


Review the seasons and the months cf the year to give 
practice with toe new vocabulary. 


T, é@ue hace on la primavera el agricultor? 

P. El. agricultor siembra ila huerta en la primavera. 
Te. éQue hace en mayo? 

P.. Cosecha en mayo,.tos rébanos. 


Dramatize conversations between un agricultor and a 
visitor from the city. 


Let the children begin their own picture diction- 
aries in their own notebooks. 


Have them make simple pictures and stick figures to 
illustrate the vocabulary. 


4 
% ~ el rébano 


as -~ el azadon 


J Ne el agricultor 


Be sure they use only Spanish in their dictionaries. 


Have them write a simple story using the new . vocabu- 
Lary 


El sefior Herndndez tiene una finca. Tiene campos 
grandes, En la huerta cultiva las cebollas, los 
rabanos, los tomates, y los guisantes. En el 
establo estén los animales. Tiene caballos, 
vacas, y cerdos. #1 senor trabaja mucho, Es 
trabajo dificil. »No,es facil. 


GRATE by 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


EL BAIL - THE DANCE 


eee nee 


VOCABULA RY 


Review 


querer 
dle gustatn)? 
le guste (n) 
me gusts tn) 
Introduce 
la pareja 
brincar 
correr 
él vals 
divertirse 
la Bet sate 
tocar 
la guitarra 
el violfn 
la trompeta 
la pieza 
la voz 
la fiesta 
el baile 
bailar 
la cancion 


cantar 


to’ want, to wish 
do you like? does 
he(she) like? 
he(she) likes 


I like 


ay on partner 
to skip 

to run 

waltz 


to have a good time 


. orchestra 


to play (an instrument) 


guitar 


VLOL I 


trumpet 

piece 

voice 

celebration, festivity 
dance 


to dance 
song 


to sing 
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PROCEDU HES 


Introduce the vocabulary using pictures, toy instru- 
ments, and actions, 


The children repeat in unison and individually as 
the new words and phrases are presented. 


Ask many questions so the children may practice the 
new words in a variety of contexts. 


Le SQue hace Carmen? 

P, Carmen baila y canta, 

T. .o4he, gusta rbaitan, Paco? 

P. No me.gusta bailar. Me gusta cantar. 

IT. éQuiere usted tocar ia guitarra? 

P. Si senorita, quiere tocar la guitarra. 

I. &Ss divierte mucho? 

P. Si, senorita, me cdivierto mucno. 

Lins é Les gusta a Juan tocar la trompeta? 

Pia pods senorita, a Juan le gusta tocar la 
trompetas 

T,. &Como es la voz de Pedro? 

P. La voz de Pedro es.bonita,. 

T. a¢Guee toga. aa orquesta? 

Pe La orquesta toca un vals. 


Plan una fiesta for the classroom, Announce the 
entertainnent in Spanish. 


Plan a bulletin boardsusing pictures which dliustrate 
the vocabulary of the Lesson, 


Dramatize a Mexican fiesta, Use the conversational 
patterns from other units in the dialogue. 


Teach a few Spanish or Latin-American folk dances. 
See the list of Resources for the Teaching..of 
Spanish for names of books which contain dances, 


Poem 


Me gusta la leche, 
Me gusta el cafe, 
Pero mas me gusta 
Bailar con usted, 
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VOCABULA hY 


Pledge to. the Flag 


Song: America 


PROCEDU RES 


Children enjoy learning the Pledge to the Flag 
and" America’ in Spanish 


The Pledge is said: 


JURO FIDELIDAD ... A LA BANDERA ... DE LOS 
ESTADOS UNIDOS DE AMERICA ... Y A LA 

REPUBLICA ... QUE ELLA SIMBOLIZA. UNA NACION ... 
BAJO DIOS ... INDIVISIBLE ... CON LIBERTAD Y 


JUSTICIA 2... PARA TODOS. 


rat 
AME RICA 
si 
O, ¥patria mia! O,; my native country] 
Bendita tierra Blessed land 
De libertad, of liberty, 
A ti dirijo) Deer op Lo dL Peat 
Todos los dias every day 
Las armonias the harmonies 


De mi cantare of my singing, 
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Amo tu nombre, 
Ano-.tus rocas. - 
Ano tu sol; 

Y ante ti siempre, 
Tferra gigante,. - 
Palpita amante 

Mi- corazvoh, 


Dios adorado 
De nuestros padres, 
Oye mi voz; 
Protege al pueblo 
- oe 
SNe tu nombre, 
D&ndole al hombre 
» er 
La redencion. 


I love thy name, 

I love thy rocks, 

I love thy sun; 

And before thee always, 


- Giant land, 


Throbs loving 


- My heart. 


Adored God 
of our fathers, 
Hear my voice; 


‘¢ Protect) the people 


that honor Thy name, 


Giving to.man 
~ redemption, 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA ARLTMETICA + ARUTHMETIC 


VOCABULA RY 

Review 
los nimeros de uno a - the numbers from one 
cuarenta y nueve to forty-nine 
los ordinales de primero - the ordinal numbers 
a décimo from first to tenth 
estudiar - to study 
leer - to read 
eseribir =-"“toO write 

Introduce 
cincuenta - fifty 
cincuenta y uno, etc. eh fifty-one, rete. 
sesenta ~ sixty 
sesenta y uno, etc. - sixty-one, etc, | 
enhe - plus, and | 
~ menos - minus 
son, es ~ aré, is 
la suma - sum 
la diferencia - difference 
Ho eC Lervel 6 - science 
la historia - history 
eh sce - art 
la ortografia - spelling 
él estudio - study 


la masica - music 


— 


170 


PROCEDU RES 


Introduce the numbers from 50 to 69. 
Present the names of the subjects they study in 
school. 


Let the children practice reading the numbers from 
LE tonbGy 


Have the children do arithmetic problems in Spanish? 


1+.1 =.2 is read in Spanish: uno y y(m&s) uno sen dos. 
6 - 2 =] is read in Spanish: seis menos dos son 
cuatro’. . 
5 « lh =.1 Is read in Spanish: cinco menos cuatro 
.@8 WO. nS” RES, 


od 


Review the ordinal numbers from 1 to 10: 


Muéstreme el lapiz tercers. 
Deme el primer libro, 
Trdigame el papel cuarto, 


Practice all the forms of estudiar, leer, and escribir. 


Ts sEstudia usted la ciencia? 

P, No, senorita, estudio la aritnetica. 

ay éLeemos el libro.de historia? 

ee ik of senorita, leemos el Lipro de nieveriee 
T. gEseriben bien Juan y Maria? 3 
Py Sr.) sehorivae, Juan y Marfa escriben bien, 
Te iEstudia José. la musica? 

P, El no estudia la musica. 


The children might enjoy learning this jingle: 


Dos y dos son cuatro. 
Cuatro. y dos son seis. 
Seis y dos son ocho. 
Y ocho ™ diez y seis. 


Ask questions requiring answers using la suma and 
la diferencia. 


Lye 


GRADE |, 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LAS ADIVINANZAS ~ RIDDLES 


| ¥YOCABULA RY 


\ 


tener que * infinitive - to have to 
f. 

todos los dias - every day 

estar en casa ~ to be (at) home 

ir a casa - to go home 

otra vez - again 

esta noche - tonight 

muy - very 

we 

todo el dia - all day 

todo el mundo - everybody | 

algunas veces - sometimes | 

a veces - sometimes | 
{ 

ahora ~- now | 

ahora mismo - right away, right now 


PROCEDU RES 


Begin using these modismos in appropriate situa- 
tions and contexts. Many repetitions will be 
necessary so that their meaning becomes clear, 


Review the vocabulary of previous Lessons using 
riddles. 


Begin by asking some riddles: 


EBs un animal. 

Hl animal es grande, 

Puede galopar, trotar, y saltar,. 
Algunas veces es negro o blanco. 

A veges es castafio. 

Que es este animal? (un caballo) 


sh 


Esta en una ciudad. 

No es una e@asa. 

No es una escuela. 

Tiene mucha arte, 

iComo se llama? (Bl cine) 


ris 
HS un senor, 
Vive en el campo. 
Trabaja mucho. 
Tiene muchos animales. 
Cultiva los tomates y- las: cebollas,. 
ZQuién es el sefior? (el agricultor) 


Have the children prepare viddles to ask the class. 


Make a book of riddles using the ones the children 
make up. 


Use these riddles for reading lessons. 
Proverbs 


Ato nuevo, vida nueva, 


De tal palo, tal astilla, 
No te hagas el ganso. 


Lit 3 
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GRADE 5 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


sHABLA USTED ESPANOL?~ DO YOU SPEAK SPANISH? 


V@CABULA RY 


Review 


en AN 


Vocabulary from previous lessons 


Introduce 
hablar 
con 
la muchacha 
el muchacho 
el inglés (a 
inglés (a) 
el espanol (a ) 
espafiol (a) 
Espana 
el americano(a) 
americano(a) 
los Estados Unidos de 
América 
ae o 
Mexico 
Puerto Rico 
Cuba 
la lengua 
aqui se habla espafiol 


el hombre 


la mujer 


to speak 

with 

girl 

boy 

English, Englishman 
English 

Spanish, Spaniard 
Spanish 

Spain 


American, an American 


- American 


the United States of 
America 


Mexico 

Puerto Rico 

Cuba 

language 

Spanish is spoken here 
man 


woman 


Ly? 


lige 


PROCEDU RES 


Have a picture of a boy and es talking with each 
other, Refer to the picture during the lesson. 


Ilave the children repeat in unison and individually 
such phrases as; 


Hay un muchacho y una muchacha, 

El muchacho habla con la muchacha, 
El muchacho habla espanol. 

£l habla espanol. 

La muchacha habla espanol. 

Ella habla espanol, ”* 

Yo hablo espanol. 

éHabla usted espanol? 


Ask the question, a usted espanol?" of several 
children. 


Refer to the picture and ask, "éHabla espanol el nino? 
Habla espatiol la muchacha?" 


Continue the lesson saying: 


BL inglés es la lengua de los Estados Unidos de 
AmETL.CAa 6: 

écugdl es la lengua de los Estados Unidos de América? 
El inglés es la lengua de los Estados Unidos,,de 
América. 


El SNA Gll es la Lengua de México. 

Se habla espafiol en Mexico, — 

iS¢ habla espanol .en Espaha?, 

gi senorita, se habla espanol en Espana. 


iaut se habla ingles? 
Bi aqui se habla ingléso 


Refer to a picture of men and women for the follow- 
ing demonstration: 


Aqui esta un hombre, (Repeat several times.) 
EL homb re es espatiol.. 

éQue lengua habla el homb re? 

El hombre habla esparfiél. 


Continue the above conversational pattern using 

un hombre americano, un hombre inglés, una mujer 
espahola, una mujer inglesa, u una mujer americana, 
un americano, un inglés, una espafola, una inglesa, 
‘una. americana, ere fips 


EL TORTILLERO = THE TORTILLA VENDOR 


lle- vo mi fa- rol. Por tus puer- tas voy 


pae sane do y can= tan- do con a- mor 


er , 


voy can- tan- do Con hare to 


ne Fae OPENS DLE. TNL A a ee SE AE IRE ET EE ERENT SOS RAE NY 
ie ~ 


a) 
Pte 


5 | “ 
: _ Serre 
aes. 
ar a 
3) cmuimumnamattd O71 : = = im an i) 7 
| | 1A eA Wa 
P.. a8 
hee rf we Po wi | 
te ‘ 


2 


e ° 


a - ; 
pe~ na 4Quien come pra mis tos- ta- 


ae GS | if 
oe Pane Za 
tas tors tis  llas bue- nas? 


a 


LT 


LY6 


Proverbs 
Peor es chile y agua lejos, 
Quien tiene boca, se equivoca. 


Entre la mano y la boca se 
pilerde la sopa, 


—~ a 
Ano de nones, ano de dones. 
Anc de pares, ano. de mai.es, 


GRADE 5S 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


4. 
sCUANTOS? - HOW MANY? 


VOCABULA HY 


Review 


The cardinal numbers fron 1-69 
The, ordinal numbers from 1-10 


Introduce 

setenta - seventy 

setenta y una, etc. - seventy-one, etc. 
ochenta - eighty 

ochenta y una, etc, - eighty-one, etc. 
noventa -~ ninety 

noventa y una etc. - ninety-one, etc, 
cien(to) - a(one) hundred 
saber - to know 


comprender ~ to understand 


P ROCEDU RES 


Have the figures from seventy to one hundred written 
on the board. Refer to these figures as you intro- 
duce the new cardinal numbers, 


Tew 4, Quién quiere.contar de uno a sesenta y nueve? 
Pe of O. GLarOsCOn Lar. sefiorita. Uno, GCOS, 7 ores, ObC. 
T. Muy bien, Luisa, Hoy vamos a contar de setenta 

a clento, 


No 


1&0 


Point to the figures to which you are referring. 


T. .Setenta, setenta y uno, .e«.. .clento. 
Cuenten ustedes. 
T&P, (Repeat the numbers several times together.) 


Te Miguel, cuente usted de uno a diez. 
Me ' Uno, dos, ¢9 9 cdieZe 


see . hat 
T. Sara, continte usted. Cuente de diez a’ veintes 
Ss Diez, DONnceyrawo sam Veente. 


Continue asking the children to count as rapidly as . 
possible. 


Give the children simple addition and subtraction 
problems to solve. (See fourth grade unit La arit- 
mética.) : 


Play a game of Bingo using the numbers from one to 
one hundred. 


After the children have become thoroughly familiar 
with the cardinal numbers from one to one hundred, 
practise. gsuentos hay? Introduce the various forms of 
the verb saber. } 


Use pictures of groups of objects; balls, birds; 
animals, .and so on. There should be enough objects 
in the picture so that their number is not apparent 
at first glance. ; 


die 4,Cudntos pa jaros hay? (Count the birds.) 
Hay once pdjaros, 
Nae sé que hay once pajaros. 


Have the children repeat the phrases in unison and 
individually. 


a. oa ; 
Then ask, "Sabe usted cugntos pdjaros hay?" 


rae 
Pe en ee sS que hay once pajaros., 
T,. Ramoén sabe que .hay once pajaros. 


Continue using all forms of the verb saber. 
Introduce the verb comprender. Ask a question of 
one of the children and pretend not to understand 


his answer, 


Aue Dispénseme » Yo no comprendo. Repita usted, 
por favor. | 
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RE ERE) EE ETC Le 


senorita, yo no comprendo. 


Proverbs 


Las cuentas claraes hacen los 
buenos amigos. 


Quien sirve a muchos, no sirve 
a ninguno, 


No hay mal de que bien no venga. 


Cinco pollitcos tiene mi tia, 
Uno le canta; -y~otro le pia, 
Tres le tocan la chirimia, 


182 


CIELO Y TIERRA 
; ~ (Round ) 


3 SE Kai 
Ep 
Cie- lo y ti- er-ra su-cum-bi~ran, pe- ro la 


ANB sl EO TS a 
} i 

! : 
i 

(| | | 

~ eee 


anes |i: Pa 
mu-Si--ca, pe-ro~la mu-si-ca, pe-ro-la mi-~si-ca 


per-- du- ra— ra! 
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GRADE 5 
ILLUSTRATIVE. LESSON GUIDE “OR CONVERSATIONAL SPANISH 


LA CAPTTAL ~ THE CAPITAL 


VOCABULA RY 


Hevicw 


Various forms of the verb vivir 
Vocabulary of yHabla usted espafiol? 


Introduce 

la capital - capital city 

el presidents - president 

el’ estado - state 

ek pats - country 

el tren ~ train 

el automovil - automobile 

el vapor - ship 

el autobis ~ bus 

la Casa Blanca _ = White House 

el puente - bridge 

el rfo - river 

la montatia - mountain 

1a nacich , ~ nation 

ir en (automcevil) ~ to vids in. (an 
automobile) 

bajarse ~ to get off 

subir a - to get on 

salir de ~- to leave 

llegar a - to reach, come to 

ir qa pie - to walk 


el subterrgneo subway 


18h 


P ROCEDU RES 


Maps and pictures are essential for teaching this 


UNL. 


There should be a political map of North and 


South America and Europe and a picture of the White 
House... Pictures of Madrid. Mexico City, and other 
capitals of Latin-America will add interest to the 


discussion. 

T. Aqui esté& una casa grande, 
4Que es esto? 

P, Es una gasa grande, 

Le te BP ER pe es esta casa grande? 

ar sa casa grande es blanca, 

T, Si, Es la Casa Blanca. Repitan ustedes ,. 
por favor. 

P, Es la Casa Blanca. 

T. Hl presidente de los Estados Unidos de 
América vive en la Casa Blanca, Repitan 
ustedes, por favor. 

P. El presidente de los Estados Unidos de 
América vive en la Casa Blanca. 

T, &Donde estg:1la.Casa Blanca? 

P, La Casa Blanca est& on Washington, sy C. 

T. Washington,.D,..C, es la capital de los Hstados 
Unidos de América. 
sDonde vive usted? 

Pao Dwi ate Chicago. 

T. Chicago esta en el estado de Illinois. | 
iCushtos estados hay en los Estados Unidos 
de América? — 

P, Hay cuarenta nueve estados en los Estados 
Unidos de América. 

T. Si, hay cuarenta y nueve estados en los 


Listados Unidos de América y Washington, D. 0. 
es la capital. 


Introduce Madrid es la ca ital de Espana and Mexico, 


eins 


es la a capital de Mé Méxicoe “Have the children 


Tocate these cities on the map. 


di 


T. 


Los Estados Unidos de América es m pais grande. 
Hay muchos rfos y montafias en los Estados Unidos 
de América, 

Anita, vaya usted al mapa y muést reme unas 
montafas de los Estados Unidos. 

Aqui estan unas montanas,. y 

Juan, vaya usted al mapa y muestreme un 

rio de los Estados Unidos. 
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Continue this lesson by having children locate 
una ciudad grande, rios, montanas of Spain and 
North ard South America. 


Introduce the verbs subir a, ir en, bajarse 
salir de, llegar a, p3 
gestures to convey the meanings. 


Have the children plan a trip to one of the 
cities mentioned in this Lesson. 


Let them tell what clothes they will bring, what 
means of transportation they will use, how much 
the tickets will cost, what they will see and 
with whom they will travel. 


Proverbs: 


WO s0y Gusen 


gov, y m*nguno 
es mas que a 


ul? 
nadie, 


a - s 
pDespues de la tempestad viene 
1a Galma,. 


Contra gusto no hay disputa, 


3.26 


DEBAJO UN ROTON 
(Round) _ 


7 se re ‘ef e | wa 
tin-tin-tin, Ha-bia un ra- ton-ton-—ton,. 


pace 


\ 


=e 
a =Sisee 


Ay | que chi- qui- TAG: pci 


ices, 
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LOS JUEGOS - GAMES 


VOCABULA HY 


Review 


The games described in the lesson will give 
the children an opportunity to practice 
| the vocabulary introduced in previous lessons. 


Game 


BEISBOL » BASEBALL 


Divide the class into teams and bane each team 
choose a captain. 


The four corners of the room are the three bases 
and home plate. 


The captain of one team calls his player up "to bat," 
The teachér asks a question on any of the work 
covered in previous lessons. 


The pupil "at bat" answers the question. The 
captain of the opposing team must say, "Tiene 
razon,’ (You are right.) or "No tiene razon, 
(You are not right.) 


If the pupil "at bat" is correct he moves to first 
base in the front corner of the room. 


If he is wrong,, he sits down and 1t ta one “out.” 
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The next pupil comes to bat and the children move 
to the next base on each correct answer. 


After three "outs" the teams change positions. The 
team having the most "runs" wins. 


Samp lo Quasticons 


bby 4Ccomo se llama usted? 
P. Me llamo Rodolfo. 
Capt. Tiene razon. 


T. gDohde estd la Casa Blanca? 
P, La Casa Blanca est& en Chicago. 
5 ee 
Capt, No tiene razon. 


BINGO 


Use standard Bingo cards or ones that the children” 
make. Have one of the children call the numbers 
in Spanish, 


When a child calls, "Bingo," have him read his 
winning numbers back so more practice is provided 
for reading the numbers. 


BUSQUELO ~ LOOK FOR IT 


ome 


One of the children covers his eyes for a monent. 
The other children select an object and one of them 
hides it. 


The first child is told to uncover his eyes. The 
class says, "Busque el libro." 


The child hunting the object asks questions and the 
class responds: 


Child: ‘¢De qué color es el libro? 
Class: El] Jibro 6s ezul. 

Child: “SusSts “on “le sttlaz 

Class; No este& en la silla. 

Child: &Esta en el primer pupitre? 
Class: No estg en el primer pupitre. 
Ott ache élsta cerca de la ventana? 
OVenn tps, esta cerca de la ventana. 
Slab edie i. Este en. el piso? 

Class; ae esta en el piso. 

Chidds Aquiv esta el libro. 
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f. 
ZQUIEN SOY YO? - WHO AM 1? 


One child makes three statements: 


Yo trabajo en el campo. 

Yo tengo puercos y burros. 

Yo cultivo los tomates y los guisantes. 
gQUulen soy yo? 


Another child answers, "Usted es agricultor," 
The children may be told the preceding day that they 
are going to play this game so that everyone has his 


three statements well prepared. 


song 


SAN SERENI - SAINT SERENI™ 


a 
San Se- re- ni dela bue- na, bue- na vi- da 


ws Pe Vv ae 
si, a- si los za- pas» te- ros ax sl; 
: ——-- ; =i a 
cores er" ) 
oat Re i ail £7} oo 


cS or a F Sagi f fe a 
a~ si, a- si, a= sime gus- ta a mie 


ew es 


San Sereni is a singing game from Puerto Rico, Have 
the children form a circle around "San Sereni." He 
demonstrates the gestures of shoemakers. The other 
children imitate his movements on the words, "Asif, 
ast, asi." 


Have them imitate los carpinteros (carpenters), 
canpaneros (bell-ringers), lavanderas (laundresses), 


planchadoras (ironers), and costureras (seamstresses). 


E90 


Proverts 


Antes de que te cases, mira lo 
que haces. 


uien pasa el mes de enero 
pasa. 6: 
pasa el ano entero. 


rg 
Si en febrero caliente estas, 
por Pascuas tiritiras. 


GRADE 5 


VOCABULARY 


Review 


* Nhe 
QUE HORA ES? ~ WHAT TIM IS It? 


ILLUSTRATIVE LESSOY GUIDE FOR CONVERSATIONAL SPANISH 


Vocabulary from previous. Lessons 


Introduce 


el reloj 

la hora 

el minuto 

el segundo 

iqué’ hora es? 

es 

son 

son las tres y quince 
son las tres menos cuarto 
son las seis y media 
la medianoche 

el medio ava 

a las dos 

a eso de las cuatro 
en punto 

por la tarde 

de’ la tarde 


rawr 
la manana 


la tarde 


la noche 


clock 

hour, «bine 
minute 

second 

what time is it? 
is 

are 

Steisiacls 

it is a quarter 
of three 

iteds 6:80 
midnight 

noon 

at two o'clock 
at) about four 
o'clock 

sharp 

in the afternoon 
in the afternoon 
(after the time) 


morning 


artermoon 


night 
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PROCEDU RES 


Use a large clock face with moveaole hands + Display 
the clock face and say, "Es un reloj." Have pupils 


repeat the sentence several times. _ 


Practice on this new word may be _given by sayings 
"sDonde esta el reloj?" and "Musstreme e2 reloj,! 
and have the children respond with the appropriate 
answers. 


Move the hands of the clock to indicate the-nhour 
and say: 


T. Es La unas 

Pp, “Bs dawnias 

T, Es la-una: en punto, 
P. ‘Ee la una er punto, 
T. Son lasetioss 

Pr. . non Lae doa. 

T. Son las>dos-en-punto. 
P.. Son las dos 6m punto. 


Continue presenting the remaining hours. 
Introduce the phrase ;Qué hora es? using the clock, 


PD, yoo sae acta tro. 
4Que hora es? 
Son las cuatro. 
3QU6 hora es? 

. 2£9ué horal es? 

- sgonddas cuatro. 

¢. PROM baat emai. s 


hare ea 


EV : , | 
Present el mediodia and la medianoche. 


T. Son) Lasvdpee. 

P., 4A5b0ho Lasowbdcoes 

T. Es el mediodia, 
P., Escel mediodia. 
T. Son las dpebs 

P. Son las gover 

T. ‘Bs la medianoche. 
Pe. is la medianoche., 


introduce and practice telling time to the half-hour 
in the same way. 


T., &Qué hora es? 
Son las ocho y media. i . 


Practice telling time to the quarter—hour. 
Wig iQue hora es? 
Son las nueve y quince. 
sQUS hora es? 
Son las cinco menos cuarto, 


Practice telling time: to, the nearest multiple of 
five. 


Tee Ue nora cae 
son las tres y veinte. 


Practice telling time to the minute. 


T. &Cué hora es? 
Es la una y tres. 


Tell in Spanish how many hours there are in a day. 


T. &Cudntas horas hay en un aia 
Hay veinte y cuatro horas en un dfa. 


Tell in Spanish how many minutes there are in an hour, 


A 2 
lpeewuenitos minutos hay en une hora? 
Hay sesenta minutos en una hora. 


Tell how many seconds there are in a minute, 


ae ° 
T. g€uantos segundos hay en un minuto? 
Hay sesenta segundos en un minuto. 


After pupils have assimilated the correct phrases for 
telling time have the class play a game, using the 
large clock face. 


Individual children take turns moving the hands and 
asking, "4Qué hora es?" 


The class or individual children give the answer. 
Have pictures of early morning, mid day, and night. 


Introduce la mafiana, ia tarde, lasmoche by referring 
to these pictures. 


Use such conversational patterns as: 


Vamos a la escuela por la manana. 

Vamos a la escuela a las nueve de la mafiana. 
Tonamos el desayuno a las siete y media de la 
manana. 

Tomamos la comida por la noche, 
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Proverbs: 


Cuando en mayo no hay Lodo 
se pierde todo. 


No hay sabado sin sol 
ni doncella sin amor 
ni vieja sin dolor. 


Quien mucho duerme poco aprende. 
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iv 
LOS DIAS DE FIBSTA - HOLIDAYS 


Se eal 


VOCABULA RY 


Review 


the months and seasons of the year 
All forms of the verb decir 


Introduce 


La Navidad 
La Nochebuena 
Las Pascuas 
gi cuarto de julio 
Pal ‘ 
el dia de gracias 
celebrar 
a as 
el dia del Ano Nuevo 
cuando 
ifeliz Navidad! 
feliz ANd Nuevol 
la posada 
desde 
hasta 
el viaje 
es 
Belen 
la pinata 
la iglesia 


LANGUAGE STRUCTURE 


Direct object pronouns 


Christmas 
Christmas Eve 
Easter 

Fourth of July 
Thanksgiving 

to celebrate 
New Year's Day 
when 

happy Christmas! 
happy New Yearl 
religious celebration 
from 

to 

journey 
Bethlehem 

pinata 


church 


PROCEDU RES 


Plan activities for learning the holidays by having 
pictures of people engaged in various holiday activ- 
ities: Christmas shopping &; carving: the Thanksgiving 
turkey; attending a Fourth of July~picnic; hunting 
for Easter baskets. 


Introduce each holiday by referring to the appropriate 
picture or pictures, 


Provide practice in using the vocabulary of, the’ unit 
by asking such questions as: 


fhe ,Cudndo se celevran las fiestas de Navidad? 
P, Se celebran en el invierno, 
T. ékn qué mes se celebran las fiestas de Navidad? 
P. Se celebran las fiestas de Navided.en diciembre. 
T., §Cudl es la fecha de la Navidad? - 
Pe El veinte y cingo de diciembre es la fecha, de 

la Navidad. , | 
T. éLe gusta la Navidad? 

ae aed 

P. Si, sf, seftorita. Me gusta mucho. 


Tell the children something about Christmas in Mexico 
or Spanish Christmas customs. Have as many pictures 
as possible: ! 


in México celebran las fiestas de Navidad, 
Celebran las “posadas" todas las noches desde el 
diez y seis de diciembre hasta el veinte y cinco. 
=a 
Las posadas celebran el viaje a Belen de José Vy 
Maria, Los niffos juegan a la piffata. No tienen 
Srooles de Navidad. Van a la iglesia.a las doce 
de la ‘noche, Toman una comida sabrosa. Dicén;: 
iFeliz Navidad 


Provide opportunity for the children to answer ques = 
tions based on the above information, 


Let them tell about some of the Christmas customs 
of our country or some particularly interesting 
custon which their families observe. 


Follow the same procedures in introducing the other 
holidays. 


Have the children look up the Spanish and Latin~ 

American Christmas and Easter customs and give short 
oral reports on them and on our Thanks giving and 
Fourth of July. | 


Provide opportunities for practicing the direct 
object pronouns, 


T,. Toman una comida sabrosa,. 
La toman a la medianoche. 
sCudido toman la comida sabrosa? 
P, La toman a la medianoche, 


Christmas Carols 
NOCHE DE PAZ ~- SILENT NIGHT 


Noche de paz, noche de amor, 

Todo duerme en derredor,. 

Intre los astros que esparcen su luz, 
Bella anunciando al nifiito Jesus, 
Brilla la estrella de paz, 

Brilla la estreila de paz. 


VENID ‘BIEDES- TODOS = OH, COME ALL YR FPALTHRUL 
Venid, fieles todos, 

A Belen marchemos 

De gozo trivnfantes, 

Henchidos de amor, 

Y el @iey de’ los cielos, 

Humildes venimos. 


Coro: 
Venid, adoremos, venid, adoremos, 
Venid, adoremos a Cristo, el Rey. 


vg 
GH ALDEHUELA DE BELEN - OH, LITTLE TOWN OF BETHLEHEM 


Oh, aldehuela de Belén, 
Afortunada ti. 

Pues en tus campos brilla hoy 
La sempiterna luz. 

Hl Hijo, el Deseado, 

Bl santo Redentor, 

kl Rey gue vino al mundo, 

A darnos paz y amor, 


CASCABRLES » JINGLE BELLS 


Cascabel, cascabel, 
Tra-la- Lax lawla, 

fQué alegria todo el afal 
Tra-La- Taea= la. 
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Proverbs — 
Quien tiene oficio, Tiene beneficio. 


Quien siembra vientos recoge tem- 
pestades. 
A Me 
A casa de tu tia, pero no cada dia, 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


BL RESTAURANTS ~ THE RESTAURANT 


VOCABULA hY 


Review 
querer 
tomar 


comer 


foods introduced in previous lessons 


el restaurante 
el mesero 

la mesera 

la lista 

el rosbif 

la carne asada 
las papas fritas 
la cuenta 

el peso 


lo mismo 


delicioso(a) 


restaurant 
waiter 

waitress 

menu 

roastbeef 

roast 

fried potatoes 
ehe ck soe Lt 

peso 

the same (thing) 


delicious 
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P ROCEDU RES 


Have the pupils review the names which have been 
presented in earlier lessons. 
Present the new vocabulary using the technique 
Cescribed-in preceding lessons, 


Make four or five menus of construction paper and 
written in Spanish. 


Let two boys and girls at a time come to the front 
of the room and act as patrons entering a restaurant. 
A fifth child can play the role of the waiter. 


The children order a meal from the menu. 
This work affords an excellent opportunity to practice 
courtesy when dining out, The children should under- 


stand the importance Spanish-speaking people place 
upon courtesy and gracious manners. 


Proverbs 


De los parientes y el sol, 
mientras mas lejos, mejor. 


Hl que dice lo que no debe, 
Oye lo que no quiere, 


Si quieres buen conse jo, pidelo 
al hombre viejo. 
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sc See 0 EES 0 see 


era OYA CL CATS SDS SEA CESS RSE CALS An + shame sus nin eens inion 
VOCABULARY | 


Review 


Vocabulary from previous lessons 


Introduce 
a caballo - on horseback 
a pie - on foot 
la hoja - leaf 
la rosa - rose 
la violeta . - violet 
la hierba - grass 
SL7G16)0 - sky 
el suelo - ground 


la colina hill 

el camino road 

montar a caballo to ride horseback 
fresuentemente ) often 


contar un cuento to tell a story 


que’ muchacha mAs bonital = what a pretty girl! 
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PROCEDU RES 


Have many ‘colorful ‘pictures of rural scenes. ‘Use 
these pictures to introduce las hojas, la hierba, 
la colina, 61 cielo, 14 “rosa, | violeta, el camino, 
and ‘el stil Os: 


To introduce Qué! point toa picture of flowers and 
say, with a great deal of expression: 


ie : 
jQué bonita rosa$ 
Es_una rosa bonita j:verdad? 
P, ol, 88 “Una “rosa Donita, 


Use the exclamation often during the presentation. 


er ie ae, 
1Qué cielo mas azull 
1Qué drbol m&s grande! 


Ask questions using the vocabulary of the lesson. 


T, Cuando voy al campo voy en automovil. 
éVe usted en autouovil? 

P, SY, voy en arémdvil. 

Te £QuSs hav en el campo? 

ie uLiay frboles con muchas hojas verdes, flores 
bonitas, muchos animales, y colinas grandes. 

ie 4 Le gusta ir a. pie en el campo? 

Po. Si, me’ gusta br apie "en el campo. 


Have the children compose short compositions telling 
about a trip to the country. 


Tell the story of the City Mouse and the Country 


Mouse to the children, phrasing it as simply as 
possible. 


Song 
DULCE CANTA EL BURRO - SWEETLY SINGS Tih DONKEY 


Dul=- ce can- ta el bure ro, Ami des per» 
Nee oe 


4 
tars Si no lo a= li- men=- to, El se ha de mar- 
ae Ne! 


Proverbs 


Ni un dedo hace una mano, 
ni una golondrina un verano. 


A boca cerrada, no entran moscas. 


La salud no es conocida hasta que 
es perdida, 


203 


204 


Poems 
EL ~ CABALLITO 


Arre caballito, 
Varios a correr, 

Que Manana es fiesta 
O el ot PO también. 


EL ~ CERDITO 


El ardito muy bonito 

Caminaba hacia mi, ~ 

Llevabg un cestode legumbres 
¥ le o1 cantar asi: 

A mi me gustan los /tomates, 

La lechuga y el maiz; 

Y de los cainotes ,dulces 
Yorme~como” La” raiz, 


ILLUSTRATIVE 


GRADE 5 
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UN VIAJE A LA CIUDAD - A TRIP TO THER CITY 


VOCABULA RY 


Review 


el tren 

el subterrgneo 
el autobus 

la calle 


la avenida 


Introduce 


el edificio 

el rascacielos 

el museo 

el teatro 

el instituto de arte 

la universidad 

ol correo 

el ayuntaniento 

el servicio de bomberos 


er 
la policia 


q Oe ° 
estacion de ferrocarril 


de compras 


building 
skyscraper 
museum 

theater 

art institute 
university 

post office 
city hall 

fire department 
police 

railroad station 


to go shopping 


PROCEDURES 


Introduce the new vocabulary using the method 
described in preceding lessons. © 


Iiave pictures of Madrid or Mexico City so that the 
children can note the’ similarities and differences 
between Chicago and the other city. 


T, Madrid es la capital de Espana. 
éEs capital de los Estados Unidos de 
América Chicago? 

P, Chicago no es la capital de los Estados 
Unidos de América. 

Te Madrid tiene muchos edificios. 
éTiene Chicago muchos edificios? 

P, Si, Chicago tiene muchos edificios. 

T. éHay muchos rascacielos en Chicago? 

P. Hay muchos rascacielos en Chicago. 

T. éHay muchos rascacielos en Madrid? 

P, No, sefiorita, no hay muchos rascacielos 
en Madrid. 


Continue questioning the children in this way, 
stressing these similarities: 


Both have universities. 

Both have many people. 

Both have many theatres, restaurants, parks, 
and museums. 


Give the cnildren a list of famous Madrid names: 


El Museo Prado 

El Parque Retiro 

El Rastro (a-market) 
Museo de Arte Moderno 
Museo del Ejército 

La Plaza de Toros 

La Gran Via 

La Plaza Mayor 

La- Puerta .del.Sol . 
La Plaza Espana 


Encourage them to search travel magazines and folders 
for pictures of these famous places and give short 
oral reports about them. 


Have the children dramatize a shopping trip, val visit 
to the theater, or to a museum. 


ee ES NT ONIN tne A 


eo f 
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LAS VACACTONES - VACATION 


VOCABULARY 


Review 


Vocabulary from previous lessons 


introduce 


durante - during 


PROCEDU H&S 


Play the game Yo pienso en una palabra, limiting 


the choice of words to those in the Lessons for review. 


Game 


re ne 


YO PTENSO EN UNA PALABRA = I'M THINKING OF A WORD 
A ehild™says, ye pienso en una palabra, La primera 
letra es at, ~The next child guesses waat _ phe word 
is, saying any noun that begins “with array 


Each child takes a turn until someone guesses the 
word. The one who guesses correctly may give the 
letter for the next word, 


Introduce the subject of vacations in the following 
way: 


IT. 48h verano es la estacion de las vacaciones? 

Py pods, seforita, el verano es la estacion de las 
vacaciones. 

T, Qué hace usted durante las vacaciones, 
Ronaldo? 

Pe Voy al campo. 

T, g¢Que hace usted en el campo? 

Pou XO nado, yo juego, al beisdol., yo doy un paseo, 
ye monto qa caballo. 
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Continue asking the children where they spend their 
vacations and wnat tney do during the summer months. 


Plan a trip to Spain or Mexico with the class. Use 
travel folders or newspaper advertisements to deter-= 
mine the cost of such a voyage. 


Have them dramatize: — 


Buying tickets 
Packing their bag 
On the train 

On the ship 
Arriving in Spain 


Proverbs 


Aunque se vista de seda la mona, 
mona se queda. 


Mas vale un hoy que diez mafianas. 
La calle de Luego y la calle de 


Despues no tiene otra salida que la 
casa de Nunca, 


Bey Pere hie is 
Cas Jegus is 


t 40? 
cae’ 


ue 


Ee goat ae ee, Ore eee 


ia 
WM, | rai, 


Ch Mr 


Pa ntti 
he (4 
4 Ties R 
ay SR, 


' 


patie) a 


) hat 
y), ji nh 


a 


Fe ec ne aD 


- \ 
At’ hy ha ve 
Dut oe 


y 


e ap onnnene ' 


al 


esta 
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LA CASA ~ THE HOUSE 
a a TI alent tecaee Se ee 
VOCABULA RY 


Review 


Vocabulary for rooms in the home introduced 
in early grades 


introduce 
la alcoba - bedroom 
el cuarto de bano - bathroom 
la cortina - curtain 
la toalla - towel 
la cama - bed 
el ropero - closet 
levantarse -~ to get up 
acostarse - to go to bed 
vestirse - to dress, get dressed 
lavarse - to wash 
batlarse Sear ere per ne 
peinarse - to comb one's hair 
limpio(a) - ‘clean 
sucio(a) - dirty 
enfermo(a) - sick 


cepillarse los dientes - to brush one's teeth 


. 5 ta ] : 
mirar television -~ to watch television 


be 


PROCELDU RES 


Present the vocabulary for the various rooms of 
the home using pictures or a child's doll house. 


Use paper dolls or a doll family to illustrate the 
reflexive verbs levantarse, acostarse, vestirse, 


barlarse, 
Practice 
tunities 
P,. Me 
Me 

Me 

Me 


peinarse, and “cepillarse los dientés. 


these verb forms giving the children oppor- 
to tell what they do each day. 


levanto a las siete y media. 
lavo la carao 

cepillo los dientes. 

peino el pelo. 


Tomo el desayuno. 
Voy a la escuela, 
Estudio mucho. 


Have the 


children tell what the various members of 


the family do. 


Mi madre se levanta a las siete, 

Pone la mesa. 

Nuestra familia toma el desayuno. 

Mi padre va a-su trabajo. 

Es vendedor. Trabaja mucho. 

Mis hermanos. y yo vamos a la escuela. 
Tomamos la comida a las cinco. 

Miramos television. 

Mis hermanos y yo nos acostamos a las ocho y 


media. 


Mis padres (parents) se acuestan a las once. 


Have the children write some of these stories, 


Tape record some of the best stories. 


Use the paper dolls and the doll house to dramatize 
what the family does in the morning, on Sunday, 
during vacation, and on a holiday. 


Review the vocabulary of other lessons in these 
dramnatizations,. 
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me RE SR eee me weet, 


VOCABULA FY 


Review 


Vocabulary of other Lagsons on food and on the 
store 
iw) 


Introduce 


_ “ ‘ : . ie 
la camiceria - meat market 


el camicero ~- butcher 


la panaderfa ; - bakery 

“la pastelerfa = -pastery shop, bakery 
el panadero : baker 

el pastelero 2 pastry cook 


el pastel | ~ ple, pastry 


‘preparar ~ zat = to prepare 


el escaparate show window 


Language Structure 


Direct object pronouns in imperatives 


PROCEDU TES 


Present the vocabulary of the lesson with pictures or 
simple chalk drawings with stick figures. 


Have some children play the parts of the panadero, 
pastelero, carnicero, and vendedor. 


Other children will be los clientes and go shopping 
in the various shops. 
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Introduce the use of direck object Enh in 
imperatives: 


T3 Muéstrene el pastel. 
Trfigemelo, por favor. 


Donde esta la torta? . 
Muéstremela, por favor, 


4 Tiene usted seis chuletas de puerco? 
Démelas, por favor. 


Have a quiz-down reviewing the vocabulary of..this 
and previous units. 


Divide the children into two groups » The. first 
person in one line asks, "{Dohde EET CEG panadero?" 


The first child in the other line answers ne 
estg en la panaderia,' | 


If he answers correctly he asks a question of the 
next person in the first line. He sits down if 
his answer is not. correct and the second.chiid,in 
his line gets an opportunity to answer, 


Nanes of elementary Spanish books are listed in the 
Chicago Public. School's "Approved Textbook List for 
Language Arts," ith 


If the pupils have mastered the vocabulary listed in 
these books in their aural-oral Spanish lessons, 
reading the book, or portions of it, will be a worth- 
while experiences 


Present any new words by using the. same listening- 


speaking methods which have been outlined in ‘these 
Lessons, 


ety 


Proverbs 
Orden y contraorden, desorden, , 


ae , a ot He eek ve : | 
Mas vale tarde que nunca. 


eal 


GRADE 6 
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DE TIENDAS - SHOPPING 


bn ims tet 


VOCABULA RY 


Review 


Vocanoulary from other Lessons on shopping, 
food, and clothing 


Introduce 
a | 
la zapateria ~ shoe store 
el zapatero - shoemaker, shoe 
re 3 dealer 
la sombreria - hat store 
el dependiente - clerk 
(la dependiente ) 
barato(a) - cheap, inexpensive 
caro(a) - expensive 
la vuelta | - change (money) 
probar | -- = to try on 
elegante - elegant, stylish 
feo(a) - ugly 
m&s | | oie - more, most 
quedarse con -~ to take 


. wae Ag 
gen qué puedo servirle? - can I help you? 


Language structure 


| 


Comparative and superlative adjectives 


pens 


P ROCEDU Has 


Use the same procedures suggested in the lesson, 
Ir de compras, to present the new vocabulary. 


Act as the clerk in a store and let individual 
children come shopping,  -: | 


Use 


a 


dialogue -such.as the following: 


Buenos dfase &%En qué puedo servirle? 
Buenos dias. Busco un sombrero. 

Si, sefforita, Aquiv tiene usted un sombrero 
bonito. Pruébeselo, por Lavore 


~ 
“SI, sehora, voy a probarmelo. (Tries it on) 


Bs muy elegante. éCudhto cuesta éste 
sombrero? 

Ese cuesta quince pesos. 

Es muy) Care éTiene un sombrero mas poarato? 
Si, Senorita. EL sombrero verde es mas barato. 
No me gusta el verde. 

Este es el sombrero mas barato une ban box 
(Tries it on) Me gusta mucho. . 4Cuahto 
cuesta? 

Cuesta nueve pesos. No es caro, 

Bien, Me quedo con este. ~Aqui tiene diez 
pesos. 

La vuelta, sehorita, Muchas gracias. 

Adios a 


Practice the use of the comparative and superlative 
adjectives in other contexts, 


T. 
Pe 
T. 


Te 


oa “ P 
Donde estan los libros? 
Aqui estan. pe 
Deme el libro mds grande. 


Aqui tengo tres papeles. 
Traigame el papel mas pequende 
Bien, Este papel es ma&$ grande que oBé. 


GRADE 6 


ILLUSRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


f 
EL ALMACEN = THE DEPARTMENT STO Ra 


VOCABULARY 


Review 


Vocabulary fron previous lessons on shopping, 
foods,. clothing, furniture 


Introduce 


el almacen - department store 

pagar - to pay 

valer - to be worth, to 
cost 

ponerse -~ to put on (clothes) 

sentar - to be becoming, 
to suit 3 

ahora - now 

mas tarde - later 

frecuentemente - frequently 

demasiado -~ too much, too 

la chaqueta ~ jacket 


LANGUAGE SPRUCTURE 


Use of adverbs 


PROCEDURES 


Use dramatizations to present the vocabulary. 
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Act as the clerk and have individual children 
act as customers, ; 


To present ponerse have a coat or a jacket to 
try on tne customers. 


As a child puts on-ajacket say: 


Maria se pone 1a chaqueta. 
sQué hace Maria? 
Maria se pone la chaqueta. 


Have the child who is putting on the jacket say, 
"Me pongo la chaqueta." 


Ce RRS: EE | EE 


ys 
José se pone el sombrero, 
Ll sombrero le sienta bien. 


Use the adverbs in contexts which the children 
already know. 


Alicia va de compras. 
Va a la tienda. 
As 
Ahora se pone el suéter. 
Mas tarde se pone el sombrero.  V 
Frecuentemente va a la zapateria. 


As a culminating activity plan a program dramatizing 
a shopping trip by a family. 


Use the vocabulary of the previous Lessons. 
Have a street of shops or a gran mercado with all 


of the children taking part as shop keepers, clerks, 
and customers. 
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VOCABULA RY 


Review 


Names of countries and other place names 
introduced in fifth grade 


introduce 
6l continente 
B hetios 
el océano 
el mar 
la isla 
. el Atlantico 
el Pacifico 
a 
el Artico 
1-9 
el Antartico 
el ecuador 
A 
Sud America 
Norte América 
pee 
América Central 
Bhuropa 
Asia 
agp 9 
Africa 


como 


the Arctic 


Hurope 


L MAPA - THE MAP 


nad acentend’ 
ocean 

sea 

island 

the Atlantic 


the Pacific 


the Antarctic 
equator 

South America 
North America 


Central America 


Asia 
Africa 


like 
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a) 


cp 


PROCEDU Res 


Jse wall maps to introduce the vocabulary of this 
lesson, 


Present the new words with phrases like the follow- 
ings 


i, Que’ es esto? 

Es un continente. ys 

Este continente se llama Norte América. 

Ese se llama Sud America, 

iVive usted en Sud America? 

£Como se llama la capital de Espana? 

Donde esta Mexico? 

&Bsta& cerca del ecuador Madrid? 

éComo se llama el océano que est& al oeste de 
los Estados Unidos de America? 


Let individual children act as the teacher and ask 
the questions. 


Have the children make maps of various countries or 
regions, labelling them with the Spanish names. 


Take an imaginary trip to a Spanish-speaking country. 
Let individual children tell what they see, 


Voy a México. Mexico esta en el continente de 
Norts Anérica. Es un pats grande. ks una 
republica como los Estados Unidos de America, 
Tiene muchas montafias. La ciuded de México 

es la capital, Tiene edificios grandes. Es 
una ciudad muy bonita, Hay parques, jardines, 
y cases elegantes. Me gusta mucho la ciudad 
de Mexico, 


Plan a travel book, Have each child paint an illus- 
tration for the travel book, showing a city or 
country where Spanish is spoken, 


Have each child write a commentary about his picture 
telling the geographical position and something about 
its beauty and unique features. 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


EL JLIMA - THE CLIMATE 


VOCABULARY 


Review 


Vocabulary from lesson, El 


introduce 


la region - region 


la zona - zone 


fr{gido(a) - frigid 
torrido(a) - torrid 
artico(a) -~ arctic 
antartico(a) = antarctic 


el tropico - the tropics 


tropical tropical 


la selva jungle 


el bosque - forest 


el desierto ~ desert 


el canal canal 


viajar ~ to travel 


la planta plant 


encontrarse to be found 


i eu 


PROCEDU RES 
Review the vocabulary from the map lesson, 


Introduce the new words using pictures and the 
maps to clarify the meaning, 


Give practice in the leaming of the vocabulary 
by having the children answer such questions as: 


,Dofhde esta la zona torrida? 

éuay selvas en Mexico? 

gTiene bosques el desierto? 

Vive usted en la region frigida? 

tHace frio en la selva? Se 

g5e encuentran plantas tropicales en el Antartico? 
como se llama el canal grande en la ne apes 8) 
Central? 


Play a true or false game, Make a statement such as; 
Se cultivan muchas putes tropicales en Mexico. 


Th chiid answering makes a complete statement: 
oi, senorita, se cultivan muchas frutas tropicales 
en México. 


Make a collection of pictures from travel magazines. 
Let the children write their own stories. about these 
pictures, using the vocabulary about the vepy and the 
climate. 


Proverbs 


El tiempe todo lo cura, menos 
vejez y Locura,. 


En la tierra del ciezo el tuerto 
es rey. 


heh 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


L ermneneo 


VOCABULA RY 


el cine 

la pelfeula 
el actor 

la actriz 
musical 
maenifico(a) 
simpdtico(a) 
eomico(a) 
tragzico(a) 
interesante 
hermoso (a) 
mexicano(a) 
cubano (a) 
presentar 


ws 
manana 


L CINE - THE MOVIES 


movies 

film 

actor 
actress 
musical 
magnificent 
nice, likeable 
comical 
tragic 
interesting 
beautiful 
Mexican 
Cuban 

to present 


tomorrow 


LANGUAGE SPRUCTURE 


Future tense of verbs already presented 


22h, 


PROCEDU RES 


Use the names of movie actors and actresses and 
pictures which are being shown locally to present 
the words of the lesson. | 


Provide practice in prey aie Mean vary by asking 
such questions as; 


Va usted al cine} 

éiLe gusta la pelicula Sleeping Beauty? 

Es actor el senor Gary Cooper? 

La senorita Doris Day es una actriz muy simpdtica? 
éPresentan una pelicula musical en el cine? 


Have the children tell about movies they have seen 
which they liked: 


Pe 
White Wilderness es una pelicula mapnifica. 
Presenta la zona drtica que es muy hermosa, 
rg 
Los actores son Jos” animales del Artico., A 
veces son muy comicos. 


Present the future tense of verbs which have been 
introduced in previous Lessons. 


Use mattana to convey the idea of future time, 


Hoy presenjan la pelicula Tom Thumb. Maffana 
presentardan la pelicula Johnny ‘Tremaine. 


Voy al cine hoy. Mafana es domingo. Ire a 
la iglesia. 


Pee Al ras 
Hoy es miercoles, Manana sera jueves. 


Have the children compose riddles using the Lesson, 
vocabularye 


Soy actor. Soy muy cémico, En Geisha Boy 
hago el-papel..de un actor,. Bailo.y canto,. 
éQuiéh soy yo? (Jerry Lewis) 
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ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


LA MULTIPLICAGION - MULTIPLICATION 


VOCABULA RY 


Review 


Numbers from one to one hundred 


Introduce 
o ° s rage 
la multiplicacion 
xn DOT 
entre 
Pa 
undécimo(a) 
eke 
duodécimo (a) 
décimotercero(a) 
es f | 
décimocuatro(a) 
ie 2 
décimoquinto(a) 
ise e 
decimosexto(a) 


ae ae 
décimoseptimo(a) 


décimoctavo(a) 
eo meres meee 


au 
ve gesimo(a) 


PROCEDU RES 


multiplication 


"times" 
between 
eleventh 
twelfth 
thirteenth 
fourteenth 
fifteenth 
sixteenth 
seventeenth 
eighteenth 
nineteenth 


twentieth 


Review the nunbers from one to a hundred, 


Have the children count by twos, by fives, by tens. 


———— 


es 


ine) 


oO» 


Let the children give the missing number when they 
are asked, "{Cudl es el numero entre setents y seis seis 
xv setenta y ocho?" — 


Give individual children a turn to count from sixty 
to seventy, from eighty-five to ninety-five, and so 
ON. . 


The problem: 3x 2 =6 is read in Spanish: tres, 
por dos son seis. 


Give children an opportunity to do multiplication . 
problems in Spanish. 


Present the ordinal numbers from the twelfth to the 
twentieth, 


Use a series’ of objects: pencils, books, crayons, 
or small toys, 


After the meaning of the ordinal numbers is clear, 
give oractice in'using them with such commands as: 


4 > a 2 
Muéstreme el duodécino lapiz. 
2 Fal a = } 
Trdigame la decimoquinta pelota., 
Deme el undécimo libro. 


Ordinal numbers are usually used only through -the 
tenth, Beginning with the eleventh the cardinals 


may be used and they. follow the noun: el libro 
trece (the thirteenth book). 


Proverbs 


oft £2 
Mas vale pajaro en mano que 
ciento volando, 


Obra empezada, medio acabada. 


ILLUSTRATIVE LESSON GUIDE FOR CONVERSATIONAL SPANISH 


VA 
LOS HEROES ~ HEROES 


VOCABULA RY 


el libertador 
el ejéreito 
derrotar 

la independencia 
la esclavitud 
la abolicién 
ganar 

el patriota 
proclanar 

el general 

el héroe 
pelear 

contra 


famoso(a) 


PROCEDU RES 


liberator 
anny 

to defeat 
independence 
slavery 
abolition 

to win, ain 
patriot 

to proclaim 
general 

hero 

to fight 
against | 


famous | 


The children may wish to learn about some of 
the great Latin-American heroes:, Jose de san 
Martin, Simon Bolivar, José Maria Marti, and 


Benito Judrez,. 


Encyclopedias have material on these men which 


the children may read, 


228 


Let the children tell their stories of these 
heroes in the pes) Ont Ged present, as in the 


following: 


Josd dake San Martin es gran heroe y patriota 

de Sud America. Es libertador de Chile Vv del 
Perue En 1821 gana ja independencia del Perfe 
Proclama la abolicion de la esclavitud,. 


Have the children pretend they are telling the 
stories of some of our American heroes to a 
Spanish-speaking audience, Let them’ explain 

what Franklin, Jefferson, Washington, and Lincoln 
have done to make the United States qa great. 
country. 


Lear the national anthem of Mexico or some other 
Latin-American country.- } 


Proverbs 
Poco a poco se va lejos. 


Poco a poco se aprende. 


Dime con quién andas 
y te dire quien eres. 


nt 
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UN PROGRAMA - A PROGRAM 


VOCABULA RY 


Review 
Vocabulary of the previous lessons 
Introduce 


el maestro de ceremonias - master of ceremonies 


Ln ae eee 


P ROCEDU KES 


As a culmination of the Spanish lessons for the 
grade, plan a program illustrating what has been 
learned, 


Invite the mothers or another room to see the 
program. 


Perhaps another room studying Spanish would enjoy 
finding out how much Spanish they can‘! understand, 


Have a short play based on a family's activities 
during the day. 


Dramatize a shopping trip when some friends go 
shopping, 

Give a short geography lesson using the maps and 
vocabulary developed in BL mana and Bl climea, 


Prepare an illustrated travelogue to be shown in 
the opaque projector, 


If that is not possible, mount your illustrations 
on shelf paper and make a box “movie" or "televi- 
sion" program. 
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Let some of the children review a few of the 
recent movies they have seen. 


Demonstrate an arithmetic lesson in Spanish with 
ene child portraying the part of the teacher. 


Some of the children might wish to tell about 
one of the great South American heroes. 


2 ait 
Sing America. 


If the class learned one of the Latin-American 
national anthems let them sing it for the program, 


SUGGESTIONS FOR THE THACHER OF SPANISH 


After the necessary preliminary introduction in 
English about learning a new language, conduct the 
class entirely in Spanish. 


Teach children the Spanish equivalent for their. 
first names and use these during the Spanish class. 


Frequent praise is a must to encourages pupils in 
their efforts to learn a second language. 


Use the formal you form throughout, to avoid con- 
fusing the children, 


All topics selected for language practice should be 
related to the daiiy lives and interests cf the age 
SLrOuUp » 


Prepare a collection of cb jects or plctures Tor ail 
new words to be introduced, : 


Use only pictures which convey a clear concept of a 
word. 


Introduce only three to five new words at a time, 
Present all new words and expressions in context, 


Speak distinctly without exaggeration so that all 
children hear correct pronunciation. 


Speak in natural tones and tempo. 


All language drill should be rapid and varied to 
maintain interest, 


Continual repetition and ove. of all vocabulary 
are necessary. 


New conversational patterns involving questions and 
answers should be introduced, .whenever possible, by 
using another adult or older child who is prepared 
to -reply to the question asked by the teacher, 


In asking questions, require all pupils to answer in 


complete sentences. 


rag BE 


Ade 


Present all new words. and expressions in meaningful 
situations related to objects, pictures, gestures, 
and dramatizations, 


Repeat cach new expression many times to establish 
association of oral ble se with Peers or ee 


All vocabulary and rae Eee ad teins alediekd be 
practiced first by choral eRe ole followed by 
individual imitation. . 


After meaning is elenrt have Neat ahs recat words 
and expressions in oe after the teacher, 


Give pupils maximum peak of oral practice through 
choral drill, 


Do not have pupils repeat a Language pattern which 
has incorrect ahd fest ale to the speaker. 


Vocabulary shoule never be tang sat in Lsoleeienae “ALL 
words and expressions should be taught in contexte 


Songs, games, and skits which utilize Language. patterns 
and expressions Faia hain So practice of ma 
skills. | ) 


The use of the microphone, toy telephones, and puppets 
help children to overcome self-consciousness in prac- 
ticing conversational patterns. 


Poems, jingles, and ene help to develop. eon pro= 
nunciations, rhythm, and intonations | 


Use audio-visual aids ssuch as Desi, filmstrips, — 
slides, flat pictures, gestures, .or actions to. 
reinforce Peebles 


Employ expressions of pin Gt and -of courtesy in’), 
Spanish whenever the BU Sach eit Wiel: itself 
throughout the day. J 


Be on the alert to guide pupils in correct SrOnynntes 
tion and speech patterns and to prevent pana IOR of 
incorrect speech habits. 


For correct pronunciation, have pupils. use the -follow- 
ing procedure: listen, imitate, repeat; listen, 
imitate, repeat, Ls . : 


Use games and actions to reinforce verbs, descriptive 
words, and prepositions, 


Give children many opportunities to use numbers and 
computation with numbers in Spanish» 


Let children take turns in playing "teacher" and in 
conducting the conversation. 


Teach about weather, holidays, and seasons at appro- 
priate times, 


Have children tell time in Spanish. 

Each day teach the current date in Spanish. 

Tell stories in Spanish which are faniliar to pupils 
in English, Use dramatizations and illustrative 


materials to clarify meaning of the story. 


Give pupils experience with dialogue after they have 
become familiar with basic language patterns. 


Prepare bulletin boards on familiar material after 
reading and writing skills have been introduced. 


Develop cultural understanding of the backgrounds of 
the language and of the people who use it as their 
native language. 


Present an assembly program as a culminating activity 


at the close of the semester using the dramatizations 
and the materials that have been taught, 
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AIDS TO PRONUNCIATION 


father 
ate 
machine 
bone 


rule 
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Dipthongs (pronounced approximately as follows) 


Ie js Is 2 fe le is fo i Is [PR fe fe 


sound of I 


as 


as 


as 


as 


as 


as 


in wait, weight 


in toy 


Bailo 
Seis 


Soy 


i> gtd 
& [e 5 
Do % i 
® O° 


Special consonants 


ah 


sf 


1S 


ity 


fy 


fer 
' 


Io Da 


like Lili in William 
like ny or ni in canyon, 
onion 


VEAL Ore 8, (Os Uy OPH 
consonant 


gs before 6 or i 


hard k sound before 6 or 


° 
3 
whe 

=—_ 


one trill when between 
vowels or at end of word 


two or more trills when 
init 

i, Ay or gs 

always two or more trills 


ard as in go before 
AeOs YU 


a) 


Like’ h before e or i 


ial in word and after 


Caballo 


oo 
Nino 


Cinco 


Cinco 
Que © 


Cara 


identical sound in Spanish 


qa softer b than in boat 


imilar to the English h 
as.in La Jolla 


‘soft, like th in. that 


when between vowels or 
at the end of a word 


Blusa 


Jugar 


Radio : 
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USEFUL CLASSROOM PHRASES 


et py ated 
Buenos dias, ninos. 
Buenas tardes, ninos. 
on p 
Hasta la proxima vez. 


Péngase(ponganse) de pie, 
por favor. 


ee cane het 
Siéntese(sientense), 
por favor. 


éEst& listo(a)? 
éEstdn listos(as)? 


gComprende usted? 
gcomprenden ustedes? 


i9abe usted? 
é5aben ustedes? 


. 2S. eeger 
Qué significa? 


a 0 
gComo se, dice 
en espahol? 

s cvs 
Se dice en espanol. 
ee a 
Preste(presten) atencion, 


Escuche(escuchen) con 
cuidado. 


Empiece usted. 
Empiecen ustedes. 


Pronincielo(prontuncienlo) 
con cuidado. 


Otra vez, por favor. 


Repita usted, por favor. 
Repitan ustedes, por favore 


Good morning, children. 
Good afternoon, children. 
Until next time. 


Please stand. 
Please sit down, 
Are you ready? 

Do you understand? 
Do you know? 

What does it mean? 


How is said 
in Spanish? 
Ltuiesssaad in Spanish, 
Pay attention. 


Listem carefully. 
Begin. 
Pronounce it carefully. 


Again, please. 


Repeat, please. 
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x Pa 
Escribalo(escribanle). « 


Muchas gracias.e 
Mil..gracias.. 
De- nadae _ 


i 
Dispénseme e 


Abra usted la puerta, -« 


por favore 


Cierre usted la puerta, 
por favor, 


Muy bien,.. 
Muy bien hecho, 


Mire usted, 
Miren ustedes. 


Deme. 
ye 
Muéstreme o 
ne 
Traigame. 


Dime ° 


Pase usted, 


Pasen ustedes. 


Pase usted a la pizarra, 


Be 
Creo que si (no). 


oe 
Bn voz mas alta. 
Cantemos. 
COnteuos 


Responda (respondan) 
en espanol. 


6A quien le toca? 


Le toca a Maria. 


Write it. 
Thank you. 


A thousand thanks,. 


» You'tre welcome, 


Excuse mee 


Open .the door, 
please, 


- Close.the.door, 


please. 
Well done (very good). . 
Well done. elearess\s 


Look, 


Give me, 
Show me.. 
Bring me. 


Tell me. 


aConies atl. 


Go to the board, 
I think so(not)’. 


In q louder voice. 


; Let's singe 


Let's count, 


Answer in Spanish. 


Whose turn is it? 


It's Mary's turn. 


Dese prisae 
a 
4Como se llama usted? 
Me llamo ry 
o A : 
Z,Cuantos arios tiene usted? 


raed 
Tengo anoSe 


Distribuja usted estas hojase 


iFoliz cumpleafios! 
iFeliz Navidadé 
tFeliz Ano Nuevol 
iFelices Pascuas!} 
iBuen viaje 

e E 2 ms 
iDiviertase mucho! 


{Buena suerte] 
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~ Hurry. 


se 


-— 


What is your name? 
My name is ° 
How old are you? 

I am years old. 
Pass these papers, 
Happy birthdayl 
Merry Christmas! 
Happy New Year! 
Happy Easter} 
Pleasant journey! 
Have a good time} 


Good luck!? 
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SPANISH FIRST NAMES FOR BOYS 


Teach children their first names in Spanish and use 


the names consistently. 


Children enjoy hearing and 


saying their Spanish names and those of their class- 


mates, 


The following boys! and girls! names were 


selected from representative lists of pupils in the 


elementary schools. 


Boys 


Albert 
Alexander 
Alphonso 
Alfred 
Andrew 
Anthony 
Arthur 
Benjamin 
Bernard 
Charles 
Conrad 
Christopher 
Dennis 
Donald 
James 
Edmund 
Edward 

Pra. 

Henry 
Ernest 
Stephen 
Frederick 
PHiL Lip 
Francis, Frank 
Gregory 
Walter 
William 
Herbert 
James 
George 
Joseph 
Johnny, John 
Jules or Julius 
Lawrence 
Leonard 
Louis 


S48 3eG"4 


Los iluchachos 


Alberto 
Alejandro 
Alfonsa 
Alfredo 
Andrés 
Antonio 
Arturo 
Benjamin 
Bernardo 
Carlos 
Conrado 
Cristdébal 
Denisio 
Donaldo 
Diego 
Edmundo 
hduardo 
Emilio 
Enrique 
Ernesto 
Esteban 
Federico 
Felipe 
Francisco 
Gregorio 
Gualterio 
Guillermo 
Heriberto 
Jaime 
Jorge 
José 
Juan, Juanito 
Julio 
Lorenzo 
Leonardo 
Luis 
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Boys 


Manuel 


Mark 


Matthew 
Michael 
Paul 
Frank 
Patrick 
Peter 
Joe. 
Ralph 


Raymond | 


Richard 
Robert 


Roderick > 


Ronald 
Rudolph 


Theodore — 


Thomas 
Vincent 


Los Muchachos 


Manuel 
Marco 
Mateo 
Miguel 
Pablo 
Pancho 
Paco, Patricio 
Pedro 
Pepe 
Raf ael 
Ramon 
Ricardo 
Roberto 
Rodrigo 
Renaldo 
Rodolfo 
Teodoro 
rs 
Tomas 
Vicente 
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SPANISH FIRST NAMES FOR GIRLS 


Ann, Anne 
Anita 

Lily 
Barbara 
Beatrice 
Bertha 
Charlotte 
Caroline 
Carmen 
Catharine 
Betty 
Christine 
Dolores 
Dorothy 
Helen, Nell 
Elsie 

Emily 
Henrietta 
Estelle 
Esther 

Eva 

Frances 
Gertrude 
Gloria 
Grace 

fnez, Agnes 
ITrene 
Elizabeth 
Isabel 
Josephine 
Joan, Jean, Jane 
Leonora, Eleanor 
Lucy 

Louise 

Emma 
Margaret 
Mary, Miriam 
Martha 
Mercedes 


Las Muchachas 


Adela (Adelita) 
Alicia 
Amelia 
Amata 
Ana 
Anita 
Azucena 
Barbara 
Beatriz (Belita) 
Berta 
Carlota 
Carolina 
Carmen 
Catalina 
Chavela 
Cristina 
Dolores 
Dorotea 
Elena, Hlenita 
Blisa 
Emilia 
Enriqueta 
Bstela 
Ester 
Lva 
Francisca 
Gertrudis 
Gloria 
Engracia 
Inés 
Irene 
Isabel 
Isabel 
Josefina 
Juana 
Leonor 

ad 
mbes 
Luisa 
Manuela, Ema 
Margarita (Rita) 
Maria 
Marta 
Mercedes 


2h 


Girls 


Hortense 
Pauline 
Pearl 
Rose 
Sarah 
Sylvia 
Stella 
Sophia 
suzanne 
Theresa 


fas Muchachas 


Ortensia 
Paula 
Perla 
Rosa 
Sara 
SPivage 
Stela 
Sofia 
Susana 
Teresa 
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RESOURCES FOR THE TEACHING OF SPANISH 


The lists of materials which follow are only 
suggestions, and by no means inclusive. 


Resource lists may be found in government 
bulletins, Lists of recent articles in pro- 
fessional magazines may be found in the 
Education Index, Current moder language 
periodicals also list and evaluate new 
materials, 


oy TEXTBOOKS 


Board of Education, City of Chicago. Approved 


Text Book List for Language Arts. Chicago: 
Board of Education, 1955, 


II, SUPPLEMENTARY READING MATERTALS 


Books containing stories and fairy tales in simple 
Spanish are available from the sources listed below. 


Teachers will find a collection of books useful 

in selecting stories to tell the class, and for 
providing reading materials for pupils with an 
adequate vocabulary which has been developed through 
auraleoral activities, 


a ° o ° © 
Abreu Gomez, Ermilio, and others, Biblioteca 
Popular Latinoamericana, Washington, D, Ce: 
Pan American Union, 


Albumes Infantiles, Buenos Aires, Argentina: 
Editorial Sigmar, 1953-5l. 


Alpem, H., and Mantel, J, Leamose New York: 
Oxford Book Company, 19,1. 


American Library Association, Children's Books 

in Spanish, New York: Package Library of Foreign 
Childrents Books. 69-l1 Groton Street, Forest 
Hills 75, New York. | 


Clark, Ann Nolan. Linda rita, .Washington, D. C.: 
Office of Superintendent of Documents, 195. 


Clark, Ann Nolan. Juan el poblano. Washington, 
is C.: Office of Superintendent of Documents, 


195). 


Clark, Ann Nolan. El buey qu queria Viv 2 Der 
la casa. Washington, D. ae “office of Superin- 


tendent of Documents , 195 


Clark, Ann Nolan, El cerdito que fue al mercado. 
Washington, D. C.: Office of Superintendent of 
Documents, 195h. | » £ 


Clark, Ann Nolan. Los patos son aiferentes. 
Washington, D. C.: Office of " Superintendent of 
Documents, 195 


Clark, Ann Nolan. La gallina que queria ayudare 
Washington, D. C.: Office of Superintendent of 
Documents, 195. | 


Coates, Mary Weld. Estas Américas. ‘New York: 
Harper and Brothers, L9LL 


Lira, Miguel N., and Escobedo, peice” Aoevedo. 
Mi caballito blanco. Mexico, D, F.: Ediciones 
‘de la Secretaria de Educacion Publica, ned. 


Moore, Anne Z., and Watson; Jane C. Retratos. 
latinoamericanos. New York; Odyssey Press, 1915, 


- ad . ae : & 
Vicente; Maria de. Colleccion Encanto. Kenosha, 
Wisconsin: James and Jonathan, 19 


III, WALL MAPS 
Board of Education, City of Chicago. Approved 
List of Maps, Charts, and Globes. Chicage: 
Board ¢ of: Education, 1958. | 
Maps of North, Central, and South America, 
and Spain as well as individual Latin American 
countries are included in the approved list. 


Other sources of maps: 


Banks Upshaw and Company, (oe Browder Street, 
Dallas 1, Texas. 


Dennoyer Geppert Company, 5235 N. favenswobd 
Avenue, Chicago 40, Illinois, 


National Geographic Society, 16th and M Streets, 
Ne We, Washington, D. C. 


247 


A. J. Nystrom Company, 3333 N, Elston Avenue, 
Chicago 18, Illinois. 


Pan American Union, Travel Division, Department 
of Economic and Social Affairs, Washington, D.C. 


IV, USEFUL HEFERENCES FOR TEACHERS 
Books and Articles 


Andersson, Theodore, The Teaching of Foreign 
Languages in the Blementary School. Boston: 


D. Co Heath and.” Company, 1953, 


Haugh, 0. Mo “Teaching Foreign Languages in the 
Elementary School." Hispania, May, 1957. 


Hoppock, A. S. "Foreign Language vin. the 
Elementary School." Modern Language Journal. 
November, 1957. 


Johnston, Marjorie C. heferences on Foreign 
Languages in the Elementary School. Cireular 
05. Washington, D. C.: U. S. Department of 


Héal thy Education, and Welfare, 1957. 


Kirch, Max S.° "Foreign Languages in the 
Elementary School, How Effective?" Modern 
Language Journal, November, 1956. 


Parker, William R. The National Interest and 
Foreign Language: ADL Discussion for C: Citizen 
Gonsultations. Washington, D. Ce: Department 
BPep on hes LOST. 


Singer, Harrys "Bilingualism and Elementary 
Education," Modern Language Journal, 
December, 1956, 


Soffietti, James P, "The Exploratory Study of a 
Foreign Language and Culture." January, 1958. 


University of Kansas. A Program for Teaching 
AER in the Elementary Schools. Lawrence, 
Kansas: University of Kansas, 1953, | 


Periodicals 
Américas. Washington, D. C,:. Pan American 


Union, Monthly illustrated magazine published 
in English, Spanish, Portuguese, 
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F L Newsletter. New York 3, New York: The 
Moder Language Association of America, 
Washington Square North, A report issued 
occasionally by the M. L. A. for teachers 

of foreign languages in the elementary school. 


Hispania. Greencastle, Indiana: De Pauw. 
University, A teachers! joumal devoted toarticles. 
about the teaching of Spanish and Portuguese. 


Modern Language Joumal. St. Louis-5, 
Missouri: Modern Language Teachers Asso- 
ciations. Publication of the National 
Federation of Modern Language Teachers 
Associations. 


Panorama: Revista interamericana de cultura. 


Washington, Ds C.: Department. of Cultural 
Affairs, Pan American’ Unions 


Syllabi and guides 


Brady; Agnes M, Syllabus and Course ee Set ae 
for Spanish in the” Grade Schools, (Vol. 1 and II) 


Lawrence, Kansas:. University of Kansas, 1951. 


Los Angeles City Schools, Instructional Guide 


for Teaching Spanish in the Elementary Schools. 
Los Angeles: los Angeles OC City Schools, aos Ts 


MacRae, Margit W., and Others. Handbook for 

the Teaching of Spanish in. the Elementary Gi Grades» 
sees 1-550) oan Diego: “San Diego Clty Schools, 
1952. i ' ar ye 


MacRae,. Margit W. -Teaching Spanish in the Grades. 
Boston: Houghton Mifflin Company, Ee ery 


Rivera, Carlos. Manual of Materials, Aids, and 
Techniques for the T Teaching of of Spanish to. English~ 
Speaking Children. First-Ninth Grade, -Bl.Paso; 
El Paso Public Schools, 1908. 


White, mde Margaret, McDuffie, ‘Clyde, ri and 
Others.. A Guide for the Teaching of. pent h in 
the Elementary Schools, Washington, D.C. 

Public Schools in the District of Columbia, 1952. 


ee Preenizet Loss 


Chicago Branch of fiyeciod eet Association. sage Teachers 
ef Spanish and Portuguese. 

Conducts workshop luncheon and meetings, 

Sponsors Pan American Fiesta of Chicago area 

high schools and National Spanish contest, 

For name of secretary=treasurer, see Hispania. 
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Central States Branch of Modern Language 
Association, 

Conducts Luncheon and workshop meetings. 
For name of secretary-treasurer, see Modem 
Language Journal. 2 Bead 


Pan American Board of Educational Relations. 
Conducts quarterly luncheon meetings, 
secretary, Dre W. A. Lewis, Illinois Institute 
of Technology, Chicago, Illinois. 


Pan American Council. 

Conducts program meetings for natives of Spanish- 
speaking countries and "aficionados" of Spanish 
on frequent Saturday afternocns at Curtis Hall, 
h10 South Michigan Avenue, Chicago, Illinois. 


service Organizations 


American Association of Teachers of Spanish and 
Portuguese, Furnishes bronze medals which may 
be awarded to students for excellence in Spanish; 
sponsors Spanish National Honor Society for high 
schools, Write to Laurel H. Turk, De Pauw Uni- 
versity, Greencastle, Indiana. 


Hispanic Society of America, 158th Street and 
Broadway, New York, New York. 
Books, teaching materials, club manual, 


Modern Language Association, 6 Washington Square, 
New York, New York. 
Publishes teachers! guides, 


Pan American Union. Washington, D. C. 
Provides booklets, magazines, slides, Pan 
American Day displays, flags of the Americas. 


Kansas State Teachers College. Service Bureau, 
Emporia, Kansas. 
Provides a variety of teaching aids. 


University of Illinois. Visual Aids Service. 
7134 South Wright Street, Champaign, Illinois. 
Provides instructional materials of many kinds, 
tape recording service, etc. 


United States Office of Education, Federal 
Security Agency. Washington 25, D. C. 
Publishes pamphlets and booklets in Spanish 
on a variety of subjects. 
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Study and Travel Opportunities for Teachers 


National Education Association. 1201 Sixteenth 
Street, N.W., Washington 6, D. C. NEA Tours, 
Paul H. Kinsel, Director. , | 
Conducts summer tours of Europe, Latin America. 


Pan American Union. Washington 6, D. Cc. 
Publishes yearly SA aGan ik Summer Study in 
Latin America. 


Spanish Sumner School at atin College, 
Middlebury, Vermont. 

Conducts intensive courses in Spanish and other 
languages. 


Ve PERIODICALS FOR PUPIL REFERENCE 


bl Diario de Nueva York. 16), Duane Street, New 


——— SSN ee EES 


York 13, New York, 


Diario de las Américas. P. 0. Box 792, Inter- 


Ne mnmmenail 


national Curport, Miami, Florida. 


La luz. Banks Upshaw and Company, 703 Browder 
Street, Dallas, Texas, 


Selecciones del Readers Digest. Calle 23, No. 105, 
La Habana, Cuba. ; 


VI. ‘CLASSROOM AND LIBRARY REFER RENCES POR ‘THACHE RS 
Dictionaries 


Castillo, Carlos, and others (comp.). Spanish 
Dictionary. Chicago: University of Chicago, 
19u a) 


Cuyas, Arturo, Spanish-English Dictionary. 
New York: Appleton-Century- ~Croft, 49533. 


A 
Martinez Amador, Emilio M. Standard Spanish- 
English aaa Boston: D. CG. Heath and 
Company, 19 | : 


Velasquez, Marien’, Pronouncing Dictionary of 


the Spanish and English Languages. New York: 
Appleton-Century- -Croft, 193. 


Lansuage Structure 


Bello, a eee and Cuervo, José. Gramitica de 


SITS CERGET Buenos Aires, Argentina: Ediciones 
Anaconda, 191. 


Ramsey, Me. M. A Textbook of Modern Spanish. 
New York: Henry Holt and Company, 1950. 


VII. AUDIO-VISUAL MATERIALS 
Pilms,, Piimetrips. 51.008 


Board.of Hducation, City-of Chicago. Catalog 
of Motion Pictures, Filmstrips, and Art Slide 
Sets for the Elementary School. Chicago: 


one eee OO ee 


Board of Education, 1958. 
Free loan of films, filmstrips, and slides: 


Chicago Art Institute, Collection of slides 
on Spanish Art, 


The Chicags Pubiie.Library.. Slides andytilims 

on costumes and customs, family life, education, 
recreation, and economic problems in Spain and 
Latin America, Teachers are requested to order 
only films not listed by Department of Visual 
Education, Board of Education, City of Chicago. 


Grace Line Steamship Company. Ill West Jackson, 
Chicago, Illinois. Films with sound and, cotor,. 


Pan American World Airways. 30 South Michigan 
Pyenue, Chicago, lllindis. , olor filme toni Spain 
and Latin America with English narration, 


Puerto Rico Hconomic Development Administration, 
79 West Adams Street, Chicago, Illinois. Films 
with Spanish narration on various aspects of 
Pus. ro -RLCO- 


United Nations, Department of Public Information, 
Film and Visual Information Division. Room 6300, 
Empire State Building, 350 Fifth Avenue, New York, 
New York, Films and slides on Hispanic countries. 


Films and slides are also available through some of 
the Spanish and Latin American tourist agencies and 
consulates. 


Folk Dancing 


Johnston, Edith, Regional Dances of Mexico. 
Banks Upshaw and Company, 703 Browder Street, 
Dallas 1, Texas. 


Folk Songs and Dances of the Americas. Pan 


American Union. Washington 6, D.C. 
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Games 


Banks Upshaw and Company. 703 Browder Street, 
Dallas 1, Texas. (Crucigranas, Merry-go-round 
of Games in Spanish, Loteria) 


Gessler Publishing Company. Hastings~on-Hudson, 
New York, New York. Helo Aqui, Las ocho fanilias, 
Conteste por favor, IQué Lastima], {Victorial, 
iCororicol 7 


Roalia 


Realia include decorative materials to create a 
Spanish atmosphere in the classroom, materials 
which help students to visualize what is being 
discussed and which enable the Spanish teacher 
to build vocabulary and carry on conversation 
without reverting to English, 


Calendars 


Allis Chalmers Tractor Division, Export Department, 
Milwaukee, Wisconsin, 
Flags 


wmnepe-cancadoce 


Banks Upshaw and Company, 703 Browder Street, 
Dallas 1, Texas. 


Pan American Union, Washington 6, D. C. 
Pictures, Charts, Pamphlets, Posters, Postcards 


Airplane and steamship companies and tourist 
agencies, Free wall posters. 


Banks, Upshaw and Company, /03 Browder Street, 
Dallas 1, Texas, 


D. C. Heath and Company, 285 Columbus Avenue, 
Boston 16, Massachusetts. 


Language Learning Aids, P.0.Box 850, Boulder, 
Colorado. 


Metropolitan Museum of Art, New York, New York. 


National Geographic Society, 16th and M Streets, 
Washington 6, D. CG. 1 


Pan American Union, Washington 6,-D. C. 


United Fruit Company, Pier 3, North River, New 
Mork - New York. 


Recordings 


Cancionero mexicano. One L.P. disc, Language 
Training Aids, 12101 Valleywood Drive, Silver 
Springs, Maryland. 


Children epa the Americas Spanish Series. San 


Francisco: Harr We Wagner Publishing Company, 1958. 


OLX eben tS Cs,,00 Ace ony any, Children of the 
Anericas Spanish. Series textbooks listed in 


Approved Text Book List for Language Arts. 
Chicago: Board of Education, 1958, 


Danza teatro. Recorded Jose Toledano, Spanish 


Music Center, 1291 Sixth Avenue, New York, New 
York. 


Polk Songs of Spain, Vanguard Recording Society, 


New York, New York, or Spanish Music Center, 
1291 Sixth Avenue, New;York, New York. 


Villancicos populares, One L.P. dise Christmas 
songs of Spain and Latin America, Language 
Training Aids, 12101. Valleywood Drive, Silver 
Springs, Maryland, 


Songbooks 


Aires favoritos. Hastings-on-Hudson, New York: 
Gessler Publishing Company. 


Canciones de Navidad. Dallas, Texas: Banks, 
Upshaw and Company. 


Canciones populares. Ithaca, New York: Thrift 
Press» 


La hora del canto. New York: Edward B, Marks 
Music Corporation. 


Latin American Song Book. New York: Ginn and 
Company» 


Music of Latin America. Washington, D.C.:; 
Pan American Union, 


Cantemos. New York: Emerson Books, Inc. 


Vamos a cantar, Boston: D. C. Heath and Company. 
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Henius, Frank, Songs and Games of :the Americas. 
lew York: Charles Scribner's Sons, 193. 


Murioz. Canciones hispenoamericanas. Cincinnati, 
Ohio: American ‘Book Company. — ; 


VIII, COMMUNITY RESOURCE 23 in : ; . 


Interiational House. 59th Street and Dorehester 
Avenue, Chicago, Zilinois, Annual Pan American 
dtudent fiesta each AE Ls estate week-end, Spanish 
movies, -resident Spanish aes 8 chs 


Mexican Chawibe r of Commerce: and ‘Industry. Monty, 
West Roosevelt Road, Chicago, Dias Os 4 


Puerto: Rico Commonwealth, Department of Labor, 
750 South Wabash Avenue, Chicago, Illinois. 
Films, informational materials in Spanish and 
English. abe ° * ms | 


Puerto Rico Economic Development Administration, 
79 West Adams Street, eee illinois) fina 
“informational na tatialse: “ 


onsets and Tourist Agencies spendal sks Las «: Hispanic 
country. 


